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Abstract 
Academic discourse supporting the inclusion of spirituality in higher education has 
grown across many disciplines and permeated research agendas, publications, and 
conferences. However, most of the scholarly work on the integration of spirituality focuses 
primarily on students and, with a few exceptions, ignores the spiritual lived experiences 
of educators. Specifically, in the context of tourism higher education, there has been little 
dialogue on integrating spirituality in the educational process and on how it informs the 
teaching practices of educators.   
This thesis is presented as a compilation of four publications. The research began with 
two conceptual papers that provided an original contribution to tourism knowledge by 
identifying the opportunity for a spirituality-based platform to situate tourism education. 
For the purpose of the study, spirituality is defined as the human search for meaning and 
purpose in one’s life and a sense of interconnectedness with other beings. Historical 
research was undertaken to examine the advancement of tourism education in the last 5 
decades and philosophical research investigated the metaphysical dimensions that have 
influenced tourism education. A spirituality-based platform with four pillars of spiritual 
development was proposed as an educational vision for the transformation of tourism 
higher education. 
Empirical research, located within the interpretive paradigm, was undertaken to 
provide an informed understanding of the lived experiences of 22 tourism educators drawn 
globally from higher education institutions. The thesis explored these educators’ 
perspectives about the role and importance of spirituality in tourism higher education, the 
perceived challenges relating to it, and how their spiritual worldviews informed their 
teaching and pedagogical practices. Findings from the in-depth interviews indicated that 
the educators supported the integration of spirituality in tourism higher education but 
perceived various challenges. The respondents acknowledged that their spiritual 
worldviews influenced their roles as tourism educators and the adoption of spiritually 
grounded pedagogical practices. Scholarly implications, recommendations, and strategies 
are proposed for the integration of spirituality in the tourism academy. 
Key Words: Tourism education, spirituality, spirituality in education, tourism studies, 
tourism pedagogy, tourism educators 
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2 
My own interest in spirituality and an impetus for this thesis stemmed from my 
personal experiences as a tourism practitioner and an educator in tourism higher education. 
I started as a travel planner in Singapore in the mid-1990s and progressively developed a 
deep passion for the tourism industry. I witnessed the immense economic, social, and 
cultural potential tourism provided for societies. I was instrumental in advancing the status 
of tourism in Singapore and in the Asian region through my involvement with various 
tourism organisations. In my initial years, I was focused on increasing tourism numbers 
and developing tourism products and services to leverage the economic value that tourism 
presented to many destinations. However, in the mid-2000s, I was troubled by the 
narrowing focus of tourism as an economic powerhouse, the exploitation of ecological and 
social resources to satisfy the growing needs of millions of tourists, and the many 
unsustainable tourism development projects that were taking place in various destinations. 
I felt that industry leaders needed to raise their consciousness, be proactive, and take the 
necessary actions to prevent the decline of our industry. I shared my thoughts with my 
colleagues, industry partners, and travellers. However, that was not enough. I realised that 
it was my responsibility to find bigger platforms to voice my thoughts and call out for 
responsible and sustainable development of the tourism industry. This led to the next phase 
of my life - the training and educational field. I desired to share my love for tourism and 
the need for sustainable development, draw more people into this amazing industry, and 
expand the professional capacity of the workforce through training and education.  
From the start, education was a “calling” for me. I consider it as a spiritual and sacred 
journey. It is a process of looking inward; into my being as a person and professional. 
But it is also a process of looking outward to my connection and relation with the students 
and the larger academic community and society which influenced my sense of 
responsibility. I deeply believed in the meaning and purpose of my role as an educator to 
enable the intellectual, emotional, and spiritual growth of my learners in a manner that 
cares and respects them as human beings. Beyond the dissemination of information, I felt 
the need to connect and relate to my learners as individuals and create a space in the 
classrooms for ideation and imagination of possibilities. I remember reading, early in my 
career as an educator, that the meaning of the words “to educate” comes from the Old 
English “to draw out” (Palmer, 1983, pp. 81-82). The educator’s role is not just to give 
facts and information to a student but “to evoke … what the student holds within” and 
bring to the surface the potential of each learner. This became my mantra; my purpose. I 
tried to remember this whenever I entered the classroom space. I was blessed to have 
many students who truly valued and appreciated my efforts and we forged meaningful 
relationships even after graduation.  
Part I – My Spiritual Journey 
3 
However, during the last 5 years, I have been confronted with many challenges as an 
educator. Higher education is becoming more corporatized in the institutions that I am 
teaching in with high student numbers squeezed into classrooms, fragmented curricula, 
reduction in face-to-face learning experiences, and an emphasis on vocational skills and 
grades. There has been less focus on the inherent aspects of students’ development – 
values, ethics, inter-relationship skills, creativity, and critical thinking. Increasingly, 
students were becoming more interested in the commercial value of education as a mode 
for career development. I was saddened to witness the detachment and disengagement of 
many students from the learning process and disengaged from society’s most pressing 
problems – unsustainability, inequality, poverty, and violence to name a few. I found 
myself questioning the nature and purpose of education, particularly tourism education, 
and whether we are being responsible in developing the kind of practitioners that our 
industry and larger society needs. How can we move students beyond their self-interest 
and to be conscious of the well-being of the larger community and biosphere? I must admit 
that I have been through sporadic moments of disillusionment and hopelessness myself.  
My discussions with fellow academics affirmed the gloomy state of the current higher 
education system and a collective struggle that many academics were beginning to voice. 
The audit culture in their institutions that places a high premium on research publications 
and student evaluations, the overbearing performativity, the heavy workload, the large 
numbers of student intakes, and competition for resources have undermined teaching 
quality. This has disrupted academics’ relationships with students and impacted negatively 
on their health and well-being.  Many shared their frustrations, feelings of exhaustion, 
stress, anxiety, hurt, and guilt. They were seeking interesting and meaningful work that 
permitted them to develop personally and professionally, a reconnection to their calling to 
be educators, to build positive relationships with students and colleagues, and the ability 
to live a balanced and integrated life. I wondered what would give us meaning and purpose 
as educators in the current context and allow us to experience deep satisfaction and 
fulfilment as educators in the face of resistance and struggles.  I deliberated on the 
educational processes and structures that can support the needs of the educators.  
A turning point came when I made a business trip to Bhutan, the land of happiness. 
Culturally, I sensed that they have a predisposition for gentle traits like love, respect, 
compassion, and peace. Most practise non-violence, even to the point of not killing 
mosquitoes. They value a strong sense of community, deep respect for the ecological 
environment, and humanity. It claims to be the only carbon negative country with more 
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than 70% forest cover (The World Bank, 2019). It is commonly understood among the 
Bhutanese that negative emotions are poisonous and should not be condoned. The 
Buddhadharma, the Buddhist doctrine, is infused in every part of their lives. It occurs in 
their dress, language, food, architecture, and even in their names. Their language, 
Dzongkha, which is used in daily conversations, is rich in spiritual terms. The visionary 4th 
King introduced the ideology of Gross National Happiness, which is now the backbone for 
policy making in Bhutan, and is integrated into their educational system and also underpins 
the way that the Bhutanese conduct their daily lives. Bhutanese education is grounded 
strongly by the Eastern philosophy of spirituality. The spiritual dimension is one of the 13 
capabilities to be developed in learners (Jones, 2014). There are mandatory prayers and 
mindfulness practice during the morning and afternoon assemblies in schools, and tree 
planting is part of the curricula. I indulged in reading and engaged in dialogues to know 
more about the Bhutanese culture and educational practices.  I realised that the reason for 
their deep respect for the biosphere and humanity, their sense of unity, their relatedness and 
inter-connectedness, and their empathy and compassion towards each other as human 
beings was their inherent spirituality. I learnt that spirituality is not a separate part of 
Bhutanese lives but that they live and breathe it. It is their state of being. Their outward 
behaviours, actions, and attitudes are a reflection of their inner consciousness of the 
biophilic emotional bond that they have with the biosphere and connection with humanity. 
I realised that for the reconciliation of the ecological and social worlds, and the ability to 
steer away from the exploitation of resources and communities, what was needed was a 
shift in our inner consciousness and our world views. It is this awareness that made me turn 
my attention towards spirituality and its possible integration in tourism higher education 
which is traditionally grounded on a Western paradigm.   
I read the works of bell hooks, George Dei, Cynthia Dillard, Laura Rendon, Parker 
Palmer, Elizabeth Tisdell, and Arthur Zajonc which deeply inspired me. I questioned my 
ideology and the current epistemology, ontology, axiology, and pedagogical practices that 
underpinned my teaching of tourism education. Is there space for spirituality in tourism 
education? How do we incorporate it in our teaching practices? How do we validate a 
spiritual way of knowing in the academy? What are the potential challenges and barriers in 
the tourism academy? Are there academics who feel that same way as I and whose voices 
are marginalised in the academy? Are there academics who are currently integrating 
spirituality in tourism education and, if so, what are their lived experiences? To address these 
questions, I undertook this research and sought out stories and experiences of academics like 
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Guide me in this writing – make it yours. 
Show me the direction to take, so that this work will have your presence  
Allow my consciousness to surface and feel the connection to the cosmos 
Do you want me to speak for the larger biosphere and humanity that I am part of? 
For the silenced voices and dehumanised ones to be heard? 
This a journey of my spirit and an awakening of my soul 
Let us take this sojourn and experience the purpose together. 
1.1 Research Background 
Tourism scholarship continues to evolve, although it remains somewhat isolated from 
progressive agendas for transformational changes. In the recent decade, tourism scholars 
have called for a more holistic and transformative tourism higher education program that 
prepares students for an uncertain, rapidly changing, and increasingly complex world 
(Airey, 2015; Caton, 2015; Edelheim, 2020; Hsu, 2018). While technical knowledge and 
vocational skills are important to function in a neo-liberalist world, these will be 
inadequate for dealing with the tourism industry’s most pressing problems in the 21st 
century which include degradation of ecosystems, climate change, over tourism, unethical 
business practices, gender inequality, and safety and security threats. 
The COVID-19 pandemic has brought the tourism and hospitality sector to a standstill. 
It is projected that there will be a loss of 50 million hospitality and tourism jobs, a decline 
of 20-30% in international tourism arrivals, and a loss of US$30 to 50 billion in spending 
by international visitors (UNWTO, 2020). The new era of a post-crisis world will have 
significant changes on all parts of the tourism and hospitality value chain that includes jobs 
in the sector, work practices, business operations, how consumers travel, government 
policies, and local communities’ well-being (Gössling, Scott, & Hall, 2020). On a positive 
note, the pandemic that led to an abrupt halt in tourism has addressed some of the problems 
associated with over-tourism and the negative impacts of ecological degradation, pollution, 
overcrowding, rapid decay of infrastructure, and the destruction of cultural resources 
associated with the neo-liberal economic model of tourism. 
The unprecedented pandemic may present a rare and invaluable opportunity for the 
sector to critically rethink global tourism’s growth trajectory and recalibrate the role of 
tourism as a world-making transformative force (Sheldon, 2020). The crisis can be 
identified as a transformational moment opening up possibilities and hopes for building 
resilience, inclusivity, responsibility, and sustainability (Higgins-Desbiolles, 2020). To 
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avoid returning to the same business-as-usual practices and realities once the crisis is over, 
and to reset tourism towards a pathway of responsible, sustainable, and socially innovative 
tourism, the sector needs radical change. To support the transformation of tourism towards 
sustainability post-COVID-19, tourism higher education will have to adapt to a new reality. 
Edelheim (2020) posits that the current COVID-19 pandemic might present the impetus 
that tourism higher education needs to transform. Deliberate and careful thought and action 
is required during this COVID-19 crisis period to rethink and re-orientate tourism higher 
education to contribute towards ecological recovery and human flourishing. 
Tourism higher education has to cultivate future practitioners’ capacity to think 
critically and question dominant tourism discourses and structures, to relate and engage with 
the human and non-human world from an ethical, values-based perspective and - more 
importantly - a solid moral conscience (Caton, 2014). An awakening of lived values and 
consciousness (Edelheim, 2020, Sheldon, 2020) is needed in the various stakeholders for 
tourism and tourism education to be transformative. The process of awakening establishes 
more self-awareness, compassion, a concern for the greater good of society, self-inquiry, 
and authenticity (Sheldon, 2020). A transformational curriculum and pedagogy in higher 
education recognises the importance of consciousness and lived values in learners. It aims 
to develop learners’ abilities to make sense of the lives they are living and acting by to 
become world makers (Edelheim, 2020). However, Crossley (2017) and Hsu (2018) observe 
that in tourism education, revolutionary changes have not occurred in tourism teaching and 
learning and has remained largely isolated from progressive and potentially transformative 
academic changes. Hence, the wider changes in the academic environment, and the 
consequent curricula and pedagogical developments, may prove to be valuable for tourism 
higher education. 
In a broader educational context, progressive agendas in higher education are 
currently being debated. Barnett (2012) noted that higher education is entering a period of 
rapid change and uncertainty where the new world order in which these changes are taking 
place are typically internal. The new ideology is internal as it primarily relates to “how 
individuals understand themselves, with their sense of identity (or the lack of it), with their 
being in the world’ (p. 66). Barnett adds that in this period of “super complexity”, the 
purpose of education in “learning for an unknown future” goes beyond the epistemological 
task of equipping knowledge and skills in learners. The primary responsibility of the 
university is an ontological task which is to foster learning that cultivates ways of thinking 
and being that are framed around important progressive agendas which includes human 
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qualities and dispositions including authenticity and a sense of self, thoughtfulness, 
humility, criticality, receptiveness, resilience, knowledge, and stillness.  
Many higher education programs focus on academic achievements and competencies 
to help students achieve their life goals.  However, without good character, students may 
lack the inclination to take responsible actions in their lives. Based on the perspective of 
positive psychology, Petersen & Seligman (2004) posited that the development of character 
strengths and virtues are critical for the optimal life-long development of students as they 
will experience fewer psychological or physical problems when confronted with life 
challenges and setbacks. The authors classified 24 widely-valued character strengths into 6 
broad virtues, that include wisdom and knowledge, courage, humanity, justice, temperance 
and transcendence. Peterson, Park, & Seligman (2006) proposed that educational 
institutions should assess students’ character strengths in addition to academic 
achievements and focus on the development of virtues. The cultivation of character 
strengths and virtues have important consequences on the well-being of the society and 
should not be compromised in the pursuit of traditional academic goals.  
The unprecedented COVID-19 pandemic presents an unknown future and severe 
disruptions to the global economy and tourism industry. What is currently relevant, 
specifically during and post COVID-19 crisis, is an educational paradigm that integrates 
ethics, values, and an inner consciousness in learners that helps them develop in order to 
live lives of consequence within an interconnected world. 
In line with this thinking, a growing body of scholars has started to bring spirituality 
to the forefront of contemporary discourses in higher education (Palmer & Zajonc, 2010; 
Piehl, 2013; Rendon, 2008; Shahjahan, 2010). The developments and discussions that are 
taking place in other disciplines have significant implications for the contemplation of the 
future of tourism higher education. 
1.1.1 Key Themes in the Spirituality Discourse 
Defining spirituality is a nebulous task and several authors in higher education have 
attempted to define this concept (Astin, 2004; Canda & Furman, 2010; Jones, 2005; 
Palmer, 2003; Shahjahan, 2010; Tolliver & Tisdell, 2006). However, there are challenges 
in arriving at a comprehensive working definition (Hodge & Derezotes, 2008; Tolliver & 
Tisdell, 2006). While there is commonality in the recurring themes in their definitions, 
there is little evidence in the consensus of thought. This thesis aims to provide a broad 
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definition within the unique, personal, and individualistic determination of a shared 
approach (Wane, 2002). 
Spirituality is regarded as an internal, subjective process and response to human 
conditions which gives meaning and purpose to individual lives (Watson, 2009). It is 
regarded as a form of existential engagement that emphasises individual purpose and 
meaning-making in the world (Lindholm, Goldberg & Calderone, 2006) and a quest that 
leads to a better understanding of life’s big questions - who we are, why we are here, and 
how we can live a meaningful life. Spirituality reflects an individual’s inner consciousness 
which surfaces from within, beyond programmed beliefs and values (Guillory, 2000). Neal 
(2013, p. 12) describes the higher state of consciousness and the transcendence dimension 
in spirituality as “that which connects us to something greater than ourselves”. Spirituality 
frames our identity and the ways in which we think and feel about ourselves and others 
(Milner, 2006). Shields (2005) adds that it is not merely a way of knowing but a way of 
being and becoming in the world. 
Table 1.1 details the various elements of spirituality that can be broadly classified into 
three themes: transcendence, connectedness, and a personal quest for meaning. 
Table 1.1 Key themes of spirituality 
Key Themes Characteristics  
Transcendence  The capacity of individuals to stand outside one’s present sense of time 
and place to view life from a broader, more objective worldview 
(Freeman, 1998). 
A self-actualising state where one seeks meaning and purpose in life and 
in the world (Burack, 1999). 
A sense of unity with the transcendent which results in greater 
knowledge and love (Van Kamm, 1986). 
A higher state of awareness is experienced which is part of a 
transformative process (Zinnbauer & Kafar, 1997). 
Interconnectedness  Metaphysical connection, mutual interdependence, and unity between 
humanity and the biosphere (Heelas & Woodhead, 2005). 
Experiencing a meaningful connection to one’s core self, other humans, the 
world, and or greater power (Lindholm, Goldberg & Calderone, 2006). 
Interconnectedness is expressed through one’s reflections, narratives, 
and actions” (Schultz, 2005).  
Personal quest for 
meaning making 
and life purpose 
Seeking liberation from a spiritually dislocated life and authenticity in 
an illusionary life (MacCannell, 1976; Wang, 1999). 
Being authentic and being in touch with one’s inner self, being true to 
oneself, and achieving self-awareness (Steiner & Reisinger, 2006).  
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In any academic discourse of spirituality, it is important to deconstruct and separate 
the terms religion and spirituality. Many scholars have argued that spirituality is broader 
than any single formal or organised religion and that it is possible to be spiritual without 
being religious (Bhagwan, 2010; Estanek, 2006; Tisdell, 2003). Lerner (2000) 
differentiates religion from spirituality by explaining that religion is an organised 
community of faith that is grounded on a doctrinal body of faith and codes of regulatory 
behaviour while spirituality is more inclined towards personal beliefs and experiences of 
a higher purpose and how one constructs meaning for life's questions and reflections. 
Religion is an institution that dictates what to do with others while spirituality is personal 
and deals with what we do within ourselves (Nash, 2002). In the context of higher 
education, what is relevant are the qualities of the human spirit - love, compassion, a sense 
of harmony, and meaning and purpose - all of which are spiritual in nature. 
To further explain this distinction, Davis, Hook, and Worthington (2008) identified 
four types of spirituality that include religious spirituality, humanistic spirituality, nature 
spirituality, and cosmos spirituality. Religious spirituality involves the feeling of closeness 
and connection to God; the sacred or Higher Power as described by a specific religion such 
as Christianity. Humanistic spirituality involves a sense of closeness and connection to 
humankind. Such a form of spirituality is transformational as it develops a sense of 
transcendence and interconnectedness in a community of people and involves feelings of 
compassion, love, goodness, altruism, or reflection. Nature spirituality is associated with 
a sense of closeness and connection to the natural environment or ecology. Cosmos 
spirituality relates to a sense of closeness and connection with the whole of creation and 
the universe. For the purpose of this thesis, I am interested in the secular form of 
spirituality in tourism higher education which is relational: promoting harmony between 
the human and non-human world and appreciating the collective rather than the individual. 
1.1.2 Spirituality in Higher Education 
Spirituality is gaining prominence as an integral part of higher education globally. 
Scholars and educators have advocated for the inclusion of spirituality in higher 
education arguing that it should play a significant role in the teaching and learning 
process (Barnett, 2013; Dillard, Abdur-Rashid, & Tyson, 2000; hooks, 2003; 
Shahjahan, 2010). In the educational setting, the integration of spirituality supports an 
engaged teaching and learning that focuses on meaning-making, transcendence, and 
interconnectedness within and outside the classroom space (Lindholm & Astin, 2008; 
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Tolliver & Tisdell, 2006; Palmer & Zajonc, 2010).  The focus is on how the educational 
goals, curricula, and learning processes can be reoriented and expanded to balance 
cognitive, affective, and spiritual development in learners to leverage their human 
potential. A spiritually-grounded education aims to develop students’ sense of inter-
dependency and interrelationships with all aspects of life that includes humanity, ecology, 
and the larger universe. The approach focuses on nurturing a deep sense of compassion 
and unity as well as relatedness and concern for the ultimate meaning and purpose of life 
through education (Wright, 2004). The integration of spirituality in education facilitates 
students in their inner journeys towards self-consciousness, compassion, and personal 
responsibility for the reconciliation of the ecological and social worlds and to steer away 
from the manipulation and exploitation of resources and communities (Barnett, 2013). 
Miller (2002) argues that spirituality is an “inherent part of human existence and 
cannot be ignored in the educational setting” (p. 95). Spiritual educational philosophy aims 
to engage the heart, head, and soul through embarking on a holistic transformative learning 
journey where the emphasis is on the transformation of the self rather than on the 
transmission of knowledge and skills (Zajonc, 2003). Transformation is not centred on the 
individual but is more communal. Teaching and learning is relational in tone and moves 
students towards greater authenticity or to a more authentic self (Tisdell, 2003). Scholars 
have posited that to ignore the role of spirituality in personal development and professional 
behaviour is to overlook a potentially powerful avenue through which people construct 
meaning and knowledge (Tisdell, 2003; Zohar & Marshall, 2004). 
Empirical studies have validated the argument that spiritual development in students 
plays a critical role in advancing many academic and social outcomes of higher education 
(Astin, Astin & Lindholm, 2011). The positive outcomes of the inclusion of spirituality in 
education include enhancing learners’ inner consciousness and promoting a heightened 
sense of connectedness to self, society, and the ecological environment (Palmer & Zajonc, 
2010; Watson, et al., 2014). Tisdell (2000) explains that spiritual development is an 
essential aspect of student development and ignoring the role of spirituality is to overlook 
a potentially powerful means through which learners construct meaning and knowledge. 
Palmer argues that the omission of spirituality in education that is grounded on a positivist 
paradigm can lead to a one-sided perspective of education since “intellect, emotion, and 
spirit depend on one another for wholeness” (Palmer, 1998, p. 4). Therefore, alternative 
ways of teaching and learning centring around spirituality in higher education should be 
embodied to support students’ cognitive, emotional, and psychological well-being. 
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1.1.3 Growing Interest in Spirituality in Higher Education 
The growing global interest surrounding spirituality and its inclusion in higher 
education has led to scholarly contributions from many geographical regions including 
Asia, Africa, Australia, New Zealand, and the United States of America (Moss, 2011) and 
across various disciplines such as geography, business, healthcare, and environmental 
sciences (Dylan & Coates, 2012; Harlos, 2000; Wright, 2004; Zapf, 2005). There have 
been book-length discussions on spirituality in higher education by eminent scholars 
(hooks, 2003; Kazanjian & Laurence, 2000; Palmer & Zajonc, 2010, Tacey, 2004) and 
special issues of journals dedicated to spirituality in higher education which include, 
among many, the Journal of Management Education (Vol. 24, 2000) and New Directions 
for Teaching and Learning (Vol. 104, 2005). Scholars have long acknowledged 
spirituality as an integral part of adult education and adult development (Bennet, 2003; 
Chickering, Dalton, & Stamm, 2006; Dillard, 2006; Denton & Ashton, 2004; Estanek, 
2006; Kazanjian & Laurence, 2000; Palmer & Zajonc, 2010; Parks, 2000; Rendón, 2008; 
Shahjahan, 2010; Tisdell, 2003) and shown correlations between spirituality and 
transformative learning (English & Gillen, 2000; Groen, 2004; Jones, 2005; Tisdell, 2000; 
Zajonc, 2003). Publications have provided frameworks for the study of spirituality, 
provided discussions on how spirituality is integrated into teaching and learning, and 
offered recommendations with respect to curricula and pedagogical practices (Duerr, 
Zajonc, & Dana, 2003; Fenwick & English, 2004; Watson, de Souza, & Trousdale, 2014). 
Therefore, this thesis argues that the emerging question in contemporary education 
landscape is not whether spirituality should be addressed but how it should be addressed 
and what the nature of curricula design could be. 
1.1.4 Spirituality and Teaching Practices 
There is an increasing amount of research that explores the integration of spirituality 
in teaching and learning in higher education (Denton & Ashton, 2004; Kazanjian & 
Laurence, 2000; Shahjahan, 2007). However, most of the research tends to be self-
reflective personal narratives or theoretical in its approach (Shahjahan, 2010). I am not 
implying that these forms of research methodologies are less systematic or rigorous. 
However, there is a need for more empirical research evidence to examine and support the 
integration of spirituality in the educational context and inform the various stakeholders 
on how to appropriately situate spirituality in curricula and pedagogy. 
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Palmer and Zajonc (2010) point out that the ways in which we educate learners today 
are largely a reflection of our worldview and experience. The philosophical assumptions of 
curriculum planners and educators will influence the tourism curricula, teaching, and 
learning practices and the eventual outcomes of tourism higher education (Dredge et al., 
2012). The current academic culture that is regulated by the marketisation of education 
devalues spiritual development and growth in the academy. Academics are under 
increasing pressure to be hypercompetitive for resources and various forms of metrics to 
deliver visible work – league tables, publications, research degree advisory loads, student 
enrolments as well as student evaluation scores (Airey, 2015; Fanghanel, 2012; O’Neill, 
2014). Educators experience a kind of “values schizophrenia” (Ball, 2003, p. 221) where 
passion, compassion, authenticity, and personal well-being are sacrificed (Milner & Khoza, 
2008) to produce “ninja like” productivity characterised by working at a fast speed and in 
an aggressive manner (O’Neill, 2014). Ryan (2012) uses the expression “zombiefication” 
to describe the numbing effect of neo-liberalism that leaves academics “bereft of 
consciousness and self-awareness yet ambulant and able to respond to the surrounding 
stimuli” (p. 3). Rendon (2000) argues that “we have put a premium on ridiculously high 
standards that constantly ask us to do more and more in an atmosphere of competition, 
tension, and conflict. We are left with little time to self-reflect and to get in touch with our 
own lives [meaning and purpose]” (p. 4). This disconnection and fragmentation in 
educators’ lives have potentially serious implications not only for the academic community 
but also for their students whom they impact through their teaching and being. 
Further, the audit culture is driving tourism academics away from any broader social 
engagement and concerns of society to a retreat back into the academy (Dredge & Schott, 
2013). This in turn produces academics who face significant challenges that impact on 
their imagination of possibilities and hope for social change (Boden & Epstein, 2011; 
Higgins-Desbiolles, 2010). Giroux (2014) laments that “increasingly, pedagogy is reduced 
to learning reified methods, a hollow mechanistic enterprise divorced from understanding 
teaching as a moral and intellectual practice central to the creation of critical and engaged 
citizens” (pp. 39-40). The implications of these developments are detrimental not only to 
the academic community whose lives have become increasingly fragmented and 
disconnected but are also detrimental to students. I am not implying that there are no 
academics who are driven by a passion for teaching and engagement in meaningful 
academic work. However, these individuals exist in an academic culture that is currently 
antithetical to such motivations (Panton, 2003). There is a need for change in our 
educational framework regarding teaching and learning practices that reconnects “the 
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scientific mind with the spirit’s artistry” (Rendon, 2000, p. 1). In Western education, there 
is a dichotomous view of reason and emotion, intellect and emotion, and academic 
knowledge and humanity. The either/or mentality develops a competitive and discordant 
teaching environment that alienates us from our nature and inner ways of knowing. What 
we need is an educational approach that facilitates educators to bridge our inner and outer 
knowing and one that respects our humanity. We need to create an educational framework 
that reflects a “marriage between precise inquiry and poetic intuition” (Tarnas, 1998, p. 
6). I believe that it is through this critical turn that the distinctive aspects of tourism can 
be advanced and delivered to distinguish this field of study from others. 
This perspective has made me question what our educational epistemology, ontology, 
axiology, and pedagogy would be like in our tourism academy if it were based on a 
spiritual paradigm. How would the inclusion of spirituality in tourism higher education 
change knowledge production and transform educators and learners’ ways of knowing, 
being, and doing? Would the meaning and purpose of our roles as educators, our 
relationship with our learners, and outcomes of tourism higher education be different if 
spirituality were allowed to enter the legitimate spaces of the academy and classroom? 
The deliberation of these philosophical questions and research gaps on this question 
motivated the current research. 
1.2 Research Gaps 
The review of the literature indicates that most of the scholarly work regarding the 
integration of spirituality in education focuses on students (Phillips, 2002; Sharma-
Persaud, 2006) and centres on the integral role of spirituality in meaning-making, its 
contribution towards student development, promoting authenticity and creativity in 
academic spaces, and the trans-rational construction of knowledge. There is little 
systematic empirical research with a few exceptions (Bhagwan, 2011; Bradley & Kauanui, 
2003; Coholic, 2006; Fetzer Institute, 2003; Higher Education Research Institute [HERI], 
2004; Owen, 2019; Pandya, 2015; Rendon, 2008; Shahjahan, 2010) that focuses on the 
link between spirituality and the faculty in higher education and how spirituality informs 
the thinking or teaching practices of educators (Kvardfordt, Sheridan, & Taylor, 2018; 
Pandya, 2015). Further, the vast majority of published studies have been about student 
outcomes and benefits of spirituality in academia rather than on educators’ experiences or 
pedagogical practices (Owen, 2019). 
To date, the largest study on the relationship between spirituality and the faculty in 
higher education has been undertaken by the UCLA Higher Education Research Institute 
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(HERI) involving 40,670 faculty members at 421 U.S. colleges and universities. The results 
of this study revealed that the faculty members who self-identified as being spiritual based 
on three measures: a) I consider myself a spiritual person, b) I seek opportunities to grow 
spiritually, and c) I integrate spirituality in my life used more “student centred” pedagogical 
methods in their teaching (Lindholm & Astin, 2008). They showed greater interest in 
students’ personal development without compromising their intellectual and vocational 
development, adopted a more holistic view of higher education, and were more likely to 
use student-centred pedagogy such as cooperative learning, group projects, and reflective 
writing in their teaching. These faculty members were also more likely to employ 
pedagogical approaches that enhanced students’ capacity for compassion, connectedness, 
accountability and responsiveness, and facilitated students’ self-awareness and 
development of their moral character. Bell, Rajendran, and Theiler’s (2012) study of 139 
academics in Australian universities found that academics with high levels of spirituality 
at work (individual, work unit, and organisation-wide) tended to experience fewer instances 
of ill-being, more instances of wellbeing, less job threat stress, and less job pressure stress. 
Spirituality in the academy is often silenced and marginalised and not openly 
addressed or acknowledged. Academics are hesitant to embody spirituality or engage in a 
discourse within the confines of the academy for fear of being ridiculed and due to 
perceived conflicts with colleagues who regard spirituality as unprofessional and 
inappropriate in higher education (Dillard et al., 2000; Tsiris, 2017). The rationale for non-
inclusion of spirituality includes the perceived lack of faculty knowledge and experience, 
a lack of preparedness in terms of knowledge and pedagogy, fears regarding its 
appropriateness in the classroom space, and a fear of bias among the faculty or students 
against one religion or indeed against religion/spirituality in general (Bhagwan, 2011; 
Kvarfordt & Sheridan, 2017). Engaging in spiritual discourse runs the risk of being 
expelled from the academy, ridiculed by many scholars, accused of interest-group politics, 
and is not richly rewarded (Hurtado, 2003). Shahjahan (2004) describes the disquiet on 
the topic of spirituality in the academy thus: “the spirituality of people has been silenced 
and put at the margins of the academy, where people cannot express it, and can only 
practice it outside its walls” (p. 687). In the context of tourism higher education, 
spirituality has been distant in the academic discourse. Consequently, there has been very 
little dialogue not only on integrating spirituality in the educational process but also on 
how it informs the thinking and practices of educators within the classroom space. It is 
this silence and marginalisation of spirituality in academe that is the focus of this thesis. 
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1.3 Research Questions and Objectives 
Through this thesis, my primary aim was to inspire the imagination of the tourism 
academe on what might be possible, to re-envision what education might be like if 
spirituality was not marginalised and was regarded as an important aspect of the 
educational experience. My next aim was to present an alternative approach to learning, 
teaching, and importantly being in the tourism academy. My third aim was to make visible 
the spiritual lived experiences of spiritually-minded tourism academics and provide an 
intellectual space for their voices to be heard. Finally, I wanted to make an intellectual and 
empirical contribution to the tourism literature and academic discourse on spirituality in 
tourism higher education. 
In the context of the research background and the goals of this thesis, the following 
overarching research question has guided this study: What are tourism educators’ 
perspectives of the integration of spirituality in tourism higher education and their lived 
experiences in integrating it in their teaching and learning practices? The thesis aimed to 
address these research questions: 
1. What are tourism educators’ perspectives of the integration of spirituality into tourism 
higher education, and 
2. What are their lived experiences in integrating it into their teaching and learning 
practices? 
More specifically, the main research objectives of this thesis were: 
1. To provide an understanding of developments shaping tourism education that support 
a spirituality-based platform. 
2. To develop a theoretical framework to position spirituality in tourism higher 
education. 
3. To investigate how tourism educators perceived the integration of spirituality in 
tourism higher education. 
4. To identify the perceived challenges and recommendations for the inclusion of a 
spiritually-grounded paradigm in tourism education. 
5. To examine the epistemological and ontological perspectives that influence the 
integration of spirituality in their teaching practices. 
6. To explore the pedagogical practices used by tourism educators when integrating 
spirituality in their classroom spaces. 
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1.4 Rationale and Significance of Study 
This thesis is an exploratory attempt to examine the presence of spirituality in tourism 
education and designed to deepen an understanding of the experiences of tourism 
educators who integrate spirituality in their teaching and pedagogical processes. The 
paucity of studies in the topic area of spirituality in tourism higher education, and the lack 
of research specifically focusing on educators, suggests that this thesis has the potential to 
make intellectual and empirical contributions to the larger academic debates surrounding 
tourism studies. 
Tourism studies have attained a stage of maturity and scholars have moved beyond 
curriculum debates to critiquing the knowledge base and addressing the nature of 
knowledge in response to wider changes in the academic environment (Airey, 2016). 
Scholarly research on the pressures and changes affecting the higher education sector and 
on curricula issues is still scant (Airey, Dredge, & Gross, 2015). Empirical methods aimed 
at being value free are inadequate to evaluate the diverse aims, values, and purposes of 
tourism education (Tribe, 2005). Critical questions pertaining to “what is the curriculum 
for?”, “what are the purposes of the curriculum”, and “what is it preparing the students 
for?” cannot be comprehensively addressed by empirical research (Tribe, 2015, pp 20–21). 
They need conceptual inquiry (Xin, Tribe, & Chambers, 2013) and philosophical 
contemplation (Tribe, 2015). However, there is limited conceptual research work in tourism 
studies despite its valuable contribution to academic knowledge and tourism industry 
applications (Xin et al., 2013). L'Espoir, Decosta, and Grunewald (2011) noted that the lack 
of academic discourse and engagement of tourism scholars on ideological perspectives of 
tourism education is disturbing. Given the importance of educational philosophy in 
determining curriculum design, it is surprising that little tourism literature discusses the 
aims and values that frame tourism curriculum and education (Fidgeon, 2010). 
To address these gaps, this thesis engages in two conceptual and historical research 
articles that examine the ideological and philosophical underpinnings that have influenced 
knowledge production and curricula development in tourism higher education over last 50 
years. The papers question the future direction of tourism education, examine the changes 
taking place in the uncertain and complex world that influences tourism and education, 
and broadly evaluate the diverse aims, purposes, and values of stakeholders in the 
curriculum space of tourism education (Dredge et al., 2012). 
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From a practical perspective, calls have emerged within tourism higher education to 
shift towards a more humanistic and transformative education that produces graduates who 
demonstrate an awareness of tourism’s impacts, embrace care ethics, and assume a sense of 
responsibility for their actions (Ateljevic, 2009; Hollinshead, 2009; Pritchard et al., 2011). 
Tourism’s potential as a social force is increasingly acknowledged and academics are urged 
to ruminate on an expanded curriculum and embrace teaching practices that respond to the 
challenges in the industry and the broader community to develop graduates who can be 
responsible stewards (Higgins-Desbiolles, 2010). Professional ethics in tourism 
practitioners are crucial to assure the integrity of all stakeholders in the industry. Humanities 
and a humanistic orientation in tourism education is essential to develop philosophic 
practitioners who are capable of critical and analytical thinking to make consequential 
decisions and address society’s complex problems (Caton, 2015; Tribe, 2002). 
Barnett (2012) called for universities to foster learning beyond the acquisition of skills 
and specific knowledge and emphasises the cultivation of ways of thinking and being – 
such as hope, imagination, integrity, and thoughtfulness – that are essential in an uncertain 
and highly complex world.  Airey (2016) posits that the direction in tourism education 
should emphasise what is special and particularly positive about tourism as a subject of 
study and provide an advantage to distinguish this field of study from others. 
It is crucial for tourism education to be more progressive and undertake transformative 
academic changes. This thesis presents four papers that propose a spirituality-based 
platform within humanistic tourism higher education. The spiritual education approach is 
epistemologically, ontologically, and pedagogically transformative and aims to build 
learners’ inner consciousness. The approach goes beyond being aware of reality and 
focuses on the development of ethics and values. The papers argue that an orientation 
towards such an educational paradigm will create tourism practitioners who are able to 
reflect care and concern for the world, be conscious of their actions, and take ownership 
over world well-being. 
This thesis provides an emergent step towards seeking alternative and non-traditional 
teaching perspectives and practices in tourism education through unearthing the silences 
of the spiritually-grounded tourism academics. It is not intended to be a definitive measure 
of the prevalence of spiritual and transformative dimensions in the academy. It is also not 
intended to advocate for an “ideal” tourism education but to caution higher education 
management and educators to be mindful of the utilitarian philosophic assumptions that 
underpin today’s higher education (Airey, 2016). 
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1.5 Structure of Thesis 
The thesis comprises of a collection of publications (see Table 1.2 below). The 
structure adheres to the Murdoch University thesis policy (Appendix A). The thesis is 
organised into four parts: 1) introduction, 2) two conceptual papers, 3) two empirical 
papers, and 4) discussion and conclusion (see Figure 1.1 below). 
Part I: In Chapter 1 of this part, an introduction to the topic is presented, the research 
background summarised, the research question and aims are defined, the research gaps 
and significance are highlighted, and the thesis structure is detailed. In Chapter 2, an 
overview of the research methodology is provided, the philosophical orientations are 
explained, and the data collection and analysis process are discussed. 
Part II: The two conceptual papers provide a comprehensive discussion on the 
developments shaping tourism higher education and examine the contemporary 
educational landscape that supports a spirituality-based educational approach. A 
theoretical framework is presented to situate spirituality in tourism higher education. 
Part III: The two empirical papers attempt to address the main research objectives of 
this thesis - to examine tourism educators’ perspectives of the integration of spirituality in 
tourism higher education and their lived experiences in integrating it in their teaching and 
learning practices. 
Part IV: The main findings of the four papers are gathered and discussed, implications 
are drawn, contributions are identified, and the thesis is concluded. 
Table 1.2 Papers forming the body of thesis by publication 
Paper 




Publication Status at  
Time of Submission 
1 Transcending towards a spirituality-
based platform in tourism higher 
education: A contemplation of the 
pedagogical implications 
1 Published in Journal of 
Hospitality, 
Leisure, Sport & Tourism 
Education 
2 Towards a spirituality-based platform 
in tourism higher education 
1, 2 Published in Current Issues in 
Tourism 
3 Integrating spirituality in tourism 
higher education: A study of 
tourism educators’ perspectives 
3, 4 Published in Tourism 
Management Perspectives 
4 Spirituality and pedagogy in tourism 
higher education: Voices of tourism 
educators. 
5, 6 Manuscript Under Second Review 
Journal of Hospitality and 
Tourism Education 
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Figure 1.1 Schematic review of the structure of thesis 
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2.1 Introduction 
The methodology used in this thesis was formulated around four scientific research 
papers.  Each of the studies focus on a particular phase of the research process with their 
respective outcomes. 
The majority of spirituality studies lack rigorous research designs and few reports 
contain detailed accounts of data collection and analysis or how the criteria of validity and 
reliability were addressed in the research. Research design should have a logical 
progression of stages and tasks with well-defined goals, starting points, and detailed order 
for carrying out a study (Altinay, Prarskevan, & Jang, 2016). A model comprised of five 
components in a research design was proposed by Maxwell (2008) and these should be 
carefully deliberated upon prior to undertaking a research project: 
1. Research Goals: The aim and purpose of the research, the significance of the inquiry, 
and the various issues that will be addressed and influenced by the research should be 
considered; 
2. Conceptual Framework: The range of literature, prior studies on the topic, theories, 
and assumptions that can be drawn on for the understanding of the topic must be 
studied; 
3. Research Questions: The questions that the research is aiming to address and answer 
must be determined; 
4. Research Methods: The research techniques and approaches that the research will 
employ to gather and analyse the data must be deliberated; 
5. Research Validity: The validity problems (credibility, neutrality or confirmability, 
consistency or dependability, and applicability or transferability) and how the data 
can be challenged must be addressed. 
Maxwell (2008) further suggested that there are relationships between the various 
individual components of the research design and they may interact throughout the 
research process. A researcher needs to be aware of the inter-relationships between the 
components and understand how they influence one another. Table 2.1 below illustrates 
the components of the research of this thesis. 
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Table 2.1 Components of research design 
Components in a research design Addressed in thesis 
Research Goals Research objectives, researcher’s goals, research 
significance in terms of theoretical and practical 
contributions were examined.  
Conceptual Framework Literature on the following: tourism higher education, 
tourism studies, spirituality, spirituality in higher 
education, spirituality in students and academics, 
broader educational issues, philosophical issues in 
education, pedagogy and teaching methods and 
higher education educators teaching experiences 
were reviewed. 
Research Questions What are tourism educators’ perspectives of the 
integration of spirituality in tourism higher education 
and their lived experiences in integrating it in their 
teaching and learning practices? 
Research Methods Historical and conceptual inquiry to develop a 
comprehensive understanding of the development of 
tourism higher education and the possible integration 
of spirituality. 
Qualitative research approach under the social 
constructivist paradigm and individual interviews to 
explore tourism educators’ perspectives and lived 
experiences 
Research Validity Quality, rigor, and trustworthiness were considered 
carefully.  The degree to which the findings can be 
generalised was also deliberated. Multiple sources of 
data and triangulation were explored.  
 
The research on spirituality in higher education is a subset of educational research 
and much can be learnt from contemporary thinking and discourse from this field. 
Educational research recognises the importance of deliberating carefully on the 
philosophical issues that influence research paradigms (Mura & Khoo-Lattimore, 2018). 
The consideration and deliberation of the philosophical basis in my research paradigms 
positively influenced the appropriateness and technical proficiency of this research. 
2.2 Research Paradigm 
Research paradigms refer to the fundamental assumptions, worldviews, values, and 
beliefs that influence the researcher and the research inquiry (Schwandt, 2007). Paradigms 
are comprised of researchers’ epistemological and ontological assumptions in relation to 
the research topic and making judgements about the validity and authenticity of findings 
(Mura & Khoo-Lattimore, 2018). Therefore, developing appropriate research approaches 
and methods will be influenced by the research paradigms or the underlying philosophical 
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assumptions upon which the research is grounded (Denzin & Lincoln, 2011). Creswell 
(2003) explains that philosophical assumptions must be combined with broad approaches 
to research (strategies) and implemented with specific procedures (methods). 
Creswell (2003) proposed a framework (Figure 2.1 below) that illustrates the 
relationships between the elements of knowledge claims, strategies, and methods: 
 
Figure 2.1 Knowledge claims, strategies of inquiry, and methods leading to approaches 
and design process 
Source: Creswell (2003) 
There are four main research paradigms and each of these addresses different central 
tasks in research design (Creswell, 2007): 
1. The empirical-analytical paradigm: involving positivist and post-positivist approaches: 
to describe, control, and predict; 
2. The interpretive or hermeneutic paradigm: to empathise and understand; 
3. The critical paradigm: to change; and 
4. The post-structural paradigm: to deconstruct. 
The ontological, epistemological, and methodological assumptions of the four 
research paradigms are illustrated in Table 2.2 below: 
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(what is the nature of reality?) 
Epistemology 
(what is the nature of 
knowledge?) 
Methodology 




Reality is “out there”; it is an 
independent material reality 
waiting to be discovered 
Generalisations can be made free 
of context 
Knowledge can be objective and 
“untainted” by values and other 
factors that may cause bias 
Experts formulate research 
questions and then test them 






Reality is “out there” and 
independent of us, but we can 
never fully understand it 
Generalisations can be made free 
of context 
Objectivity is the ideal goal but 
values and other factors can 
produce some bias if not 
regulated or controlled for 
Knowledge grows from the gradual 
accumulation of findings and 
theories and testing the 
significance of relationships 
Sample survey 
Quasi-experimental pre- and post-
test designs 
Content analysis 
Managerialist action research 
Interpretive/ 
hermeneutic 
Reality is not “out there”; it is 
conditional upon human 
experiences and interpretation 
Reality is not independent but 
socially constructed and can have 
varied meanings 
Knowledge is not objective but 
subjective 
Knowledge is constructed through 
the interaction of the researcher 
and the objects of enquiry 
Identification of the varied 
constructions or interpretations of 
reality that exist and an attempt 
to recognise patterns in them 
bring them into some consensus 










(what is the nature of reality?) 
Epistemology 
(what is the nature of 
knowledge?) 
Methodology 
(how is knowledge developed?) Common research methods 
Critical  Reality is “out there”; it is material 
and independent of us, but we 
can never fully understand it 
Knowledge is not objective but 
subjective 
Values and power play a pivotal 
role in the construction of 
knowledge 
Knowledge and issues of equity 
and power are closely intertwined 
Research seeks to understand the 
practices and effects of power 
and inequality and to empower 
people to transform 
environmental and social 
conditions 




Post structural There are multiple representations 
of reality constituted in and 
through language discourse in 
different context 
Events are understood in terms of 
powerful and subordinated 
discourses which constitute social 
realities 
Research seeks to deconstruct or 
expose how dominant interests 
constructed through language 
discourse preserve social 
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2.3 Philosophical and Paradigmatic Assumptions 
It is here that I acknowledge the epistemological and ontological positioning of this 
research that influenced the research approaches and methods that were selected. Ontology 
refers to our worldviews or assumptions about reality, how we are interconnected in 
societies that influence our way of being in everyday life (Edelheim, 2015). Grounded in 
the notion of relational and communal ontology (Heron & Reason, 1997), as a spiritually-
minded educator and researcher I believe that we, as a community, are inter-related and 
inter-connected with everything around us, both internal and external (Neuman, 2011). 
Thus, the nature of reality is often influenced by the context and the interaction between 
the researcher and participants. My ontological perspective posits that our thoughts, 
assumptions, and value systems drive our choices and actions that are manifested in the 
outside world. Thus, reality is subjectively constructed and any social transformation 
originates from an inner consciousness which is directed outward. Therefore, as a 
researcher, I value collecting data from an insider’s perspective rather than objective 
statistical data. I embrace a vision of a world that is grounded in a multiplicity of 
possibilities and realities rather than one grounded in dominant reductionist ways of being 
(Shahjahan, 2010). I believe that the nature of reality cannot be reduced to one single truth, 
but is dynamic and constantly changing. 
Epistemology is the study of knowledge and how knowledge is created and accepted 
in our societies (Edelheim, 2015). In this way, epistemology is also concerned with who 
decides what is knowledge and what knowledge is important. Our epistemological 
orientation focuses on what we know and experience as well as the way we interpret things 
around us. Human understanding of the world has both an internal logic and an external 
validity (Ladson-Billings, 2000). As a spiritually-minded educator, I embrace different 
forms of knowledge that include mind, intuition, emotion, body, interconnections of 
human and non-human, the seen, and the experience. In line with Palmer, Zajonc, and 
Scribner’s recommendation for studies on spirituality (2010, p. 94), I am grounded in the 
assumption of “subjectification and intimacy” rather than “objectification and distancing”. 
The knower cannot be separated from the known and there is a mutually influential 
relationship between the two. Thus, I believe that knowledge is influenced by the knower 
and is not value-free. 
Based on the above philosophical and paradigmatic underpinnings, this thesis on 
spirituality is not value-free and is situated in a constructionist epistemology.  Its aims are 
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not consistent with the positivism and post-positivism paradigms that focus on 
individualism and reification of experts (Denzin & Lincoln, 2011). Shahjahan (2007) 
proposes that studies on spirituality should be based on epistemological assumptions 
which deem knowledge as subjective and that valid knowledge can be both rational and 
non-rational. In the constructivism paradigm, the assumption is that individuals develop 
subjective meanings of their experiences and they seek to understand the world in which 
they live (Creswell, 2003). The constructivism paradigm acknowledges that the “self is a 
social phenomenon” (Wright, 2010, p. 14) and the research is dependent on both the views 
of the researcher and the participants of the situation being studied. Participants construct 
meanings and interpret situations and the researcher listens to the meanings shared. The 
researcher’s purpose is to make sense of (or interpret) the meanings that the participants 
have shared subjectively about the specific context and settings (Charmaz, 2014). 
The constructionist ideology is more relevant to the study of spirituality in tourism 
higher education as it focuses on the role of education to facilitate social change. The 
paradigm assumes a relativist ontology where multiple realities exist and these are 
individually constructed but can also be collectively constructed in the social setting 
(Denzin & Lincoln, 2011). Spirituality is a subjective construct, personal and multi-
dimensional, shaped by different worldviews of individuals. It is a construct that is 
difficult to define and articulate and, therefore, needs to be described. As an ontologically 
interpretive researcher, I aim to gather multiple interpretations of spirituality and 
experiences from my research respondents in relation to integrating it in the classroom 
space. The teaching and learning in a classroom are dependent on the interactions between 
the student and teacher, and meanings are socially constructed during these interactions. 
The perceptions, attitudes, behaviours, values, and the consequent actions of the 
educators modelled in the classroom have the potential to significantly influence the 
integration of spirituality and learning by the students. The perceptions and lived 
experiences of the interviewed tourism educators cannot be totally objective or captured 
objectively as the knowledge that is created during the interaction between the researcher 
and participants is often co-constructed and interpreted subjectively by the researcher 
(Denzin & Lincoln, 2011). Further, the knowledge produced is situated and value-laden. I 
wanted to understand how the interviewed educators’ worldviews influenced their 
interactions with the learners, their daily classroom experiences, and pedagogical 
practices. This is important to this thesis as it will provide deep and rich insights that can 
serve as a foundation for educational changes in tourism higher education. 
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2.4 Strategies of Inquiry 
Following the choice of the constructionist research paradigm, I progressed to the 
applied level where the strategies of inquiry would be determined. These provided specific 
direction for procedures in a research design. This thesis adopted a qualitative 
methodology and the empirical research was conducted in an educational setting to 
understand the perspectives of tourism educators. Scholars researching spirituality have 
argued that qualitative methodology is a useful tool to derive in-depth knowledge and rich 
descriptions through the marginalised voices of educators (Gibson, Berdychevsky, & Bell, 
2012; Pandya, 2015; Shahjahan, 2007). 
Researchers have debated whether qualitative research should be regarded and valued 
in the same way as quantitative research (Gelo et al., 2008; Smith & Heshusius, 1986). 
Qualitative research has been viewed by some as subordinate to quantitative research due 
to its supposed lack of rigour and validity (Wilson & Hollinshead, 2015). Despite these 
criticisms, research that is ethically conducted with sufficient rigor using qualitative 
research methods can be valuable when: (1) investigating complex phenomena that are 
challenging to study quantitatively, (2) generating depth that may be required for a 
comprehensive understanding of a phenomena,  and (3) studying outcome variables as 
well as process variables (Rovai, Baker & Ponton, 2014). Phillimore and Goodson (2004, 
p. 41) posited that “an over-reliance on positivist modes of thinking and ways of doing 
research … has led to the production of knowledge that is partial”. 
In recent years, qualitative research has gained visibility and acceptability in tourism 
studies where it is no longer dominated by the positivist paradigm (Airey, 2015, Riley & 
Love, 2000, Wilson & Hollinshead, 2015). Qualitative inquiry has made major 
contributions to the field of tourism study by providing a deeper understanding of the 
social, cultural, and political connectivities within and for tourism (Jennings, 2009; 
Phillimore & Goodson, 2004; Riley & Love, 2000). Tourism studies have expanded to 
embrace the qualitative paradigm due to the dynamism of travel and tourism and also 
because quantitative research cannot fully address questions of understanding and 
meaning (Riley, 1996; Tribe, 2015). Qualitative inquiry is now regarded as a voice for 
alternative ways of knowing and a form of resistance to positivism in social science inquiry 
(Flick, 2014; Mura & Khoo-Lattimore, 2018). 
Grounded in an interpretive paradigm, qualitative studies have contributed towards 
the depth and richness of tourism research embodying the researcher and humanising the 
Chapter Two.  Research Methodology 
38 
research process (Botterill, 2001).  It is encouraging to note that academic associations 
such as Tourism Education Futures Initiative (TEFI) and the Council for Australasian 
Tourism and Hospitality Education (CAUTHE) and conferences such as the Critical 
Tourism Studies support and promote the value of using qualitative inquiry in tourism 
studies. Further, Tribe and Xiao (2011) found that in the Annals of Tourism Research, 
60% of its papers embrace a qualitative or interpretive design. Wilson and Hollinshead 
(2015, p. 44) argue that “a significant part of the tourism future remains inevitably seeded 
in the social sciences (and humanities) of tourism and within interpretive “soft” ways of 
understanding the Other, the Self, and the Hybrid. As this thesis aims to explore the rich 
lived experiences of the Other (tourism educators) through an interpretive lens, qualitative 
inquiry is regarded as being highly appropriate. 
Qualitative research is an interpretive, naturalistic approach to its subject matter. 
Qualitative researchers study issues in their natural setting; attempting to “make sense of, 
or interpret phenomena in terms of the meanings people bring to them” (Denzin & Lincoln, 
1994, p. 2). Qualitative research involves meaning, social context, and the personal 
experiences of participants (Denzin & Lincoln, 2005). My focus is not to obtain numbers, 
but to seek an understanding of the depth and breadth of a topic area through carefully 
selecting participants, studying those participants thoroughly, and drawing deep insights 
into the phenomenon. Information and interpretation are derived from the participants’ 
emic perspectives rather than through etic perspectives measuring some discrete, 
observable behaviour (Denzin & Lincoln, 2011). Qualitative research is useful where a 
deep, rather than a broad, set of knowledge about a particular phenomenon is required and 
when the cognitive and affective dimensions of the participants’ experiences with the 
phenomenon need to be investigated (Riley & Love, 2000). 
Given that the focus of this thesis was spirituality, qualitative research was regarded 
more relevant to explore the personal and subjective interpretations (Pandya, 2015) of the 
tourism educators’ spiritual orientations and their perspectives of spirituality as part of 
their teaching pedagogy. Qualitative research methods as part of the research design 
provided the flexibility and intrinsic openness from which a contextualised understanding 
of participants’ perspectives and experiences could be obtained (Hennink, Hutter, & 
Bailey, 2011). The approach established a relationship-oriented process whereby 
respondents were considered as subjects rather than objects of research (Shahjahan, 2005) 
and played an active role in shaping the research process. Qualitative studies provide rich 
descriptive data from the respondents’ narratives of the lived experiences (Onwuegbuzie, 
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Johnson & Collins, 2009), contribute new knowledge to this complex and deeply 
important area of human experience (Kapuscinski & Masters (2010), and deepen analysis 
in a topic area that has inadequate scope in research and knowledge development 
(Lindholm & Astin, 2008); specifically, in the tourism academy. 
2.5 Research Design 
A purposeful and snowball sampling technique was utilised to recruit tourism 
educators from universities internationally who self-identified with the following criteria: 
(a) they comprised/were university faculty teaching tourism, (b) they self-identified as 
being spiritual, (c) they did not consider their spirituality as dogmatic or evangelical, and 
(d) they were conscious that they integrated spirituality in their professional and personal 
lives. These criteria were important as the self-identified participants would have thought 
about the topic previously and be able to define and discuss spirituality in terms of how it 
relates to tourism education in higher education settings. The sample arising in this manner 
should not be regarded as representative of the tourism academy or educators who consider 
themselves spiritual. The consideration of “generalisability” in these circumstances was 
thus not seen as a limitation (Lincoln & Guba, 1985). Nevertheless, the educators’ decision 
to participate in the study may have reflected some inherent bias in the characteristics/traits 
of the participants or may have exaggerated some particular finding from the study 
(Sharma, 2017). However, to address the self-selection bias, multiple sources of data such 
as the curriculum vitae of respondents, their published articles, and information of courses 
they taught were gathered to facilitate triangulation and also further my understanding of 
their narratives. 
The recruitment of the respondents was undertaken through a two-phase process. In 
the first phase, schools or departments of tourism education globally were identified, and 
a list of all tourism educators was selected. These tourism educators were then contacted 
via email to ask if they would be interested to participate in the study based on the criteria. 
The email described the purpose of the study, provided informed consent procedures, 
defined the terms religion and spirituality in the context of the current study, and explained 
the significance of their contribution. The list of questions for the semi-structured 
interview was also provided in the email. To ensure a clear understanding of the two 
notions, spirituality and religion, participants were provided with the following definitions 
that were consistent with conceptualisations found in literature (Canda & Furman, 2010). 
Spirituality was defined as “the human search for meaning, purpose and connection with 
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self, others, the universe and ultimate reality, however one understands it (Sheridan et al, 
1994, p. 365). Religion was defined as “a systematic body of beliefs and practices related 
to a spiritual search” (p.365). 
In the second phase, the research utilised academic networks requesting 
recommendations of educators who might meet the criteria of the study. A list of 
prospective participants was gathered through this process and was further filtered through 
reviewing each prospective academic, the activist work undertaken by these academics as 
well as the courses they were teaching. For instance, most of the prospective respondents’ 
academic work centred on humanistic and value-based education, critical studies, 
sustainability, gender issues, social justice, feminist research, academic agency, and 
spirituality. Some of their activist work included working with NGOs, indigenous 
communities, community-based tourism, people with disabilities and women-centred 
tourism projects.   Following the vetting, 25 respondents were contacted and invited to 
participate in the study. Pilot interviews with three of the respondents were undertaken 
over a 3-month period. Feedback was received with respect to the interview questions and 
minor amendments were made to the questions. Theoretical saturation was achieved after 
22 interviews at which point interviewing was concluded. Table 2.3 below provides a 
demographic description of the sample group. Pseudonyms were used to protect 
respondents’ privacy and anonymity. 
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Levels taught in tourism 
higher education 
Years of teaching experience in 
tourism higher education 
Carolyn F Taoism Southeast Asian Tourism 
Hospitality 
Undergraduate Postgraduate 15-20 years 
Anne F Christianity White European Tourism 
Hospitality 
Undergraduate Postgraduate 15-20 years 
Jay M Atheist  White Australian Tourism 
Events 
Undergraduate Postgraduate More than 40 years 
Maua  F Christianity Black African Tourism Postgraduate Less than 5 years 
Anand M Hinduism South Asian Tourism 
Hospitality 
Events 
Undergraduate Postgraduate 15-20 years 
Jonah M Christianity White European Tourism 
Hospitality 
Undergraduate Postgraduate  15-20 years 
Paula F Christianity White American  Tourism 
Hospitality 
Undergraduate Postgraduate More than 30 years 
Kylie  F Christianity White American Tourism 
Hospitality 
Undergraduate Postgraduate  15-20 years 
Pendo M Christianity Black African Tourism 
Hospitality 
Undergraduate 5-10 years 
Freida F Christianity White American Tourism  Undergraduate 15-20 years 
Agnes F Christianity White Australian  Tourism  
Hospitality 
Undergraduate 20-25 years 
Arnold M Christianity South East Asian Tourism 
Events 
Undergraduate  15-20 years 
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Erin F Buddhist South East Asian  Tourism 
Hospitality 
Events 
Undergraduate Postgraduate  5-10 years 
Sanjay M Hinduism South Asian Tourism 
Hospitality 
Events  
Undergraduate Postgraduate  25-30 years 
Huda F Muslim South East Asian Tourism 
Hospitality 
Events 
Undergraduate Postgraduate 15-20 years 
Kate F Buddhist East Asian  Tourism 
Hospitality 
Undergraduate Postgraduate More than 30 years 
Jomo M Christianity  Black African Tourism 
Hospitality 
Undergraduate  15-20 years 
Wattana F Buddhist South East Asian  Tourism 
Hospitality 
Undergraduate 10-15 years 
Yaron M Jewish  Middle Eastern  Tourism 
Hospitality 
Undergraduate Postgraduate 10-15 years 
George M Christianity  White Australian  Tourism Undergraduate Postgraduate 5-10 years 
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A semi-structured interview process was used to encourage deliberation about the 
topic and facilitate spontaneous conversation, questions and inquiry. Questions were 
selected from various related studies (Barker & Floersch, 2010; Kvarfordt & Sheridan, 
2017; Shahjahan, 2010) and modified to be applicable to a tourism education context. 
Respondents were individually interviewed and the conversations were audio-recorded for 
transcription. To further our understanding and complement the interview data, where 
relevant, participants provided documents such as their curriculum vitae, published 
articles, and information of courses that they taught. The multiple sources of data collected 
facilitated triangulation and addressed the self-selection bias. 
2.6 Data Analysis 
Wolcott (1994) suggests continuously reviewing the transcripts and documents until 
“it makes sense and feels right and key ideas and themes flow from it” (p. 99). After every 
individual interview, a preliminary analysis of the narrative was undertaken. Furthering 
this, a follow-up analysis was conducted after the conclusion of all the interviews. 
Participants were provided with a copy of the transcription of their interviews and 
feedback was sought to increase reliability of the findings. 
The data were analysed using NVivo software. To begin the coding process interview, 
responses were transcribed and the interview questions were used as an interpretive 
framework to derive primary analytical categories (Shahjahan, 2005). The categories 
included: definitions of spirituality, its relevance to tourism and tourism education, 
challenges in integrating spirituality, and strategies to facilitate the integration of 
spirituality. Line by line coding and analysis was undertaken and memos on the 
interpretation of each code were documented (Braun & Clarke, 2006). Recurrent codes 
and similar responses were identified to integrate into existing broader categories or sorted 
into a new category (Charmaz, 2014). A methodological journal was also kept to critically 
reflect on the influence of the authors’ preconceived knowledge and personal experiences 
on the interpretation of the findings. To ensure validity, with the final data set I cross-
checked the transcribed narratives with the codes and categories so that (i) the codes in 
relation to the responses were consistently applied across all interviews, (ii) codes were 
correctly grouped under the thematic categories, and (iii) themes were appropriately 
grouped under the higher-level constructs. Figure 2.2 below illustrates the different 
research phases and processes that were undertaken. 
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Figure 2.2 Research phases and process 
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2.7 Overview of the Research Methods 
The primary methodology for this thesis was a constructivist qualitative approach. 
Specific research methods used across the four papers are illustrated in Table 2.4 below. 
Papers 1 and 2 were conceptual papers and employed a narrative review of the relevant 
literature surrounding the topic. A brief discussion on the conceptual research and 
narrative review research process is provided below. Papers 3 and 4 were grounded on 
empirical research and adopted a constructivist interpretive method that was discussed in 
the earlier sections of this chapter. 
Table 2.4 Overview of research methodology papers in thesis 




























































































Conceptual Research and Narrative review 
Two of the papers in this thesis are conceptual papers that aimed to first develop a 
comprehensive understanding of developments shaping tourism education that supports a 
spirituality-based platform, and second develop a theoretical framework to position 
spirituality in tourism higher education. Conceptual papers in tourism research represent 
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a small percentage of the total tourism research as empirical research tends to be more 
dominant (Xin, Tribe, & Chambers, 2013). In addition, there is little academic discourse 
on the value, use, and process of undertaking conceptual research and few textbooks offer 
insights into these.  However, educational research focusing on the nature of education, 
purpose, and values cannot be adequately studied and understood through empirical 
research (Tribe, 2015, pp. 20–21) and therefore need conceptual inquiry. 
Primarily, conceptual research focuses on the concepts or theories that explain or 
describe the phenomenon being studied. For positivist researchers, conceptual inquiry is 
not perceived as autonomous research and it is “accorded no more than a heuristic meaning 
or preparatory role in the research process, if they are recognised at all” (Dreher, 2000, p. 
4). Credible research is said to concern itself with the collection, evaluation, and 
interpretation of data, not concepts.  Conceptual research is often used at the initial stage 
of a wider research process, used to clarify research questions and hypotheses, and as a 
reference point for interpreting empirical data (Xin, Tribe, & Chambers, 2013). In 
comparison, constructivist researchers believe that meaning is constructed in many 
different ways, dependent on various factors including the context and participants under 
study.  Thus, these researchers are more concerned with issues of knowing and being 
(epistemological and ontological issues) than issues of method. In line with this, 
Leuzinger-Bohleber and Fischmann (2006) argue that for constructivists, conceptual 
research “is not defined by a method but by a topic” (p. 1375). Xin, Tribe, and Chambers 
(2013) position conceptual research as a particular research strategy that rests mainly in 
the subjectivist/interpretivist paradigm. Conceptualisation could be independent of 
empiricism in the creation of knowledge and the concepts being studied become the 
subject of the research itself. The outcomes of the research are relativist and interpretive, 
providing the opportunity for multiple mental constructions of the researchers. 
In this thesis, conceptual research is essential to the analytical process (Leuzinger-
Bohleber, 2004) of proposing the integration of spirituality in tourism higher education. 
Wallerstein, (2009) posits that conceptual research can be useful in clarifying concepts, 
studying the origin, meaning, and application of constructs as well as their development 
and advancement over time or in other contexts. In the two papers, conceptual inquiry was 
utilised to analyse and examine the construct of spirituality, gather insights from the 
academic discourse surrounding its place in the context of broader higher education, and 
evaluate the methodology and findings of the various studies undertaken on the topic in 
other disciplines. The execution of a comprehensive and rigorous literature review of the 
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construct and topic on the integration of spirituality in higher education was crucial in 
advocating its inclusion in tourism higher education. 
Xin, Tribe, and Chambers (2013) argued that conceptual analysis can help answer 
big, holistic philosophical questions that are not amenable to empirical analysis. In the 
conceptual papers of this thesis, I have engaged in a philosophical contemplation of the 
nature and purpose of tourism higher education and reviewed its future direction. The 
conceptual inquiry provided the intellectual space to imagine possibilities and alternatives 
to knowing and being in tourism education and the academy. Tribe’s (2002) highly 
acclaimed and noteworthy conceptual paper on the Philosophic Practitioner reflected that: 
“… the method adopted consciously avoids the empirical on the grounds that it may 
restrict the field of vision to only what already exists. Rather this article seeks to discover 
what might be” (p. 340). 
The conceptual papers in this thesis were platforms to bring attention to past, current, 
and future ideology and metaphysical dimensions of education and knowledge production 
and to question the prevailing dominant structures and academic discourse.  Historical 
research was undertaken as part of the conceptual inquiry to review past developments of 
tourism higher education, its ideological perspectives, values and beliefs, as well as to 
analyse how these have changed over time. Leuzinger-Bohleber and Fischmann (2006) 
posited that conceptual research can provide new insights into existing challenges and 
problems, open up new research domains, or make conceptual links to other fields and 
disciplines. Similarly, conceptual research in this thesis contributed new and fresh insights 
from other disciplines and the broader educational debates which was instrumental in 
undertaking a logical perspective and stance in proposing a new educational vision for 
tourism higher education through the inclusion of spirituality in the curricula and 
pedagogical practices. 
The writing of the conceptual papers necessitated narrative reviews of the literature 
surrounding spirituality, spirituality in education, and tourism higher education. 
Synthesizing the literature on these topics helped to assess what is already published and 
to provide the best currently available evidence to support the conceptual framework. 
Narrative reviews of the literature assisted to examine the academic discourse surrounding 
the topics, appraise previous studies, and identify knowledge gaps (Ferrari, 2015). A 
systematic literature review has a well-defined question, is structured, and provides 
quantitative and qualitative analyses of the relevant evidence. However, a narrative review 
is not as systematic as it can address more than one research question. Further, the 
Chapter Two.  Research Methodology 
48 
selection criteria for inclusion/exclusion of the articles may not be specified clearly. 
Further, currently there is no consensus on the standard structure of a narrative review. 
Ferrari (2015) proposed a structured approach that was useful in effectively writing the 
two conceptual papers. Table 2.5 illustrates the approach. 
Table 2.5 General framework of narrative reviews of conceptual papers 
Structure Paper 1 Paper 2 
Introduction 
− content: describe the 
rationale and scope 
− structure: organization 
of the collected 
information 
− limits: define the 
objective(s) 
Objective: Develop a 
comprehensive understanding 
of developments shaping 
tourism education and propose 
a spirituality-based platform. 
Provide a thorough review of 
spirituality as a construct and 
spirituality in the context of 
higher education. 
To consider curricula and 
pedagogical implications in the 
integration of spirituality in 
tourism higher education. 
Objective: To develop a 
theoretical framework to 
position spirituality in tourism 
higher education. 
Examine the contemporary 
educational landscape in 
tourism higher education 
Literature Review 
− searching strategy: 
databases, keywords 
− inclusion/exclusion 
criteria: types of 
studies, languages, 
time periods, others 
− verify the availability 
of all the selected 
studies 
− citing and listing the 
researched references 
Keywords used to search on 
spirituality literature: 
spirituality, spirit, spirituality 
in education, spiritual 
pedagogy, spirited 
epistemology, spirituality and 
faculty, spirituality and 
educators, spirituality and 
teaching practice, spirituality at 
work 
Keywords used to search on 
tourism higher education: 
Tourism educat*, higher 
education and tourism 
education 
Tourism teaching, tourism 
curriculum, tourism teaching 
and learning, tourism pedagogy 
and teaching methods, tourism 
studies, tourism and value-
based education, ethics in 
tourism education, role of 




Journals, books, conference 
papers. 
In English language 
Published between 2005-2020. 
Keywords used to search on 
spirituality literature: 
spirituality, spirit, spirituality in 
education, spiritual pedagogy, 
spirited epistemology, 
spirituality and faculty, 
spirituality and educators, 
spirituality and teaching 
practice, spirituality at work 
Keywords used to search on 
tourism higher education: 
Tourism educat*, higher 
education and tourism 
education 
Tourism teaching, tourism 
curriculum, tourism teaching 
and learning, tourism pedagogy 
and teaching methods, tourism 
studies, tourism and value-
based education, ethics in 
tourism education, role of 




Journals, books, conference 
papers. 
In English language 
Published in the last 15 years. 
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Structure Paper 1 Paper 2 
Discussion 
− discuss and evaluate 
− summarize in relation 
to the research query 
Philosophical issues in tourism 
higher education discussed 
Historical developments and 
approaches in tourism higher 
education 
Review of spirituality as a 
concept and in higher 
education 
Proposed the integration of 
spirituality in tourism higher 
education 
Examined the pedagogical 
implications 
Discussed key themes in 
spirituality discourse 
Explored the role of tourism 
higher education in the context 
of the broader educational 
debates 
Proposed a 7th platform in 
tourism higher education – a 
spirituality-based platform  
Conclusion 
− highlight the main 
points 
− connect with the 
research needs 
Reiterated the need for tourism 
higher education to consider 
changes in the educational 
orientation, specifically 
towards integrating spirituality 
Need to engage in philosophical 
contemplation to explore new 
educational vision 
Provided an intellectual platform 
to discuss alternative 
educational and pedagogical 
approaches in tourism higher 
education.  
Highlighted the need for the 7th 
platform in tourism higher 
education 
A critical shift is needed in 
tourism research and direction 
of tourism higher education 
Raised the need for empirical 
research to provide a strong 
foundation and informed 
actions in integrating 
spirituality 
Empirical research on tourism 
educators and their 
perspectives, experiences and 
teaching practices is proposed 
to add value to the discourse on 
integration spirituality in 
tourism higher education.  
 
2.8 Summary of Part 1 
This thesis explored the integration of spirituality in tourism higher education. It is a 
compilation of four publications that extensively reviewed existing knowledge and gaps 
on spirituality, spirituality in higher education, and tourism higher education. It also 
examined tourism educators’ perspectives on integrating spirituality in tourism education 
and their teaching practices. 
Part 1 of the thesis consists of two chapters. Chapter 1 started with a reflection of my 
spiritual journey that was basis of my Ph.D. research. This was followed by a discussion 
of the relevant body of literature and academic discourse surrounding the topic on 
spirituality in higher education with a focus on tourism education. The paucity of research 
on spirituality, and its influence on academics and their teaching practices, was 
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highlighted. Further, the scant research on spirituality in higher education was also 
examined. The main research questions to be addressed through the four scientific papers 
in this thesis were defined. The structure of the thesis was delineated. Chapter 2 provided 
an explanation of the research methodology that that was integral in guiding this research. 
The philosophical and paradigmatic assumptions that positioned the research inquiry were 
discussed, the research design explained, and the data collection and data analysis 
processes were described. 
Following this, Part 2 of the thesis presents two conceptual papers that developed a 
comprehensive understanding of developments shaping tourism education that supports a 
spirituality-based platform and to propose a theoretical framework to position spirituality 
in tourism higher education. Through the comprehensive and rigorous review of the 
literature surrounding spirituality and the integration of spirituality in higher education, 
knowledge gaps were identified to direct the empirical research that was undertaken in the 
final phase of the research process. 
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Research Objective 
The research objective addressed in this paper is: 
− To develop a comprehensive understanding of developments shaping tourism 
education that supports a spirituality-based platform.  
 
Abstract 
In light of current global challenges, there is a need to re-orientate and re-envision 
tourism education to develop responsible future practitioners. This paper argues for a 
move beyond the current vocationally biased academic approach and to move towards an 
educational platform that is inclusive of ethics, values and spirituality.  A spirituality-
based platform is proposed as a way forward in tourism higher education to facilitate a 
transformative learning experience.  A spiritually based educational philosophy will 
influence the pedagogical approaches employed within the tourism curriculum and 
requires the academe to go beyond the transmission of knowledge and engage learners' 
transformative spirit. 
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3.1 Introduction 
Tourism has been described as a world-making force that has a creative and 
transformative role in positively contributing towards people and places, facilitating peace 
and cross-cultural understanding and in the creation of meanings, values and compassion 
for humanity (Hollinshead, 2007). Purposeful management of tourism can contribute 
constructively towards improving social and economic well-being and empower 
communities (Kelly, 2006). However, if there is a focus on tourism as an economic 
powerhouse, considerable impacts and issues can result and extend beyond the economic 
domains to the social and ecological environments. Sustainability of the physical and 
human environment has become a priority in the international political agenda as the world 
witnesses the damaging impacts of human activities and development especially through 
the rapid development of the tourism industry (Chawla, 2015).  In light of global 
challenges, there is a dire need for increased consciousness among tourism professionals 
to be responsible stewards and to become more aware of the multi-disciplinary character 
of their profession. 
As a critical change agency and a source of innovative thinking, higher education is 
deemed as a vehicle for enabling positive change in mind sets, skills and knowledge in 
students (Tribe 2002) and  contributing to the creation of new knowledge and paradigms 
(Bekessy & Burgman, 2003; Sheldon, Fesenmaier & Tribe, 2011). This critical role 
necessitates a paradigm shift in the purpose of education (Fien, 2002; Tilbury, 1995) and 
a reorientation of the nature of what is taught and how it is taught (Wallis & Steptoe 2006). 
Orr (1992) argues that it is not education that will save us but education of a certain kind, 
implying a need for a change in the content and pedagogy of the education curriculum and 
the purpose of learning itself. 
Tourism education has advanced considerably in the last 50 years and has ‘come of 
age’ (Airey, 2005, p.13). While there is an increasing interest among tourism academics 
and a growing scholarship that is focused on the nature and purpose of future tourism 
education (Tribe, 2008; Inui, Wheeler & Lankford, 2006; Jamal, 2004; Mckercher, 2002) 
the scholarly literature focusing on curriculum issues and the pressures and changes 
affecting the education sector is still scant (Airey, Dredge & Gross, 2015). At this point of 
maturity in tourism higher education, it is imperative to research and study the future 
direction of tourism education, the nature and direction of knowledge and the associated 
academic approaches (Airey, 2008). The time has arrived where the pivotal role of tourism 
education is being questioned and there is a need to review the future direction. 
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Tourism curriculum is a contested construct that is largely influenced by the different 
views and values of stakeholders. Empirical methods which are generally value free are 
inadequate to evaluate the diverse aims, values and purposes of tourism education (Tribe, 
2005). Critical questions pertaining to “what is the curriculum for?”; “what are the 
purposes of the curriculum” and “what is it preparing the students for?” (Tribe, 2015, pp 
20-21) cannot be comprehensively addressed by empirical research. They need conceptual 
(Xin, Tribe & Chambers, 2013) and philosophical contemplation (Tribe, 2015).  However, 
currently there is limited conceptual research work in tourism studies despite its valuable 
contribution to academic knowledge and tourism industry applications (Xin et al 2013). 
This conceptual paper endeavours to provide an original contribution to tourism 
knowledge by identifying the opportunity for a new spirituality-based platform to situate 
tourism education. Rather than limiting the “field of vision” to what currently exists in 
literature, this paper “seeks to discover what might be” (Tribe, 2002, p.340). Historical 
research is undertaken to examine the advancement of tourism education in the last five 
decades and philosophical research investigates the metaphysical dimensions that have 
influenced tourism education. The various definitions of spirituality are discussed and the 
challenges to integrating spirituality in higher education are raised. A strong argument has 
been put forward to centre spirituality in tourism education and the paper concludes by 
presenting pedagogical implications and tools that tourism educators can consider and 
adopt to foster spirituality within the context of their curriculum. 
3.2 Philosophical Foundations in Tourism Curriculum Design 
Curriculum can be defined as “…all those activities designed or encouraged within 
the school’s organisational framework to promote the intellectual, personal, social and 
physical development of its pupils” (Morrison & Ridley, 1988, p.2). It is the “whole 
educational experience packaged as a degree program” and includes the knowledge, skills, 
assessment, as well as learning experiences (Tribe, 2002, p. 339). 
It is essential to critique curriculum and reflect on the philosophical perspectives 
when planning curriculum design (Ornstein & Hunkins, 2009; Tribe, 2005). A reflection 
and awareness of the philosophical issues and underpinnings will serve to situate higher 
educational institutions into an appropriate philosophical context in the process of 
knowledge construction and curriculum development in tourism education (Oktadiana & 
Chon, 2016). Fundamental questions regarding the goals, aims and meanings of tourism 
education would dictate the whole educational experience, influencing the various 
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components of any course curriculum (i.e., modules; course content and methods of 
delivery). The philosophical assumptions of curriculum planners and educators will have 
a resulting influence on pedagogical approaches employed within the tourism and 
hospitality curriculum which will in turn have a direct impact on tourism curriculum and 
education (Dredge, Benckendorff, Day, Gross, Walo, Weeks, & Whitelaw, 2012). Views 
about the nature and purpose of education (ideology) and the nature of the subject 
(epistemology) influence approaches to teaching (pedagogy), which in turn influence how 
learners experience the curriculum (Littledyke, 2007). Bernstein (1971) indicated that 
students’ educational journeys differ according to how the curriculum is framed or 
influenced by curriculum planners’ philosophical perspectives. Different framings 
inevitably mean that students will exit, as future industry practitioners, with a different 
range of ideas, attitudes and competencies.  However, the lack of academic discourse and 
engagement of tourism scholars on ideological perspectives of tourism education is 
disturbing (L'Espoir Decosta, & Grunewald, 2011). 
Given the importance of educational philosophy in determining curriculum design, it 
is surprising that little tourism literature discusses aims and values that frame tourism 
curriculum and education (Fidgeon, 2010). Phillmore & Goodson (2004, p.4) have 
indicated that “tourism scholars have generally been more hesitant in … developing their 
understanding of the philosophical and theoretical process that underpins knowledge 
production and practices”. The current resistance to philosophical engagement and 
entanglement in the tourism academy is not justifiable in the contemporary world where 
there is an urgent need for critical societies (Tribe, 2010).  Philosophical concerns should 
be central to curriculum development (Oktadiana & Chon, 2016) as philosophical 
deliberations present appropriate frameworks for an academic institution’s goals and 
purposes, curriculum content, pedagogical and assessment methods as well as teaching and 
learning experiences (Ornstein & Hunkins, 2009; Tribe, 2015). Critical tourism scholars 
need to have the philosophic ambition and intellectual courage to rigorously contemplate 
and reflect on how tourism education can transcend towards a transformative education. 
3.2.1 Ideology 
Ideology refers to the system of ideas and beliefs of an individual or groups which 
provides a general direction to educational policies (Littledyke, 2007). Curriculum is 
socially constructed (Tribe, 2001) and the curriculum space defines/frames the scope of 
knowledge, skills and attitudes that is included (or excluded) and represents the interests 
and power of the various influencers. Dredge et al’s (2012) Curriculum Space Framework 
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explains how the curriculum in academic institutions is negotiated and strategic choices 
are made on what to include based on the ideological beliefs of the different stakeholders 
and their perceptions of necessary learning outcomes. Tourism education stakeholders 
need to deliberate carefully on what is worthwhile in tourism education (L'Espoir Decosta, 
& Grunewald, 2011) and this necessitates philosophical and sociological analysis of 
tourism education and the industry. 
3.2.2 Ontology 
Ontology is the study of being; it creates a framework for how we as individuals are 
connected in societies, and it frames the way reality is understood (Edelheim, 2014). 
Ontological questions and orientations in relation to the social-cultural, environmental and 
economic reality surrounding the tourism industry form the foundation upon which the 
differing perspectives of the curriculum planners are built (Pritchard, Morgan & Ateljevic, 
2011). The ontological perspective of the world in which tourism takes place will 
inevitably define how the curriculum is created. Engaging in ontological issues will 
facilitate reflective thinking among the drivers in the curriculum space and confront 
ideological beliefs and positions. However, tourism scholars have been criticised for 
“engaging in epistemological and methodological concerns at the expense of ontological 
debates” (Pritchard et al, 2011, p. 949). Tribe (2010) encourages the tourism academe to 
engage in the philosophic act of reflecting on the meaning and purpose of tourism 
education and contemplate tourism’s ontological foundations. 
Tourism’s complex and inter-disciplinary nature requires a constructivist perspective 
which reflects participative reality, where knowledge is guided by social interests and 
seen to be a product of social, cultural and historical contexts. Hollinshead’s (2007) 
concept of tourism world-making emphasises the transformational potential of tourism to 
bring about positive outcomes in societies. This notion of world-making necessitates a 
more humanistic and holistic approach where tourism’s current dominant; neo-liberal; 
market-centric; ontological orientation needs to be transformed and replaced by a higher 
human consciousness that is values-led and driven by moral and ethical obligations 
(Pritchard et al, 2011). Such an ontological approach towards tourism promotes an action-
oriented, co-transformative learning that is co-created by those involved in the teaching 
and learning of tourism. 
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3.2.3 Epistemology 
Ontology and epistemology are closely inter-related as one’s ontological position will 
influence one’s epistemological position and vice-versa (Smith, 1996). Epistemology is 
the study of knowledge, and how knowledge is created and accepted in our societies 
(Edelheim, 2014). An epistemological approach focuses on what we know and experience, 
and the way we interpret things. Tourism as a multifarious concept includes its status 
(phenomenon), body of knowledge (tourism knowledge) and packaging of the knowledge 
(curriculum). Curriculum is the packaging of knowledge; knowledge is the way of 
knowing the tourism phenomenon (Tribe, 2005).  Thus, there is a close inter-relationship 
between these concepts. Tourism education and tourism curricula offer packages of 
knowledge to better understand the tourism phenomenon which exists in a broader 
ecological, economic and socio-cultural external world. Thus, the knowledge gaze 
(epistemological perspectives) of the academe is critical to understanding the 
consequences of tourism on the larger world. Tourism knowledge and tourism education 
(tourism curriculum) have the potential to largely impact on the phenomenon of tourism 
itself. The knowledge gaze that focuses on the world-making benefits of tourism 
conceptualises how this can be facilitated. As tourism takes place within societies, 
Aitchison (2001) warned that tourism should not be viewed just as an industry to be 
exploited for business but as a social phenomenon that shapes and is shaped by people, 
culture, places and nations. Unless educators and students critically examine the 
epistemological issues behind the social phenomenon of tourism, the underlying impacts 
of tourism may be overlooked. 
3.2.4 Pedagogy 
Reflection and awareness of the philosophical issues and underpinnings discussed 
above will serve to situate tourism higher-educational institutions in an appropriate 
philosophical context for the process of pedagogical development in tourism education. 
Littledyke (2007) explained that views about the nature and purpose of education (ideology), 
and views on the nature of the subject (epistemology), influence approaches to teaching 
(pedagogy), and these interact to shape how the curriculum is formed and transacted. 
The term pedagogy is defined as the philosophical underpinning of education or a 
teaching method and the latter describes the type of method used in teaching; for instance, 
lectures or case studies (Christie, Miller, Cooke, & White, 2013). Transmissive 
pedagogical approaches to teaching and learning that emphasise the imposition of 
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accepted knowledge on students are not the best model to develop future practitioners who 
need to view themselves as moral architects in their occupational domains when they leave 
higher education. A more effective pedagogy that is interdisciplinary in its approach, and 
one that equips students with diverse theoretical and applied knowledge, is required to 
enhance understanding of the complexity of tourism and hospitality experiences in a 
globalised, digitalised and fast-changing world (Ayikoru, Tribe & Airey, 2009; Dredge et 
al, 2012). Tourism education necessitates a pedagogical transition from a transmissive 
education to a transformative education; one that fosters reflection, experiential and 
participatory social learning and insightful thinking. The rigidity of the current prescribed 
curricula must be removed to pave the way for creativity and innovation in teaching and 
learning (Airey, Dredge & Gross, 2015). Transformative pedagogy should equip learners 
with critical reflexive skills and knowledge to reflect on actions of stakeholders in the 
tourism industry and critically question the consequences of these actions. It should 
develop practical wisdom (phronesis) to make appropriate ethical decisions to ensure 
social change and a sustainable future (Tribe, 2010). 
3.3 Historical Development and Approaches to Tourism Education 
Although tourism education has not been considered as a serious field of study 
(Fidegeon, 2010) and is devoid of a cognate body of knowledge, it has made considerable 
strides and has matured as a field of study since the 1960s.  The developments in tourism 
education are reflective of the ideological, epistemological and ontological perspectives 
of the stakeholders influencing the curriculum space which subsequently have brought 
about changes in the goals, knowledge, curriculum and approaches to tourism research.  
Jafari’s (1990) four-platform model is an ideal conceptual framework to examine and 
understand the changes that have taken place in tourism education. Though these stages 
are theoretical, they serve as a way of capturing the philosophical perspectives in the 
development of tourism as a field of study. An understanding of the development of 
tourism education provides a guide for curriculum planners to design the tourism 
curriculum meaningfully in light of the pressing issues globally. 
3.3.1 Advocacy Platform (Industrial stage 1950s -1960s) 
Tourism education across the globe was born from pragmatic and utilitarian concerns 
(Airey, 2008; Jafari, 1990). In the 1960s, there was a huge growth in tourism as an 
economic activity that led to the increase in the number of organisations involved in 
meeting the needs and demands of tourists. The advancement of industrialisation, 
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demographic changes, urbanisation, revolution of transportation, and the rise in real 
income, characteristic of the modernity era, led to changes in tourism consumer demand, 
and the rise of mass tourism (Jafari, 1990). The tourism industry was perceived by many 
students as having good employment prospects (Fidegeon, 2010) and thus led to an 
expansion in student enrolments. These developments, coupled with the increasing 
professionalism of tourism suppliers, provided justification for the development of tourism 
studies by educational institutions.  However, tourism programmes were strongly 
vocational and practical in orientation and content (Airey, 2008). As a new field of study, 
the state of tourism knowledge at that period was extra disciplinary; drawing largely from 
other disciplines (Fidgeon, 2010). 
3.3.2 Cautionary Platform (Fragmented Stage 1970s) 
In the 1970s, the knowledge base of tourism education broadened bringing about a 
range of subject areas, methodologies and associated knowledge (Tribe & Airey, 2007). 
Tourism education became the subject of debate between proponents of a strong 
vocationalist perspective and those who were in favour of a more liberal and reflective 
view of tourism education that encouraged critical thinking among students and future 
practitioners. Others proposed a balance in tourism education (Lashley, 1999; Mckercher, 
2001, Tribe, 2002); a curriculum that equipped students with the knowledge, skills and 
competencies that satisfied the demands of the business world and those required to 
operate within the wider tourism world. This led to uncertainties about what the tourism 
curriculum should contain and contributed to a fragmentation in the provision of tourism 
education. There was no unifying element and a diversity of approaches was evident. Calls 
were made for tourism education to retain coherence despite increasing pressure for 
diversification and fragmentation (Jafari, 1990). 
3.3.3 Adaptancy Platform (Single-Focused Stage 1980s) 
During this phase, researchers began to question the simplistic relationship between 
economic growth and development, instead focusing on the social and cultural costs and the 
net effect of the economic impact of tourism (DeKadt, 1979).  The Adaptancy approach took 
the stand that only alternative or small scale tourism development provided positive socio-
cultural impacts, whilst mass tourism was promoted as the purveyor of negative impacts. 
Tourism education went beyond the study of the industry and included the role of 
tourism in the communities and physical environment as well as characteristics of tourists 
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themselves (Airey, 2008). Postmodernist ideas led to a vast transformation in tourism 
consumption and witnessed the emergence of more conscious consumers who were more 
quality orientated with higher disposable income and education, who sought activity, 
participation, fantasy, and experience. To meet the demands of the industry and tourists, a 
wider range of content that included “Sustainable Tourism”, “Eco tourism”, “Cultural 
Anthropology and Tourism” and “Photography, Travel and Visual Culture” were included 
in Tourism programmes (Airey, 2008). 
3.3.4 Knowledge Based Platform (Benchmark Stage 1990s) 
This platform emerged in the last decade of the 20th Century and the main goal was 
the formation of “scientific knowledge on tourism” (Jafari, 1990, p 36). This stage involved 
the academic community calling for a common curriculum in tourism (Hollaway, 1995). 
For instance, The Quality Assurance Agency for Higher Education released a Subject 
Benchmark Statement for Hospitality, Leisure, Sport and Tourism, reflecting a broad 
consensus among the academic community in the UK about what should encompass 
tourism study at a degree level (Airey & Johnson, 1999). As a result of the Bologna Process 
in Europe, many countries developed, or are in the process of developing, national 
benchmark statements for tourism education (Munar, 2007). In Australia, nationally agreed 
Threshold Learning Outcomes (TLO) standards for Tourism, Hospitality and Events were 
developed to describe the minimum standards that graduates are required to attain. Five 
basic learning domains were proposed as critical to the development of future successful 
tourism practitioners. These included the domains of 1) Services and Experience Design; 
2) Interdisciplinary Inquiry; 3) Collaboration; 4) Problem Solving; and 5) Professional 
Responsibility (Whitelaw, Benckendorff, Gross, Mair & Jose, 2015). 
The objective of the knowledge-based platform was to move towards tourism as a 
distinct discipline (Jafari, 1990). Drawing away from an extra-disciplinary approach, tourism 
education was taught using a multi-disciplinary model integrating ideas and concepts from 
various disciplines. Jafari (1990, p 38) recommended that tourism academics strive to develop 
a cross disciplinary “knowledge-based” platform that is grounded on a scientific foundation. 
A cross-disciplinary model would help to view tourism from a more holistic perspective. 
However, from philosophical and practical perspectives, steering tourism towards a 
disciplinary status raised various challenges which included where the tourism discipline 
should be housed in tertiary education and how tourism graduate programs should be tailored. 
Echtner & Jamal (1997) and Tribe (2000) proposed a greater degree of collaboration across 
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disciplines to further advance the study of tourism and reasoned that tourism allows for a 
combination of multi-inter and trans-disciplinary approaches. 
These platforms were presented to reflect the ideological orientations of their 
respective eras and were not replacements of one another. Manifestations of each era are 
present today in various tourism curricula; often reflecting the ideologies of the 
stakeholders (Jafari, 2005). In exploring the platform characteristic of the current era, Jafari 
advocated that tourism should endeavour beyond “its present self-endorsing, inward-
looking, narcissistic entanglements” (p 2). While the amassment of knowledge and the 
advancement of tourism have been significant in the recent past due to the scientification 
process, there is an imperative necessity for the transformation of tourism knowledge as 
well as the advancement of tourism as a phenomenon and industry (Tribe, 2005). 
3.3.5 Sustainable Development Platform (Sustainability Stage late 1990s) 
The discussion on the development of tourism scholarship was taken beyond the four 
platforms by Macbeth (2005).  Fifteen years after Jafari’s initial assessment of tourism 
paradigms, Macbeth noted the existence of the Sustainable Development Platform in the 
academic tourism literature and suggested the inclusion of a fifth platform for tourism 
development. Due to tourism’s heavy dependence on natural resources, and the ethical 
concerns that stemmed from tourism’s exploitation of the natural and cultural 
environment, the sustainability agenda became an integral part of tourism-focused 
government policies, business objectives and educational curricula (Chawla, 2015). 
Education for Sustainable Development (ESD) and Education for Sustainability (EfS) 
were introduced as educational approaches that sought to equip future practitioners with 
the knowledge, skills and understandings  necessary to make responsible decisions and 
implement actions for a sustainable future ( Airey, Dredge & Gross, 2015). 
3.3.6 Ethics Based Platform (Ethics and Values Stage 2000s) 
Macbeth (2005) further proposed the need for the development of a 6th Platform; that 
is, an ethics-based platform urging tourism stakeholders and scholars to understand and 
interrogate the ethics of their positions and exercise critical reflexivity about the 
consequences of their field. Tribe (2002) addressed the need for greater moral and 
philosophical reflection among tourism practitioners and proposed a new approach, that 
of the Philosophic Practitioner.  Tourism graduates should not only be equipped with 
vocational skills and knowledge but be enabled to become active in engaging in global 
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well-being, which Tribe (2015) terms as Big Education. Jamal and Menzel (2009) 
investigated the ethics of tourism and proposed the idea of “good actions” by the 
stakeholders in tourism.  Hultsman (1995) argued that in the interest of intellectual, moral 
and ethical development, professional ethics should be integrated into professional tourism 
curricula, both in philosophical discussions (what ethics are in general; what ethics means 
to tourism; how tourism ethics evolve vis-à-vis social contexts that shape their evolution) 
and in practical case study approaches. 
In addition, larger networks and organisations have arisen, inside and outside the 
academe, to address the concerns related to tourism’s ethical content. These include 
Tourism Concern; the International Centre for Peace; the Critical Tourism Studies 
network; the International Centre for Responsible Tourism and the United Nations World 
Tourism Organisation’s World Committee on Tourism Ethics. The Tourism Education 
Future Initiative was created in 2007 where five values-based broad principles were 
crafted to be integrated into a value-based tourism education curriculum with the purpose 
of developing future responsible leaders and stewards (Sheldon, Fesenmaier, & Tribe, 
2011). The five values are ethics, stewardship, knowledge, professionalism and mutuality. 
However, it must be noted that most of these groups emerged in the past decade, 
demonstrating that the issue of ethics in tourism is only now beginning to reach a point of 
institutionalisation (Caton, 2012). 
The Ethics-Based Platform is a useful approach to deliberate on the development of 
tourism education that is focused on long-term sustainability of the tourism industry and 
the world. However, considerable challenges still remain in terms of defining programme 
content, modes of delivery, appropriate pedagogies, skills and graduate capabilities (Tribe, 
2000). Internationally, the tourism world in recent years has been faced with global 
economic crises, wars, terrorism, climate change, over-consumerism, increasing gaps 
between the rich and the poor, social alienation and powerlessness (Ateljevic 2009). These 
have raised futurist scenarios and questions on progress and human development. The 
vision of a sustainable future demands a major mind-set change and a paradigm shift to 
address the pressing problems surrounding humanity and development. This transition 
presents challenges and opportunities to the future direction of tourism education. 
3.3.7 Transcendence Towards the Next Platform 
The goal of philosophy in the modern era (reflected in the advocacy platform) was to 
seek universal answers through human rationality and systematic empirical analysis. There 
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was an emphasis on the material world that was objectively observed and understood.  
Post-modernity thinking (reflected in the knowledge-based platform) shifts the focus on 
rationality in favour of a plurality of ways of knowing. Multiple realities exist and 
contemplation of life’s big questions is made within the context of values, social groups 
and within society’s circumstances (Caton, 2014).  However, moral relativism may be 
inappropriate for addressing the issues of the 21st century which necessitates moral 
imagination (Lederach, 2005) to transcend towards a sustainable future of humanity and 
tourism. There needs to be a contemplation of values grounded on the notion of inter-
relatedness and mutual dependency among human beings and the larger world. 
To address current global issues, Ateljevic (2009) proposed a transmodernity 
philosophy as a new worldview that emphasised the aspirations for inclusivity, diversity, 
partnership, sacredness and quality of life, sustainability, universal human rights, the rights 
of nature and peace on Earth. Transmodern thinking is a planetary vision in which humans 
begin to realise that we are all (including plants and animals) inter-connected to one 
system; vulnerable and responsible for the Earth as an indivisible living community (Ghisi, 
2006). Transmodernity contests the dominance of economic progress and obsession with 
material wealth and promotes the concept of quality of life as a measure of progress. The 
transmodern worldview presents an appropriate platform to germinate a reflexive and 
value-engaged scholarship in tourism studies (Hollinshead, 2007) as academics actively 
query how research and education can better be a part of the solution to global problems. 
Proponents of the transmodern worldview have advocated for tourism education to 
develop global citizens who will reflect care and concern for the world and who will be 
conscious of their actions (Ateljevic, 2009). The global uncertainties and challenges of the 
21st Century necessitate universities to advance a global mission which strives for societal 
and personal wellbeing of their students. International initiatives such as Talloires 
Declaration and the development of the United Nations Decade of Education for 
Sustainable Development (UNDESD) encourage universities to be socially responsible 
and to promote civic engagement and an awareness of the inter-connectedness of the world 
in their learners (Moscardo, 2015). A notable contribution to the academic discourse on 
the evolving role of universities is Barnett’s (2013) imaginative conception of the 
Ecological University. An Ecological University is an academic setting that acknowledges 
its interconnectedness with the wider global ecology, envisions global and societal well-
being, and actively engages to create a sustainable world. Grounded in a holistic approach, 
it is concerned with, and connects to, multiple ecologies which include knowledge 
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ecologies, economic ecologies, ecologies of the person and ecologies of the physical 
environment. Barnett (2013) emphasises that the time has come for the realisation of the 
Ecological University, which is a critical and enquiring university that promotes world-
wellbeing beyond just sustainability. In essence, it will be a spirited institution that 
emphasises the spirit of human-ness in its curriculum. 
3.4 Spirituality-Based Platform 
Transmodern thinking posits a new approach to tourism education, one that is 
transformative and multi-dimensional, emphasising cognitive, affective, moral, social, 
cultural and spiritual developments in students (Brown, 1998). Such an education 
necessitates a thorough transformation of institutions, curricula, roles, campus life, and the 
self-understandings of all involved. Transformative learning in students provides greater 
meaning and purpose in their lives and expands students’ understanding of the wider world 
in relation to their being (Tolliver & Tisdell, 2006). Recent research and developments in 
pedagogical approaches have seen shifts in tourism education towards a transformative 
model (Stone & Duffy, 2015). 
A significant contribution to transformative learning was made by Mezirow (1978) 
who defined it as a rational learning process where one becomes aware of his or her 
unconscious values, beliefs, assumptions and roles. Through critical reflection, the learner 
constructs meaning of the wider world and experiences deep shifts in the essential domains 
of thoughts, feelings and actions (Stone & Duffy, 2015). However, Mezirow’s work has 
been critiqued for a lack of emotional and spiritual involvement in the adult learning 
process (Kegan, 2000). Spirituality should be addressed at the most fundamental level in 
any transformative educational initiative as transformation is heightened when students’ 
spiritual domains are engaged (O’Sullivan, 1999). Transformative learning emphasises the 
transformation of meaning, schemes and spirituality as well as meaning-making. 
Therefore, while learners are involved in the process of transformation of meaning 
schemes, they connect to their spiritual selves that in turn lead to transformations at the 
individual or societal levels (Tolliver & Tisdell, 2006).  Salleh, Ahmad & Kumar (2009, 
p.68) caution that a curriculum that is devoid of spirituality is less likely to produce 
graduates “who meet the needs of being human”. 
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3.4.1 Meaning of Spirituality 
Spirituality is a nebulous construct and a working definition is seldom tidy and 
comprehensive (Hodge & Derezotes, 2008). Several authors in higher education have 
attempted to define it (Astin, 2004; Jones, 2005; Palmer, 2003, Shahjahan, 2010; Tolliver 
& Tisdell, 2006) and while there is commonality in the recurring themes in their 
definitions, there is little evidence in the consensus of thought. The prevalent themes 
include viewing spirituality as a transcending experience that involves meaning-making 
and a search for the purpose of one’s life and in the world; spirituality as an inner yearning 
and subjective awareness to be connected to something larger than one’s ego; and 
spirituality as the ability to experience connectedness to one’s self, others and to the whole 
universe and in the connection attain wholeness of one’s being (Estanek, 2006; Lindholm 
& Astin, 2006; Palmer, 2003). 
Spirituality should not be confused with religion as it is possible to be spiritual without 
being religious. Lerner (2000) differentiates religion from spirituality by explaining that 
religion is an organised community of faith that is grounded on a doctrinal body of faith 
and codes of regulatory behaviour while spirituality is more inclined towards personal 
beliefs and experiences of a higher purpose and how one constructs meanings for life’s 
questions and reflections. Religion is an institution that dictates what to do with others 
while spirituality is personal and deals with what we do within ourselves (Nash, 2002). 
Spirituality is a significant part of human experience and it is essentially about how 
people construct meaning, understand their life purpose, and move towards greater 
authenticity (Tolliver & Tisdell, 2006). By failing to engage the spiritual dimension in 
personal and professional development of adult learners, educators are overlooking a very 
significant channel through which knowledge is created and meaning is constructed 
(Lindholm & Astin, 2006). Students who enter college are actively engaged in a spiritual 
quest and have expectations of their universities and educators to facilitate their spiritual 
and emotional development (Dillard, Abdur-Rashid, & Tyson, 2000; Lindholm, Astin & 
Astin, 2006; Shahjahan, 2004). They are in search of an education where their “minds strive 
for knowledge but their hearts search for meaning” (Rosales, 2012 p.20). Nurturing and 
engaging their spiritual domains have found to impact positively on students’ engagement 
with the world and also heightens a greater sense of connectedness, promotes empathy, 
ethical behaviour and civic responsibility (Astin, Astin, Lindholm & Bryant, 2005). 
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Although there is considerable interest among academics to bring spiritual elements 
into higher education, these efforts still remain at the individual faculty level within the 
walls of the classroom rather than as a departmental or institutional strategy (Duerr, Zajonc 
& Dana, 2003). Spirituality and spiritual development in their multi-dimensionality are 
rarely discussed in higher education and the academe (Dillard et al, 2000; Love & Talbot, 
2009). In traditional academe, the Western paradigm of positivistic, objective realities and 
‘value-free’ knowledge is emphasised over subjective involvement in knowledge creation. 
The discussions of purpose and meaning, teaching of love and ethics, and the exploration 
of spirituality and spiritual growth within the academic setting challenges conventional 
academic approaches (Speck 2005; Chickering, 2003; Palmer, 2003). Further, educators’ 
use of spirituality in the classroom is not deemed legitimate as it is viewed to invade 
learners’ privacy (Tolliver & Tisdell, 2006). Adding to the confusion is its definitional 
dilemma. The term spirituality is an abstraction that is confused with religion, often 
emotionally charged, elusive, hazy to many, and used aimlessly without much thought 
given to its meaning and context (Jones, 2005; Love & Talbot, 2009; Speck, 2005; Tolliver 
& Tisdell, 2006). However, in the post-modern era, there has been a slow shift towards 
the spiritual aspects of teaching and learning as well as the incorporation of values, beliefs 
and ideals into curricula (Estanek, 2006; Tisdell, 2003). Towards the end of the 1990s, the 
idea of spirituality in higher education was discussed in higher education conferences and 
by the end of the decade the topic advanced to being explored in scholarly literature 
(Estanek, 2006). The current interest in spirituality in higher education among academics 
(Zajonc, 2003) in other schools and discipline may prove to be significant for the future 
of tourism education where currently there has not been any significant academic dialogue 
on the topic of integrating spirituality into tourism higher education. 
3.4.2 Centering Spirituality in Tourism Higher Education 
A spiritually-grounded curriculum is philosophically and metaphysically different 
from an educational platform that is grounded on a positivistic Western paradigm. 
Grounded in a reconstructionist educational philosophy, the curriculum supports engaged 
learning, with a focus on addressing society’s problems and confronts challenging issues 
(Ornstein & Hunkins, 2009).  It defines the transcendence and compassion in the 
educational setting where educators and learners acknowledge the inter connectedness of 
the world within and outside the class (Barnett, 2013; Jones, 2005).  Spiritual development 
in learners involves meaning-making and gaining one’s purpose and direction in life 
through greater knowledge (Hollinshead, 2007). The goal of such an education is to 
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develop compassion in students for the reconciliation of ecological and social worlds, and 
to steer away from the manipulation and exploitation of resources and communities 
characteristic of the neo-liberalistic and materialistic world (Barnett, 2013). The 
identification of the professional responsibility-learning domain under the Threshold and 
Learning Outcomes (Whitelaw, Benckendorff, Gross, Mair, & Jose, 2015) reinforces the 
need for tourism graduates to be able to demonstrate reflexivity, mutuality and 
discernment, as well as insight in their professional and personal behaviour.  Such an 
educational  process aims to engage hearts, head and soul when embarking on a holistic 
transformative learning journey where the focus is on the transformation of self (Zajonc, 
2003) rather than the over-emphasis on the transmission of knowledge and skills. 
A spirituality-based educational philosophy requires educators to guide students in 
their inner journeys towards self-discovery and authenticity, facilitate reflective and 
critical thinking, and to shape the experience of students in ways that maximise their 
opportunities to learn something lasting and substantial. Transformative learning is 
enabled when learners have a greater understanding of their core essence or authentic self 
(Tolliver & Tisdell, 2006). Thus, there is a need for educators to be genuine in their 
relationship with students and to facilitate learners to undertake an inward journey that is 
attentive to experiences, open, and sensitive to the world. In a systematic review of the 
literature on transformative learning, Stone and Duffy (2015) highlighted the shift in 
educators’ roles in the transformative learning process from disseminators of information 
to facilitators, innovators and role models for change. Spiritual development in learners 
also involves constructing knowledge of the “unconscious and symbolic processes” of 
communities and cultures (Tolliver & Tisdell, 2006 p.39) and forging closer relationships 
and community bonding. Although such a spiritually grounded curriculum has the 
potential to facilitate students’ examination and exploration of values, paradigms, 
assumptions and meaning, it must be accompanied by appropriate pedagogical strategies. 
3.4.3 Pedagogical Implications 
As discussed earlier, a pedagogical approach to teaching and learning with an 
emphasis on imposing accepted knowledge on students is not the best model to bring about 
spirituality outcomes. Rather, a pedagogical transition from a transmissive education to a 
transformative education is required; one that fosters reflection, experiential and 
participatory social learning and insightful thinking. Although there is a cognitive 
dimension to spirituality, it is not entirely a cerebral phenomenon. Instead spirituality 
symbolises a transrational form of knowledge and transpersonal experiences. As such, it 
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is ineffective to employ traditional, reductionist pedagogical strategies that emphasise 
rational knowledge to subjective, experientially based knowledge (Tolliver & Tisdell, 
2006). A more effective pedagogy is one that is interdisciplinary in its approach, 
interactive, enquiry-based and learner-centered (Fullagar & Wilson, 2012; Tilbury, 
Coleman & Garlick, 2005). Therefore, there is a need to reflect critically on the real 
purpose of and intent of pedagogical interventions that integrate and embody spirituality 
in tourism higher education. We need to question the epistemological and ontological 
assumptions and our own spiritual beliefs as educators, what conceptions we have of 
learners’ needs and our roles to justify any ’spiritualised’ pedagogical action. 
Although there has been an increase in scholarly literature and academic discussions 
on integrating spirituality into higher education curricula, there has been limited 
pedagogical reflection and discussion on the nature of content to be taught and the 
instructional strategies that are most appropriate to the teaching of spirituality (Hodge & 
Derezotes, 2008; Shahjahan, 2010). While there is prominence given to developing a 
systematic and rigorous body of knowledge about tourism in current research, there has 
been inadequate attention given to the process of teaching itself in tourism education 
(Airey, 2008). There is much focus on tourism knowledge content, research on graduate 
attributes and competencies, flexible learning and student experiences (Dredge et al, 2012) 
but there is scant research examining pedagogy and the development of innovative and 
creative teaching approaches. Tribe observed that in the body of tourism research “how to 
teach has been overshadowed by what to teach and the issues of effective teaching and 
assessment have been overlooked” (2002, p 73). 
A spiritually-grounded pedagogy in tourism higher education has the capacity to 
enable transformative learning without imposing a dogmatic or religious agenda and 
contemplative teaching methods (Steingard, 2005). Hicks (2003), warns that “attempts to 
translate religiously particular values into common spiritual or secular values are 
reductionistic at best and inaccurate at worst” (p.165). In fact, educators can embody and 
embrace spirituality in teaching and learning without explicitly or consciously expressing 
the term or making references to spirituality in the academic setting (Steingard, 2005; 
Tolliver & Tisdell, 2006). 
The pedagogical assumptions in a spiritual paradigm are that knowledge is both 
external and objective as well as internal and subjective; human beings are connected to 
one’s self, others and the entire world and co-creating in a universe; education serves a 
more meaningful, broader purpose; and that knowledge is a process rather than an end in 
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itself (Harlos, 2000; Rogers & Love, 2007; Steingard, 2005). Real learning occurs when 
students acquire holistic knowledge scientifically and intuitively through the engagement 
of heart, body, mind and soul. Educators and learners are seen in a nonlinear, organic and 
unified learning system and as co-creators of knowledge (Steingard, 2005). A spiritual 
pedagogy should be grounded on principles and values that include self-knowledge, 
authenticity, a respect for others’ beliefs, trust, practising one’s spirituality, humility, 
compassion and simplicity (Harlos, 2000). These values reflect the Tourism Education 
Futures Initiative (TEFI) principles of ethics (concerned with good actions based on 
principles and values); mutual respect (values grounded in human relationships that 
include equity, diversity, inclusion, collaboration and humility); and stewardship 
(responsibility to care for all beings and the accountability to exercise responsibility) 
(Sheldon et al, 2011). 
Integrating spirituality into higher education opens up a new pedagogical world to 
academics that is creative and innovative.  The pedagogy adopted should encourage 
experiential learning, provide opportunities for critical reflection, and practise the new 
learning.  In Stone and Duffy’s (2015) study, 32 articles identified critical reflection as an 
essential learning process of the transformative learning experience. Fullager & Wilson 
(2012) posited that to develop reflexivity in students, educators need to employ critical 
pedagogy which requires a shift from traditional teacher-centered learning (where the 
educator acts as the director of the learning process and the learners as passive recipients) 
towards a co-production of knowledge in the classroom. Chickering, Dalton & Stamm 
(2015) argue that to be successful role models, educators need to reflect on their inner 
selves and be authentic and transparent in their relationships with their students and lead 
from their hearts. In addition, to effect transformation in academic spaces, tourism 
educators need move out of their comfort zone to critically reflect on the current processes 
of teaching, curriculum development or assessment, think broadly across various 
boundaries, domains and contexts and actively engage in the development of new ideas 
(Fullager & Wilson, 2012). 
The teaching and learning climate needs to generate and promote authenticity, 
openness, acceptance, and engagement of the various dimensions of learners (Chickering, 
Dalton & Stamm, 2015). When spiritual pedagogy is used, the classroom is a place and 
space where you hear more of the students’ voices than the educators, where the teacher 
vacates the centre to encourage multi-vocality (Trott, 2012). There should be room for 
more quiet time and critical reflection as this is an essential pedagogical move to enable 
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students to think deeply and self-explore (Dillard et al, 2000). Educators could incorporate 
activities that promote multiple engagements of the rational, affective, somatic, cultural, 
symbolic, imaginative and communal domains of learners (Tolliver & Tisdell, 2006). 
While the cognitive capacities of learners are enhanced through readings, lectures and 
discussion of ideas, the affective and relational domains could be involved through 
connections with others in class and the wider community. Incorporating diverse and 
previously unrepresented voices in group reflective circles was seen to add more value to 
the transformative learning process (Stone & Duffy, 2015). 
Tolliver & Tisdell (2003) suggested drawing on symbols and metaphors in the use of 
art forms such as poetry, music, drama and rituals to develop the spiritual, imaginative and 
symbolic dimensions in learners. Fullager & Wilson (2012) recommend the use of 
critically reflective pedagogies as work-integrated learning (WIL) and encouraging 
students to reflect and relate concepts to their everyday worlds. In addition, innovative 
approaches that include video journaling, storytelling and silent reflection were 
highlighted as useful pedagogies (Stone & Duffy, 2015). Trott (2012) suggested the use 
of photo-elicitation, which is the main process in ‘photovoice’, a community-based 
participatory action research (CBPR) method. Photo-elicitation is seen as an effective tool 
for participatory inquiry and instrumental towards facilitating participants’ reflection and 
promoting critical dialogue through group discussions. Readings of cultures of the wider 
community and others in class could be encouraged in addition to collaborative work that 
encourages multiple dimensions of learning and strategies for change. Collaborative 
learning (learning communities), experiential pedagogies (participatory learning and 
experiencing other cultures), service learning (action research and volunteer work), 
autobiographical techniques (journaling) and creative/artistic experiences were proposed 
as valuable pedagogical strategies for spiritual transformative learning (Duerr et al, 2003). 
3.5 Conclusion 
In the rational world of the academe, designing and embodying a spiritually-grounded 
curriculum and pedagogy will evidently be challenging. The definition and 
conceptualisation of spirituality is in vogue in higher education, and the contemplation of 
a working definition is critical as it influences pedagogical process and content (Harlos, 
2000).  As spiritually transformative learning outcomes can be problematic to determine 
objectively and empirically, the core contribution of spirituality in tourism higher 
education needs to be examined carefully. In addition, as spirituality is personal, it is also 
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challenging to gauge the spiritual impact of the inner states of being of the students 
(Steingard, 2005). Educators may also be uncomfortable in being authentic in the 
academic setting and unprepared to address what constitutes spirituality (Speck, 2005). 
Currently, the academe is cautious and sceptical about integrating spirituality into 
curricula and has not looked at students’ learning experiences through the lenses of 
spirituality. The lack of knowledge and understanding surrounding the topic warrants 
empirical and qualitative modes of inquiry to the study of integrating spirituality in higher 
education. There is a need to identify pedagogical tools that are most instrumental in 
achieving the desired outcomes and empirical research could be instrumental in 
legitimating the proposed pedagogical approaches. Multiple inquiries may determine the 
most effective ways to promote the spiritual growth in learners and within institutions. 
In an era of spiritual ‘poverty’, there is an encouraging societal pursuit for “non-
religious, non-denominational” means of spiritual growth and development (Lindholm & 
Astin, 2006, p. 64). Academic institutions and educators can play a significant role as 
change agents in shaping society positively by enabling students to develop their 
capacities for connectedness, responsiveness and accountability as well as facilitating the 
examination of their purpose in world meaning (Hollinshead, 2007; Kazanjian, 2013).  The 
value and meaning of education is not merely to facilitate behavioural changes in learners 
and vocational development but to bring about broader humanistic educational goals. A 
rational approach to learning can complement the growth of the minds and souls of 
learners. Academic institutions can envision educational excellence in learners where the 
“scientific mind connects with the artistry of the spirit” (Rendon, 2000, p.11). Academic 
institutions should continue to explore creative futures and stretch their boundaries (Tribe, 
2015), realising Barnett’s imagination of the Ecological University; one that “is never in 
a state of being; it is always in a process of becoming” (2013, p.135). 
This conceptual paper does not set out to address all issues and questions pertaining 
to integrating spirituality within tourism higher education. Rather it seeks to raise the 
broader issue that academic institutions and tourism professoriate have to be more socially 
responsive to the greater well-being of society as well as to their students. Current 
constraints facing the tourism academy in terms of competition, excessive workload and 
institutional demands challenge the integration of spirituality in tourism curriculum. 
However, tourism education is confronted with unprecedented concerns where there is a 
need for a substantive change in its educational direction. Though there will be divergent 
ideological perspectives, tourism has attained a maturity status that provides “scopes for 
differences in opinions” (Airey & Johnson, 1999, p.234). 
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This exploration is aimed to ignite the interest of spiritually-minded academics who 
are currently questioning the hegemonic role of Western dominant education that has 
“privileged rationality and the objectivist paradigm as the sole and valid way of knowing 
the world” (Shahjahan, 2010, p.502) and to stimulate an intellectual dialogue in the 
tourism academe to change the course of tourism education. It is a spiritual contribution 
to the academic quest for a more meaningful educational journey and the exploration of 
alternative pedagogical approaches to develop the full human potential of students 
towards hopeful tourism. 
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Research Objective 
The research objective addressed in this paper is: 
− To develop a theoretical framework to position spirituality in tourism higher education. 
 
Abstract 
This conceptual paper contributes to tourism knowledge by proposing a spirituality-
based platform in tourism higher education. Through this platform, the authors show how 
tourism education that supports discussion on spiritual development can help to create 
global citizens who are able to understand their potential as social, cultural and 
environmental stewards. This paper reviews recent developments shaping tourism 
education and examines the contemporary tourism educational landscape that supports a 
spirituality-based educational approach. The 7th platform of tourism studies is offered 
through a spirituality-based approach to knowledge and examples are given of how we 
can develop such a platform in tourism higher education.  
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4.1 Introduction 
In the last decade, there has been increased interest in and openness towards the 
spiritual aspects of teaching and learning in higher education (Palmer & Zajonc, 2010; 
Shahjahan, 2004; Tisdell, 2003) The notion of ‘spirituality’ in education has permeated 
research agendas, publications and conferences in the Western world (Bridger, 2001; 
Palmer & Zajonc, 2010) and has been explored within various contexts such as business, 
healthcare, geography, environmental sciences and social work (Dylan, & Coates, 2012; 
Harlos, 2000; Zapf, 2005). The significance of spiritual development of students that 
enhances their inner consciousness and promotes a heightened sense of connectedness to 
self, society and the ecological environment is acknowledged in many higher education 
institutions (Palmer & Zajonc, 2010; Watson, de Souza & Trousdale, 2014).  A concern 
for spirituality in education arose from the present postmodern, pluralistic and globalised 
societies where a combination of economic and emotional well-being are regarded as 
important in promoting prosperous and healthy communities (Palmer & Zajonc, 2010). 
Within the wider higher education sector, tourism and hospitality education is 
currently at a crossroads. It is challenged by the pressing demands to pave the way for 
transformative education but at the same time adopt a utilitarian perspective in producing 
a skilled workforce (Dredge, Airey & Gross, 2015). The sole pursuit of vocationally-
oriented tourism knowledge is currently considered not justifiable in light of the problems 
of social and environmental degradation contributed significantly by tourism development 
(Chawla, 2015).  It is critical to ruminate on an expanded curriculum that enables students 
to regard tourism as not merely an economic powerhouse but one that has serious social 
consequences (Caton, 2014). Contemporary tourism education requires a shift in our focus 
from studying and investigating tourism’s impacts to recognising tourism’s 
transformational potential as a ‘worldmaking’ force (Caton, 2012; Hollinshead, 2009; 
Pritchard, Morgan, & Ateljevic, 2011). To develop responsible social actors, the present 
market-focused tourism scholarship could embrace a more spiritual consciousness driven 
by moral and ethical obligations (Pritchard, Morgan & Ateljevic, 2011). The ‘spiritual 
turn’ (Houtman & Aupers, 2007) presents an alternative to teaching and learning in 
tourism education and in facilitating the development of future practitioners to become 
‘moral architects in their occupational domains’ (Belhassen & Caton, 2011, p. 1394). 
This conceptual paper proposes a spiritual transition in tourism higher education. It 
aims to draw on discussions on spirituality from the social sciences, helping to gain further 
insights in its application to tourism higher education (Bramwell & Lane, 2014). In any 
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exploration of tourism studies, it is important to understand its interdisciplinary roots 
which reflect the nature of tourism as a global phenomenon (Jafari, 2005). The knowledge 
that informs tourism education should be holistic and be conceived beyond science and 
geography to include the moral, social, economic, and spiritual dimensions. 
Airey (2008) posits that tourism studies has reached a stage of maturity as researchers 
have moved beyond curriculum debates to critiquing the knowledge base and addressing 
the nature of knowledge in response to the wider changes in the academic environment. 
The current interest in spirituality in higher education, and the consequent pedagogical 
developments in other disciplines, may prove to be of significance for the future of tourism 
education where currently there has been little dialogue on the topic of integrating 
spirituality into tourism programs. 
This paper begins with a discussion of the various definitions and conceptualisations 
of spirituality in tourism and education. Following this, the paper reviews the current 
context in tourism scholarship and argues that there are imperatives for a reorientation 
towards a spiritually grounded tourism education.  It proceeds to propose a 7th tourism 
studies platform, a Spirituality-Based Platform, to engage spirituality in tourism education 
to produce future practitioners who are global citizens. This 7th platform moves beyond 
the six earlier platforms proposed by Jafari (1990) and Macbeth (2005) and offers four 
pillars of spiritual development, which are philosophically different from traditional 
modes of teaching and learning in tourism education. The goal of the paper is not to 
provide a comprehensive analysis and discussion of the curriculum and pedagogical 
methods inherent in this platform. Rather, the intention is to present the idea of broadly 
incorporating spirituality and a more holistic, spiritually-oriented approach in tourism 
higher education. Thus we do not advocate for an ‘ideal’ tourism higher education, nor do 
we suggest that all students must embrace a spiritual approach in their learning. The goal 
in offering this 7th platform is to invite more voices and perspectives to our exploration of 
tourism education and ways of knowing. 
The next section will review some of the main themes in the ‘spirituality discourse’ 
that underpin the claim for its importance and the proposed inclusion of a spirituality-
based curriculum in tourism higher education. 
4.2 Key Themes in the Spirituality Discourse 
Historically, the concept of spirituality in education originated within Christianity and 
the specific curriculum attention to a spiritual and moral orientation has been in religious 
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education (Watson, de Souza & Trousdale, 2014). However, the spiritual dimension of 
education has shifted beyond Christian religious expression and edged into secular-based 
education. Spirituality and religion must be distinguished although the two terms are used 
interchangeably (Tolliver & Tisdell, 2006).  Lerner (2000) differentiates religion from 
spirituality by explaining that religion is an organised community of faith grounded on a 
doctrinal body of values and codes of regulatory behaviour. Spirituality is about people’s 
beliefs and experiences of a ‘higher purpose’ and how we construct meaning about for 
life’s questions and reflections. 
To further explain this distinction, Davis, Hook and Worthington (2008) identified four 
types of spirituality that include religious spirituality, humanistic spirituality, nature 
spirituality and cosmos spirituality.  Religious spirituality involves the feeling of closeness 
and connection to God, the sacred or Higher Power, as described by a specific religion such 
as Christianity. Humanistic spirituality involves a sense of closeness and connection to 
humankind. Such a form of spirituality is transformational as it develops a sense of 
transcendence and interconnectedness in a community of people, and involves feelings of 
compassion, love, goodness, altruism, or reflection. Nature spirituality is associated with a 
sense of closeness and connection to the natural environment or ecology. Cosmos spirituality 
relates to a sense of closeness and connection with the whole of creation and the universe. 
Spirituality in secular education refers to the students’ development of a sense of 
interconnectedness and interrelationships with all aspects of life that includes humanity, 
ecology and the larger universe. It is about nurturing a deep sense of compassion and unity, 
relatedness and connection and the concern for the ultimate meaning and purpose of life 
through education (Wright, 2000).  The secular form of spirituality can be regarded as 
relational, promoting harmony between the human and non-human world and appreciating 
the collective rather than the individual (de Souza, 2004). 
Several studies have advocated for the inclusion of spirituality in education.  For 
example, it is seen as important to nurture and engage the spiritual domain of students, as 
it can impact positively on their psychological well-being and their social adaptivity 
(Dillard, Abdur-Rashid & Tyson, 2000). Other studies have lent support to the idea that 
spirituality leads to feelings of wholeness and connectedness, as well as to building a sense 
of   community (Lindholm, Astin & Astin, 2006). Tacey (2004) sees that in a spiritually-
oriented approach, social responsibility becomes a sacred imperative as individuals build 
greater empathy and may be impelled to serve others and society. A growing number of 
researchers now argue that the enhancement of spirituality contributes to better mental 
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health, more pro-social behaviours and more engaged civic responsibility (Astin, Astin, 
Lindholm, Szelényi, & Calderone, 2005). 
Over a decade ago, UCLA’s Higher Education Research Institute (HERI) undertook 
a survey of over 100,000 students and 40,000 faculties in over 400 colleges and 
universities to investigate the relationship between spirituality and higher education 
(HERI, 2005). HERI was initiated due to a sense that institutions have increasingly come 
to neglect the students’ “inner”’ development – the sphere of values and beliefs, emotional 
maturity, self-understanding, and spirituality’ (Palmer & Zajonc, 2010, p.116). The 
findings revealed that students have ‘high expectations for the role higher institutions will 
play in their emotional and spiritual development’ (HERI, 2005, p.3). In addition, students 
desired a platform to address their inner or spiritual concerns, and wished to explore the 
values, meaning and purpose of their lives. 
At a broader societal level, the sudden interest in spirituality emerged as the Western 
mindsets of postmodernism, economism, individualism and materialism is not working 
for people anymore (Zapf, 2005). The coalescence of rapid development, constant change, 
technological growth and a lack of personal time have resulted in people experiencing 
chronic anxiety, stress, disconnection and depression (Steiner & Reisinger, 2006). 
Specifically, post modernity was posited to have altered the relationship between the 
individual and society resulting in social alienation and individualism. In addition, there 
is a growing phenomenon in many societies indicating a decline in religiosity (Wright, 
2000). The consequence is that a society’s shared norms, values and ethos as well as the 
meaning of the world based on religious views become general and vague. The existential 
void and spiritual poverty experienced by communities (Wilson, McIntosh, & Zahra, 
2013) have led to a search for solace in experiences that improve people’s physical, mental 
and spiritual health (Lengfelder & Timothy, 2000). 
However, despite the critical significance of spirituality in the lives of human beings, 
there are major challenges for the nurturing of students’ spiritual domain in a competitive, 
crowded, higher education curriculum, and particularly where this curriculum may be 
dominated by vocational outcomes (Palmer & Zajonc, 2010). Spirituality has remained 
somewhat on the periphery in higher education, as the topic creates an ontological tension 
among academics. The term ‘spirituality’ is often viewed as frivolous and not easy to 
measure empirically (Chickering, 2003). There are distinct challenges in defining and 
conceptualising spirituality and arriving at a comprehensive working definition is a 
challenging process (Hodge & Derezotes, 2008; Tolliver & Tisdell, 2006). Several authors 
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have attempted to define spirituality (Astin, 2004; Estanek, 2006; Lindholm, Astin & 
Astin, 2006; Palmer, 2003, Robledo & Batle, 2015; Shahjahan, 2010; Tolliver & Tisdell, 
2006) and while there is commonality in the recurring themes in their definitions, there is 
little evidence of a consensus of thought. 
By way of a summary, Olsen highlights some of the main elements of what constitutes 
‘spirituality’ (UNWTO, 2013, p. 36): 
− “Looking beyond [the] self”; 
− “Looking for a sense and meaning of existence”; 
− “An ethical path to personal fulfilment”; 
− “Experiencing oneness with nature and beauty”; 
− “Sense of connectedness with self, others, and a higher power or larger reality”; 
− “Concern for and commitment to something greater than self”; 
− “Transcendence of one’s former frame of reference”; 
− “Something that results in greater knowledge and love”; and 
− “Moving beyond one’s own unhealthy egocentricity towards more healthy inclusivity 
and unity”. 
These elements of spirituality can be broadly classified into three themes, namely, 
transcendence, connectedness and a personal quest for meaning (see Table 4.1). 
This paper proffers the idea of a spirituality-based platform in contemporary tourism 
education. First, however, we need to examine the key characteristics and demands of 
contemporary tourism education, to provide context for why we might embrace spiritual 
engagement in the teaching and learning of tourism. 
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Table 4.1 Key themes of spirituality 
Key Themes Characteristics  
Transcendence  The capacity of individuals to stand outside one’s present sense 
of time and place to view life from a broader, more objective 
worldview (Freeman, 1998). 
A self-actualising state where one seeks meaning and purpose in 
life and in the world (Burack, 1999). 
A sense of unity with the transcendent which results in greater 
knowledge and love (Van Kamm, 1986). 
A higher state of awareness is experienced which is part of a 
transformative process (Zinnbauer & Kafar, 1997). 
Interconnectedness  Metaphysical connection, mutual interdependence and unity 
between humanity and the biosphere (Heelas & Woodhead, 
2005) 
Experiencing a meaningful connection to one’s core self, other 
humans, the world and or greater power 
Interconnectedness is expressed through one’s reflections, 
narratives and actions” (Schultz, 2005).  
Personal Quest for meaning 
making and life purpose 
Seeking liberation from a spiritually dislocated life and 
authenticity in an illusionary life (Wang, 1999; MacCannell, 
1976). 
Being authentic and to be in touch with one’s inner self, being 
true to oneself and achieving self-awareness (Steiner & 
Reisinger, 2006).  
 
4.3 The Role of Tourism Higher Education 
Tourism higher education is currently facing a ‘runaway’ phenomenon where changes 
are fast, ill-managed and barely controlled (Tribe, 2015, p.17). It is important to examine 
how we characterise what is the hallmark of tourism higher education and what differentiates 
it from Vocational Education and Training (VET), and other tourism training institutes. 
What does tourism higher education do that we would not wish to be without? At the Global 
Tourism and Hospitality Conference 2017, Professor David Airey, from the University of 
Surrey, posed a pertinent and thought provoking question on whether any difference will be 
felt if tourism programs in universities were to close down. When these questions are 
unasked and unanswered, the tourism academy and profession can become obsessed with 
economic outcomes and methodology at the expense of its fundamental raison d’etre. 
When we question what tourism higher education is ‘for’ and its value, we need to 
acknowledge the social, environmental and economic changes globally that have radically 
influenced the nature and purpose of tourism education. In the broader context, higher 
education institutions now find themselves in an entangled position. The corporatisation 
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of universities has placed an emphasis on their accountability and productivity, 
pressurising these institutions to justify the public funding through their contribution to 
economic growth. This unchallenged position of economic prosperity as an educational 
goal has marginalized non-material values and other means by which young adults may 
find meaning and purpose in their lives (Collini, 2012). Harry Lewis, former dean of 
Harvard College, observed that universities have forgotten their main purpose, which is to 
help students ‘learn who they are, to search for a larger purpose for their lives, and to leave 
college as better human beings’ (Lewis, 2007, p.xv). Lewis critiqued the soullessness of 
universities by remarking that ‘the students are not soulless, but their university is’ (p.18). 
The authors are not mounting our moral high horses to advocate a particular or ideal 
form of tourism education. We are sympathetic to the obligations and responsibilities of 
universities, and to the economic realities that confront tourism higher education. 
However, we are arguing against tourism education adopting an audit culture and being 
overly utilitarian (Pritchard, Morgan & Ateljevic, 2011). We posit that it is even more 
critical now to propose a more purposeful, thoughtful and intentional focus on relational 
components. While being aware of the complexities, it is also important to contemplate 
the potential of tourism education to bring about transformative change. We do not wish 
to imply that universities are the only places where students acquire such intellectual, 
spiritual and moral values, nor claim that students develop their reflective and analytical 
capacities only through a successful higher education (Collini, 2012). Tourism education 
has an increasingly moral obligation to become a leader in addressing the societal and 
ecological problems (Moore, 2005; Pritchard, Morgan & Ateljevic, 2011). Higher 
education has now become ‘an important institutional medium for conserving, 
understanding, extending and handing on to subsequent generations the intellectual, 
scientific, and artistic heritage of mankind’ (Collini, 2012, p. 198). 
What we envision is a tourism education that respects and accepts every aspect of what 
it means to be human, acknowledges the various sources of knowledge and experiences, 
and adopts a broad cultural perspective in relating to the student and teaching community 
as well as the larger world (Palmer & Zajonc, 2010). What is proposed is an education that 
aims to develop wise global citizens, or globo sapiens (Malaska, 1997), who will be 
reflective, reflexive practitioners driven by a common global responsibility, and an 
accountability to act accordingly in their personal and professional lives. This necessitates 
a move beyond a humanistic, values-based curriculum to create a more comprehensive 
learning environment that reflects a holistic vision of humanity and ecology. 
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A notable contribution was made by Barnett (2013) who proposed the utopian concept 
of the Ecological University to inspire the future of higher academic institutions. Such a 
university is a spirited academic institution that acknowledges its interconnectedness with 
the wider global ecology that includes knowledge ecologies, economic ecologies, 
ecologies of the person and ecologies of the physical environment. Universities of the 
future should promote humanness and critical inquiry in learners, stretch learners’ 
boundaries and envision educational excellence through learners’ spiritual and intellectual 
quest (Barnett, 2013; Belhassen & Caton, 2011). 
The Office for Learning and Teaching (OLT) in Australia, in producing the Threshold 
Learning Outcomes (TLOs) for Tourism Hospitality and Events education in Higher 
Education, recognised the potential for tourism education to contribute to wider societal 
goals. The OLT tourism project emphasised the need for a reflexive practitioner education 
that promotes global citizenship and prepares students to be ethical future practitioners 
(Whitelaw, Benkendorff, Gross, Mair & Jose, 2015). 
The field of tourism higher education is at an important juncture in its development 
in the current era, one in which the spiritual can be integrated into the personal and 
professional transformation of adult learners. The next section briefly highlights the 
development of tourism education in the past and the current context that necessitates a 
new vision. A spiritually oriented humanistic approach is proposed to advance tourism 
higher education to produce responsible tourism practitioners and critical change agents 
(Belhassen & Caton, 2011). 
4.4 Advancing Tourism Scholarship: Proposing the ‘7th Platform’ 
Jafari’s (1990) well-known ‘four platforms’ model of tourism education – namely, 
the advocacy, cautionary, adaptancy and knowledge-based platforms - has been used 
widely to explain the development of tourism education. In the 1970s, tourism education 
was borne from pragmatic and utilitarian ontological orientations that were dominant in 
the modernity era (Airey, 2008). The advocacy stage indicates the strongly vocational 
approach in tourism education due to the ‘the spirit of consumerism, individual, 
entrepreneurism and competition: the values of the market’ (Tomlinson, 1989, p.275). 
However, in the 1980s, tourism education gravitated towards a cautionary principle where 
there were points of contention between proponents of the vocationalist perspective and 
those who were in favour of a more liberal and reflective view of tourism education 
(Mckercher, 2001, Tribe, 2002). 
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The adaptancy platform describes tourism education during the post-modern era as 
going beyond the study of the industry to include the role of tourism in communities and 
the environment, nature, and characteristics of tourists themselves (Airey, 2008). The 
knowledge-based platform emerged in the last decade of the 20th Century and its main 
goal was the formation of ‘scientific knowledge on tourism’ (Jafari, 1990, p. 36) and to 
move tourism into a distinct discipline. 
The discussion on the development of tourism scholarship was taken beyond the four 
platforms and attention was given to the existence of the 5th platform, the Sustainable 
Development Platform (Macbeth, 2005).  Due to tourism’s heavy dependence on natural 
resources, and the ethical concerns that stemmed from tourism’s exploitation of the natural 
and cultural environment, the sustainability agenda became an integral part of tourism-
focused government policies, business objectives and educational curricula (Chawla, 
2015). The tourism industry was faced with compelling pressures to engage in 
environmentally friendly and socially responsible practices to ensure its continued growth 
(Chawla, 2015). Yet there remain a number of critical concerns about the way sustainability 
is conceptualised by policymakers and practitioners (Bramwell and Lane, 2013) and the 
‘three-pillar’ model of sustainability (economy, society and environment) is regarded to be 
increasingly inadequate in addressing the current global problems (Milne & Gray, 2013). 
In recent years, the sustainability discourse has shifted to include other elements of 
sustainability that comprises ethics and justice (Bramwell & Lane, 2008; Jovicic, 2014) as 
well as considering human well-being and quality of life (Moscardo & Murphy, 2014). 
Advocates of sustainability have proposed a fourth missing pillar of sustainability, the 
Cultural Pillar, comprising a spiritual dimension (Burford, Hoover, Velasco, Janoušková, 
Jimenez, Piggot, Podger & Harder, 2013; Hawkes, 2001). Clugston (2011, p. 174) reports 
that during the Earth Charter Conference in 2010, the keynote speaker, Mr Steven 
Rockfeller, emphasised that the emerging spiritual consciousness is ‘in truth the first pillar 
of a sustainable way of life’. Further, ethical/spiritual consciousness was highlighted as 
the ‘foundation for the other three pillars’ of sustainability in the Interreligious Statement 
to Rio + 20 (Burford et al, 2013).  Wong and Palmer (2013) also introduced the notion of 
spiritual capital to advocate for the social and economic well-being of humanity in addition 
to the natural, financial, social and political capitals of sustainable development. 
A notable ‘moral turn’ (Caton, 2012, p.1912) was witnessed with the emergence of 
Macbeth’s (2005) ethics-based platform. This 6th platform urged tourism stakeholders and 
scholars to understand and interrogate the ethics of their positions and exercise critical 
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reflexivity about the consequences of their field. Many significant scholarly contributions 
were made towards a more value-engaged scholarship in tourism studies to address global 
problems (Hollinshead, 2006; Jamal & Menzel, 2009). A notable scholarly contribution 
was made by Tribe (2002), who addressed the need for greater moral and philosophical 
reflection among tourism practitioners. The notion of ‘philosophic practitioner’ was 
proposed to develop learners’ practical wisdom and ‘an attitude that embraces the good 
and a belief in the rightfulness of certain actions’ (Tribe, 2002, p. 317). 
Furthering the call for an ethical orientation in tourism education, a more liberal and 
humanistic approach was recommended to broaden students’ knowledge about humanity 
and ethics (Caton, 2012). Pritchard et al (2011, p.951) argued in favour of a ‘hopeful 
tourism’ perspective in a humanistic tourism education that develops students’ self-
reflection, critical thinking and emotional engagement with the social consequences of 
tourism actions. In addition, a major shift in tourism practitioners’ assumptions, 
philosophies and worldviews was campaigned for to address the pressing problems 
surrounding humanity and ecological conditions in the current era. Ateljevic (2009) 
advocated a transmodern worldview as a new vision to move humanity away from 
planetary catastrophe and advance towards a renewed social order. Transmodern tourism 
supports a spiritually driven humanistic education which emphasises the inner world of 
the learners and places the individual’s feelings, emotions and thoughts at the forefront of 
development. This worldview acknowledges the significant contributions of secular 
spirituality to the human experience (Caton, 2012). 
In this paper, we propose the concept of spirituality as an important aspect of a 
humanistic approach towards tourism education. For learners to engage with a moral view 
of the world and develop practical wisdom (Tribe, 2002), we need to build students’ 
‘conscientization’, which goes beyond being aware of reality and the need for ethics and 
values (Gadotti, 2008). There should be an expansion of the inner consciousness that enables 
learners to transcend and see beyond themselves and their current assumptions, and to 
uncover personal meaning and connections to take transformative action.  The cultivation of 
such wisdom and an engagement with the inner self is required in order to reflect a practical 
wisdom in our personal and professional lives (Tisdell, 2003). A spiritual consciousness 
recognises humans as one part of the planetary ecosystem and focuses on the inter-
relatedness and mutual dependency among human beings and the world around them 
(Besthorn, 2000). A focus on spirituality within a humanistic tourism education will create 
global citizens who are able to reflect care and concern for the world; be conscious of their 
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actions and take ownership over world well-being (Ateljevic, 2009).  Table 2 illustrates the 
development of tourism education in the last five decades, the respective orientations and 
the educational outcomes. The tourism curriculum space in the transmodern era necessitates 
a spirituality-based platform, and a move towards a spiritual turn. 
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4.5 Spiritually Based Tourism Scholarship 
The 7th Platform serves as an educational vision for the transformation of tourism 
education. It seeks to focus on how the educational goals, curriculum and learning 
processes can be reoriented and expanded to balance the cognitive, affective, and spiritual 
development in our students to leverage their human potential. The ultimate goal of the 7th 
Platform is the spiritual development of learners that involves constructing knowledge of 
communities and cultures (Tolliver & Tisdell, 2006) and forging closer relationships and 
community bonding. A conceptual model of tourism education which is spiritually 
grounded is presented in Figure 1. A tourism educational approach comprising four 
underlying pillars of the spiritual development process is proposed to be integrated into 
contemporary tourism programs. Such an educational experience is metaphysically 
different from the traditional teaching and learning models in tourism education as it 
focuses on the transcendental, transpersonal, transrational learning experience that can 
facilitate transformative tourism education. 
 
Figure 4.1 Conceptual framework of a spiritually-based tourism education 
4.5.1 Pillar 1: Spirit of Knowing 
A spiritual orientation in education does not propose a different set of knowledge or 
a fundamental change in tourism curriculum. Rather, it seeks an expanded approach to 
knowing, without imposing religious indoctrination (Caton, 2011). The attention is not on 
the knowledge but on the knower and the process of knowing (Hart, 2014) to gain 
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meaningful interpretation of the tourism phenomenon. The knower is then able to 
influence the knowing process and thus the knowledge. The focus is on nurturing the 
reflective capacity for an inner consciousness and a deepened awareness of environmental 
and societal issues in tourism. Video journaling, storytelling and critically reflexive 
practice are useful pedagogies to reflect on tourism’s potential benefits on host 
communities. The pedagogy used should steer away from objectification and distancing 
the learner and promote participative and empathetic ways of knowing. 
Research has attested the development of the cognitive, affective and spiritual 
domains as complementary in the holistic educational process (Buchanan & Hyde, 2008; 
de Souza, 2005). ‘Hopeful tourism’, as proposed by Pritchard et al (2011), embraces the 
oneness and holistic integration of the mind, body and spirit. The affective domain that 
influences the reactions, feelings and emotions helps learners to makes sense and meaning 
of what is learnt through the intellect. The spiritual domain provides the opportunity to 
reflect inwardly and enable the outward expression of the inner transformation through 
purposeful actions. While the cognitive capacities of learners are enhanced through 
readings and lectures, the affective and relational domains could be emphasised through 
service learning, participatory learning techniques and communal dialogues. 
4.5.2 Pillar 2: Spirit of Doing 
The spiritual platform advocates a praxis approach in tourism education that encourages 
the cultivation of ethics and moral values, facilitates reflexivity where learners make sense 
of their lived experiences (Belhassen & Caton, 2011), and at the same time, promotes 
phronesis where students enact the learnt values through action (Tribe, 2002). It builds on 
Tribe’s ‘knowing-in-ethical-tourism action’ (2002, p.322) where values, reflection and 
action are entwined in the learning experience to move future practitioners towards tourism 
stewardship. While the acquisition of vocational skills is necessary to produce efficient 
tourism practitioners, the spiritually grounded education places emphasis on nurturing the 
spiritually cultured intellect who has a deepened sense of personal responsibility for good 
actions as tourism professionals (Tribe, 2002).  For instance, engaging students in 
community-based participative collaborations to steer social actions can facilitate 
transformative learning experiences and praxis (Jamal, Taillon & Dredge, 2011). 
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4.5.3 Pillar 3: Spirit of Being 
Spirituality-based education focuses on the transformation of the self rather than on 
the transmission of knowledge and skills (Airey, 2008). The emphasis is on the inculcation 
of ethics, values and spiritual principles that encompass mutuality, stewardship, 
responsibility, authenticity, inclusivity, humility, simplicity and respect for others (Harlos, 
2000; Tolliver & Tisdell, 2006). These values were also proposed by the Tourism 
Education Futures Initiative (TEFI) (Sheldon, Fesenmaier & Tribe, 2011) and through the 
OLT Australian project on Teaching and Learning Outcomes (TLO) for tourism, 
hospitality and events, (Whitelaw et al, 2015). However, it must be emphasised that values 
and ethics cannot be taught for practical wisdom but must be experienced through an 
engagement with the inner consciousness. 
As Palmer observed, ‘every epistemology, or way of knowing, as implemented in a 
pedagogy, or way of teaching and learning, tends to become an ethic, or way of living’ 
(Palmer and Zajonc, 2010, pg. 98). A spirituality-based educational philosophy requires a 
praxis oriented approach where educators guide the learners in their inner journeys toward 
self-discovery and authenticity, develop their sense of the transcendence and shape their 
experience in ways that empowers the individual spirit to take good actions (Caton, 2014; 
Love & Talbot, 2009; Tribe, 2002). The pedagogy adopted should encourage experiential 
and participatory learning, provide opportunities for critical reflection and action, and 
develop phronesis in the learners to enable them to apply embodied values (Tribe, 2002). 
For example, the use of a community service program in tourism aimed at improving the 
quality of lives of an indigenous community can encourage learners to reflect on 
themselves and the world around them. 
4.5.4 Pillar 4: Spirit of Becoming 
The spirituality-based tourism education aims to bring a shift to a new relational 
consciousness in which learners become increasingly aware of the social and 
environmental inter dependencies and inter relationships and embrace a global vision.  
Learners are encouraged to be communal within (conscious and unconscious inner lives) 
and with their social relationships with the external world. Critical reflection and 
reflexivity is fostered to overcome habitual patterns of the mind, and transcend towards 
openness. For instance, critically reflexive practice could be incorporated in a class on 
sustainable tourism to get students to question their own dominant assumptions and 
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explore multiple perspectives (Wilson, 2015). Such critical engagement with spirituality 
will lead to a more deepened sense of human agency in future tourism practitioners. 
A spiritually-grounded tourism scholarship that encompasses the four pillars is 
philosophically and metaphysically different from the current educational platform which 
is grounded in a positivistic Western paradigm (Tribe, 2002). Based on a constructivist 
paradigm, the curriculum emphasises ontologies that promote connectedness, well-being, 
compassion, love, belongingness, transcendence and a biophilic emotional bond between 
humans and the biosphere (Dei, 2002). Away from the dominant rational perspective, the 
ontological perspective emphasises a transrational viewpoint that emphasises the 
connection between nature, culture and society. The learner transcends, moving beyond 
one’s own sense of self into the consciousness of a larger universe. 
Epistemologically, the perspective posits that there are different ways of knowing 
and conceptualising reality. The cognitive knowledge, practice and experience enable 
learners to transcend within, reflect and appreciate the outer world better through a self-
generated knowledge. The engagement of the mind, body and spirit in the learning 
process together with the sense of connection, facilitates the learner to situate his or her 
moral tone with the broader contexts of the society. Transpersonal learning steers the 
student away from being individualistic and solipsistic and appreciate the wider social 
realities and interconnectedness. 
The shifts in the ontological and epistemological positions of our learners through a 
spiritually grounded tourism education pave the way forward towards a transformative 
paradigm in the teaching and learning of tourism. The transformative education deepens 
the understanding of our students’ inner selves and their relationship to the wider society 
and ecology. It opens up visions of alternative approaches to living and development, and 
a heightened sense of purpose and possibilities for social justice, peace and well-being. 
The supposition here is that through the nurturing of their spiritual intelligence, our future 
tourism practitioners will steward transformation for greater global well-being. 
4.6 Conclusion 
The transition towards a more sustainable future in the tourism industry requires the 
heightening of a new consciousness and a transformation of tourism higher education. 
There is a need to be mindful of the utilitarian philosophic assumptions that underpin 
today’s higher education (Airey, 2005). The dominant pursuit of instrumental knowledge 
in tourism education will only further aggravate the global social and environmental 
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problems (Pritchard et al, 2011). This paper has sought to contribute to tourism’s 
curriculum by proposing a 7th platform which is grounded in the inclusion of spirituality 
in tourism education. A spirituality-based tourism education program is rooted in moral 
and ethical stances about how tourism should develop to effect progressive environmental 
and societal changes.  The integration of spirituality in tourism education provides an 
opportunity to nurture students’ ‘inner’ development, facilitate meaning-making and 
foster a greater sense of interconnectedness within themselves and others. The spiritual 
development in students along these dimensions is essential to developing global 
understanding, compassion and care. 
Further research needs to be conducted to explore the extent to which spirituality can 
be practically integrated in tourism higher education. Inadequate understanding and a lack 
of research surrounding the topic area of spirituality warrants a more empirical as well as 
humanistic mode of inquiry. A multi-disciplinary and inter-disciplinary approach should 
be used to draw deeper insights from other disciplines such as social sciences to add depth 
to this emerging area of study in tourism. 
Indicators of spiritual development need to be identified and/or methods of assessing 
the effectiveness of the approach to tourism education require future exploration. In 
addition, there has been limited pedagogical reflection and discussion on the nature of 
content to be taught and the instructional strategies that are most appropriate to the teaching 
of spirituality (Hodge & Derezotes, 2008; Shahjahan, 2010). Empirical research to identify 
appropriate spiritually-grounded pedagogical tools that will be instrumental in achieving 
the vocational and liberal learning outcomes in tourism education should be initiated. 
Taking a spirituality-based approach, tourism educators who connect with moral 
obligations as ‘hopeful tourism scholars’ (Pritchard et al, 2011, p. 953) would function 
from more of a spiritual core, drawing on values to transform students’ lives and 
potentially the tourism profession into radical practices of wholeness (Dylan & Coates, 
2012).  The authors of the current paper argue that a spiritual awakening is required in 
tourism scholarship where tourism educators critically question their scholarly 
contributions towards addressing global problems and in developing the potential of our 
students to be responsible stewards. 
Pritchard et al (2011) encourage tourism academe to experience and study ‘the 
transcendental, the sacred and the beautiful – those remarkable encounters which nourish 
our everyday and spiritual lives (which) has been lost elsewhere in our contemporary 
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world’ (p. 958). We acknowledge the challenges and anticipate resistance in presenting 
values-based tourism knowledge in a field that is ingrained in predominantly positivist, 
masculinist western research traditions (Pritchard et al, 2011). However, a critical shift in 
tourism education research would help to shed more light on our global challenges and 
open our ways of knowing and doing. Current paradigms will not be challenged if ‘tourism 
scholarships became entrenched in its views, unable to welcome others, and closed to many 
potential future developments’ (Bramwell & Lane, 2014, p.6). A multiplicity in critical 
approaches and perspectives is vital for an intellectual discourse to contribute towards a 
‘tipping point’ (Gladwell, 2000) in tourism education (Fullagar, & Wilsom, 2012). 
We posit that potential ‘gatekeepers’ such as journal editors, referees, higher 
education leaders and academics have an important role to play in opening the intellectual 
platform for a spiritually-based perspective (Bramwell & Lane, 2014; Hall, 2010) in 
approaching tourism education as it will be a significant contribution to the larger debates 
surrounding the future of tourism higher education. In doing so, we hope that advancing 
towards the 7th platform in tourism scholarship will pave the way for a spiritual and 
intellectual quest that will lead us and the next generations to global sustainability. 
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Research Objective 
The research objective addressed in this paper is: 
− To investigate how tourism educators perceived the integration of spirituality in 
tourism higher education. 
− To identify perceived challenges and recommendations for the inclusion of a spiritually-
grounded paradigm in tourism education. 
Abstract 
Academic discourse supporting the inclusion of spirituality in higher education has 
grown across many disciplines. Scholars are arguing for the integration of spirituality into 
the contemporary intellectual landscape. However, the significance of spirituality to tourism 
higher education has not been adequately understood and little research has been undertaken.  
This paper presents findings from a qualitative study exploring tourism educators’ 
perspectives about the role and importance of spirituality in tourism higher education. 
Based on the findings from in-depth interviews of tourism educators, the author presents 
a discussion and examination of respondents’ interpretation of spirituality, their 
viewpoints on the inclusion of spirituality in tourism education, including the perceived 
challenges and the effects of embodying a spiritually-grounded paradigm on classroom 
teaching and learning experiences. Recommendations are provided on how a meaningful 
engagement of spirituality can be fostered in tourism higher education.  
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5.1 Introduction 
In tourism education, there is increasing discussion about the need for a 
transformative education that supports tourism’s potential as a world-making force that 
encourages cross-cultural communication and peace-building between people (Caton, 
2012; Hollinshead, 2009).  Higgins-Desbiolles (2006) urges academics, planners and 
practitioners not to regard tourism solely as an economic powerhouse and acknowledge 
the potential power of tourism as a serious social force with transformative capacities. The 
author reinforces a wider vision of tourism’s role in societies and the global community 
to foster “cosmopolitan awareness” that promotes respect, interdependency and peace 
(p.1205). However, this necessitates going further to see tourism educators shift our focus 
from investigating impacts to unlocking the potential of tourism to improve human and 
ecological conditions (Caton, 2012). It entails facilitating the development of our tourism 
students as future practitioners and tomorrow’s leaders to be responsible global citizens or 
globo sapiens (Malaska, 1997). Graduate Globo sapiens are characterised as wise, global 
citizens willing to think critically and to assume responsibility for their impact on 
communities and the planet (Kelly, 2008). 
Caton, Schott & Daniele (2014) emphasise tourism’s imperative for global citizenship 
as it is a global phenomenon which has the potential to impact on the social, economic and 
cultural well-being of host communities. Our students need to embrace our common 
humanity, respect communities and their resources, and promote positive change. Tourism 
higher education management and educators have a serious role in influencing our future 
leaders to live lives of consequence and setting the foundation for a sustainable approach 
to tourism. Joel M. Podolny, former Dean of Yale School of Management, emphasised that 
occupations are defined as professions to the degree to which they serve society (Podolny 
and Khurana, 2007, p. 9). In that vein, unless our future tourism professionals live up to 
that stewardship standard, we need to question what tourism higher education is actually 
doing. We do not imply that universities are the only places where students acquire 
intellectual and moral values. However, ethics and value commitment are fundamental to 
any profession and professional higher education has to address this. We support renowned 
academic, Ronald Barnett’s call for universities to foster learning beyond the acquisition of 
skills and specific knowledge and emphasise the cultivation of ways of thinking and being 
– hope, imagination, integrity, thoughtfulness – that are essential in an uncertain and highly 
complex world (Barnett, 2012). This direction in tourism education would emphasise what 
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is special and particularly positive about tourism as a subject of study and would provide 
an advantage to distinguish this field of study from others (Airey, 2016). 
In line with these debates and discussions, some notable tourism academics have 
proposed a values-engaged scholarship in tourism education, where students develop 
practical wisdom, interrogate the ethics of their positions, are reflective of their actions 
and emotionally engaged with the social consequences of their actions (Ateljevic, 2009; 
Caton, 2015; Moscardo & Murphy, 2011; Sharpley, 2015). A ‘critical turn’ was witnessed 
with the emergence of Pritchard, Morgan & Ateljevic’s (2011, p. 951) ‘hopeful tourism’ 
perspective in a humanistic tourism education that develops students’ critical thinking, 
reflection and emotional engagement with the social consequences of tourism actions.  
Furthering this academic discourse, Barkathunnisha, Lee, Price & Wilson (2018) 
advocated that it is possible to apply alternative ways of knowing and to engage multiple 
dimensions of being, including the spiritual dimension, to facilitate transformative 
learning in tourism higher education. They proposed a spirituality-based platform in 
tourism education that will direct students toward their inner selves, enable them to expand 
their consciousness and to see their lives as part of the universal human experience. 
There is no universal conceptualisation of spirituality, and the various definitions by 
notable scholars (Palmer & Zajonc, 2010; Shahjahan, 2010; Tolliver & Tisdell, 
2006) reflect commonality in the recurring themes “but do not reflect a consensus of 
thought” (Greenstreet, 1999, p. 649). The three key themes include: (a) spirituality as 
a state of transcendence where one is involved in meaning-making and in a quest for 
the purpose in life; (b) spirituality as a process that involves achieving self-
awareness, being authentic to oneself and connecting to something larger than one’s 
ego; and (c) spirituality as a sense of wholeness, the ability to experience meaningful 
connection  to one’s core self and a mutual interdependency with other humans and 
the biosphere (Canda & Furman, 2010; Estanek, 2006; Heelas & Woodhead, 2005; 
Lindholm & Astin, 2006). 
A spiritually-based tourism scholarship could focus on how the educational goals, 
curriculum and learning processes can be reoriented and expanded to balance the 
cognitive, affective and spiritual development in our students to leverage their human 
potential (Barkathunnisha, et al, 2018). The integration of spirituality in tourism education 
aims to develop students’ sense of interconnectedness and interrelationships with all 
aspects of life that includes humanity, ecology and the larger universe. It is about nurturing 
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a deep sense of compassion and unity, relatedness and concern for the ultimate meaning 
and purpose of life through education (Wright, 2004). 
The growing global interest surrounding spirituality and its inclusion in higher 
education has led to scholarly contributions from many geographical regions, including 
Asia, Africa, Australia, New Zealand and United States of America (Moss, 2011) and 
across various disciplines such as geography, business, healthcare and environmental 
sciences (Dylan & Coates, 2012; Harlos, 2000; Wright, 2004; Zapf, 2005). There have been 
book-length discussions on spirituality in higher education by eminent scholars (hooks, 
2003; Kazanjian & Laurence, 2000; Palmer & Zajonc, 2010, Tacey, 2004) and special 
issues of journals dedicated to spirituality in higher education, which include among many, 
the Journal of Management Education (Vol. 24) and New Directions for Teaching and 
Learning (Volume 104). Scholars have long acknowledged spirituality as an integral part 
of adult education and adult development (Bennet, 2003; Chickering, Dalton, & Stamm, 
2006; Dillard, 2006; Denton & Ashton, 2004; Estanek, 2006; Kazanjian & Laurence, 2000; 
Palmer & Zajonc, 2010; Parks, 2000; Rendón, 2008; Shahjahan, 2010; Tisdell, 2003) and 
shown correlations between spirituality and transformative learning (English & Gillen, 
2000; Groen, 2004; Jones, 2005; Tisdell, 2000; Zajonc, 2003). Publications have provided 
frameworks for the study of spirituality, provided discussions on how spirituality is 
integrated into teaching and learning, and offered recommendations with respect to 
curriculum and pedagogical practices (Duerr, Zajonc & Dana, 2003; Fenwick & English, 
2004; Watson, de Souza & Trousdale, 2014). It can be argued that the emerging question 
in contemporary education landscape is not whether spirituality should be addressed but 
how it should be addressed and what the nature of that curriculum design could be. 
Most of the scholarly work on the integration of spirituality in education focuses 
primarily on students (Phillips, 2002; Sharma-Persaud, 2006) and centres on the integral 
role of spirituality in meaning-making, its contribution towards student development, 
promoting authenticity and creativity in academic spaces, and the trans-rational 
construction of knowledge. However, with few exceptions (Astin & Astin, 1999; Fetzer 
Institute, 2003; Bradley & Kauanui, 2003; Higher Education Research Institute [HERI], 
2004; Lindholm, Astin & Astin, 2006; Tisdell, 2000; Tisdell, 2003), the research on 
spirituality has ignored the spiritual experiences and lives of faculty (Lindholm et al, 2006; 
Shahjahan, 2010). Specifically, in the context of tourism higher education, there has been 
very little dialogue not only on integrating spirituality in the educational process but also 
on how it informs the thinking and practices of educators within the classroom space. 
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This current study will contribute towards a nascent body of valuable literature on 
integrating spirituality in tourism higher education. More specifically, the main aim of this 
study is to explore tourism educators’ perspectives of and experiences with the concept of 
spirituality in tourism higher education. The paucity of studies focusing on educators, 
together with the lack of research in the topic area of spirituality in tourism studies, 
suggests that this research has the potential to make intellectual and empirical 
contributions to the larger academic debates surrounding tourism studies. This study is an 
attempt to examine the presence of spirituality in tourism education and should not be 
regarded as a definitive measure of the prevalence of spirituality in tourism higher 
education. It is an emergent step towards seeking alternative and non-traditional teaching 
perspectives and practices in tourism education through unearthing the silences of the 
spiritually grounded academics. The intent of the paper is not to advocate for an ‘ideal’ 
tourism education but to caution higher education management and educators to be 
mindful of the utilitarian philosophic assumptions that underpin today’s higher education 
(Airey, 2016). This paper attempts to create an intellectual space for “hopeful tourism 
scholars” (Pritchard et al, 2011, p. 953) to function more from a spiritual core in their 
journey towards developing the potential of our students to be global citizens. 
The paper begins with a broad overview of the key themes in the spirituality 
discourse, followed by a discussion on the significance of centring spirituality in the 
tourism academy and the current challenges that marginalise spirituality. Following that, 
the paper presents the findings of a qualitative study in which tourism academics, 
representing various tourism higher education institutions globally, share their perceptions 
of spirituality and its inclusion in tourism higher education. 
5.1.1 Conceptions of Spirituality 
The dilemma and debate surrounding spirituality as a concept, and the impact of its 
elusive nature on any kind of definitive understanding, inform the author’s 
epistemological thinking. Wane (2002) posits that arriving at a neat definition of 
spirituality can be problematic as it is something so unique, personal, and individualistic. 
Conceptualisation of spirituality is multi-dimensional (Astin, et al, 2011) subjectively 
constructed and shaped by different worldviews (Mayhew, 2012). It is a floating concept 
which is always in the process of being defined and defies a static description. (Tsiris, 
2017). Despite the complexity and lack of unanimity around the concept, there are 
unifying themes that appear relevant for its’ inclusion in tourism higher education. For the 
purpose of this paper, spirituality is defined as “the human search for meaning, purpose 
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and connection with self, others, the universe and ultimate reality, however one 
understands it” (Sheridan et al, 1994, p. 365). 
Spirituality is a significant part of human development and forms part of our 
knowledge system that “influences, instigates and initiates actions” (Lee & Marshall, 
2003, p.30). It reflects an individual’s inner consciousness which surfaces from within, 
beyond the programmed beliefs and values (Guillory, 2000). Spirituality frames our 
identity and the ways in which we think and feel about ourselves and others (Milner, 
2006). Shields (2005) views spirituality as a way of life and claims that it is not merely a 
way of knowing but a way of being and becoming in the world. 
In any academic discourse of spirituality, it is important to deconstruct and separate 
the terms religion and spirituality. Many scholars have argued that spirituality is broader 
than any single formal or organised religion and it is possible to be spiritual without being 
religious (Bhagwan, 2010; Estanek, 2006; Tisdell, 2003). Religion is an institutionalised 
form of shared faith by a group with prescribed doctrines, dogmas and tenets while 
spirituality is an individual pursuit, a human search for meaning and purpose in one’s life 
and a sense of interconnectedness with other beings (Sheridan, et al, 1994; Zinnbauer et 
al, 1999). Davis, Hook & Worthington (2008) distinguished religious spirituality, which 
involves feelings of closeness to God, described by principles observed by a group, from 
secular spirituality, which is based on a sense of closeness to humankind and driven by a 
personal quest for meaning and purpose.  Spirituality in education refers to the secular 
form of spirituality and specifies learners’ and educators’ development of a sense of 
interconnectedness and interrelationships with all aspects of life that includes humanity, 
ecology and the larger universe. 
5.1.2 Spirituality in Higher Education 
Scholars and educators have advocated for the inclusion of spirituality in higher 
education and that it should play a significant role in the teaching and learning process 
(Barnett, 2013; Dillard, Abdur-Rashid, & Tyson, 2000; hooks, 2003; Shahjahan, 2010). 
Empirical studies have validated that spiritual development in students plays a critical role 
in advancing many academic and social outcomes of higher education (Astin et al, 2011). 
The positive outcomes of the inclusion of spirituality in education include enhancing 
learners’ inner consciousness and promoting a heightened sense of connectedness to self, 
society and the ecological environment (Palmer & Zajonc, 2010; Watson, et al, 2014). 
Tisdell (2000) explained that spiritual development is an essential aspect of student 
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development and ignoring the role of spirituality is to overlook a potentially powerful 
means through which learners construct meaning and knowledge. Palmer argues that the 
omission of spirituality in education, that is grounded on a positivist paradigm, can lead 
to a one-sided perspective of education as “intellect, emotion, and spirit depend on one 
another for wholeness” (Palmer, 1998, p.4). 
There is a lack of empirical research on the link between spirituality and the faculty in 
higher education (Rendón, 2008; Shahjahan, 2010).  To date, the largest study was 
undertaken by UCLA Higher Education Research Institute (HERI) of 40,670 faculty 
members at 421 U.S. colleges and universities. It also revealed that faculty who self-
identified as being spiritual, based on three measures (I consider myself a spiritual person, I 
seek opportunities to grow spiritually and I integrate spirituality in my life) used more 
“student centred” pedagogical methods in their teaching (Lindholm & Astin, 2008). They 
showed greater interest in students’ personal development without compromising their 
intellectual and vocational development, adopted a more holistic view of higher education 
and were more likely to use student-centred pedagogy, such as cooperative learning, group 
projects, and reflective writing, in their teaching. These faculty were more likely to employ 
pedagogical approaches that enhanced students’ capacity for compassion, connectedness, 
accountability and responsiveness, and that facilitated students’ self-awareness and 
development of their moral character. Bell, Rajendran & Theiler’s (2012) study of 139 
academics in Australian universities suggested that academics with high levels of spirituality 
at work (individual, work unit and organisation-wide) tended to experience fewer instances 
of ill-being, more instances of wellbeing, less job threat stress and less job pressure stress. 
However, it is observed that spirituality in the academy is often silenced and 
marginalised. Academics are hesitant to embody spirituality or engage in a discourse 
within the confines of the academy for fear of being ridiculed and due to perceived 
conflicts with colleagues who regard spirituality as unprofessional and inappropriate in 
higher education (Dillard et al., 2000; Tsiris, 2017). In Kvarfordt & Sheridan’s study 
(2017) of Canadian social work educators, the reasons for the non-inclusion of spirituality 
was the perceived lack of faculty knowledge and experience, and a fear of bias among 
faculty or students against one religion or indeed against religion/spirituality in general. 
Bhagwan (2011) found in her research of South African educators that, while majority 
saw the relevance of spirituality to education, they were cautious about what to teach and 
how to teach as they lacked the preparedness in terms of knowledge and pedagogy but 
were also aware of the fears regarding its’ appropriateness in the classroom space.  
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Hurtado, a noteworthy feminist academic of colour, who advocates for alternative modes 
of knowledge production and the inclusion of spirituality in higher education, laments that 
even writing a paper on the reasons why spirituality is marginalised in the academy, and 
discussing the benefits of including it in the academy, has been most challenging. 
Engaging in such discourse runs the risk of being expelled from the academy, ridiculed by 
many scholars, accused of interest-group politics and is not richly rewarded (2003). 
Shahjahan (2004) who studied spirituality among academics in Canadian universities 
describes the disquiet on the topic of spirituality in the academy as, “the spirituality of 
people has been silenced and put at the margins of the academy, where people cannot 
express it, and can only practice it outside its walls (p. 687).” 
The current higher education landscape which is underpinned by corporatisation 
and characterised by an audit culture (Airey, 2016) has led to a teaching and research 
overload that consequently provides little opportunity for academics’ personal and 
spiritual development (Mayes, 2001). The neo-liberalistic orientation in universities, 
which is also evident in tourism education (Dredge, Airey & Gross, 2015), is driven 
by measurable outcomes, privileges a culture of secularism and invalidates spiritual 
ways of knowing (Zine, 2004). The internal aspects of faculty development – values, 
beliefs, hopes, fears – get little attention (Astin, 2004). Zohar and Marshall (2000, 
p.181) observe that there is a state of “spiritual stuntedness” among academics; where 
there is too much self-consciousness, academics become overly concerned with form 
and appearances and shut themselves from what matters deeply. This leads to an 
absence of spirituality in teaching which in turn, influences all their relationships and 
every aspect of their work. Teachers experience a kind of “values schizophrenia” (Ball, 
2003, p.221) where effectiveness, performance and excellence are prized more than 
compassion, authenticity and purpose. 
The current interest in a humanistic approach in tourism education, the more holistic 
perception of the nature of tourism education, and the ethical concerns of tourism 
development (Caton, 2014; Hollinshead, 2009; Pritchard, et al, 2011) – necessitates for 
the inclusion of spirituality in the classroom spaces within tourism higher education. This 
current study aims to address the knowledge gaps, deepen our understanding on educators’ 
spirituality and explore possible synergies in tourism higher education.  
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Specifically, the study seeks to explore the following research questions: 
1. How do tourism educators define and perceive spirituality? 
2. How do tourism educators perceive the integration of spirituality in tourism education? 
3. What are the main challenges and recommendations for the inclusion of a spiritually-
grounded paradigm in tourism education? 
5.2 Research Methodology 
This study employed an exploratory, qualitative paradigm (Merriam & Simpson, 
2001) that originates from an interpretive approach. A thematic analytic approach was 
adopted to sampling, data collection and data analysis. As the focus of the study is on 
spirituality, qualitative research was regarded more relevant to explore the personal and 
subjective interpretations (Pandya, 2015) of the tourism educators’ spiritual orientations 
and their perspectives of spirituality as part of their teaching pedagogy. The qualitative 
approach, establishes a relationship-oriented process whereby respondents are considered 
as subjects rather than objects of research (Shahjahan, 2005) and play an active role in 
shaping the research process. Qualitative studies provide rich descriptive data from the 
respondents’ narratives (Denzin & Lincoln, 1994), contribute new knowledge to this 
complex and deeply important area of human experience (Kapuscinski & Masters (2010) 
and deepen our analysis in a topic area that hitherto has received inadequate focus in terms 
of research and knowledge development (Lindholm & Astin, 2008). 
5.2.1 Research Design 
A group size of 22 participants was selected to enable an intensive exploration of 
subjects’ narratives. Interviews with the small sample size presented the required depth to 
comprehend the richness of their lived experiences. A purposeful and snowball sampling 
technique was utilised to recruit tourism educators from universities internationally who 
self-identified with the following criteria: (a) they comprise/are university faculty teaching 
tourism (b) they self-identify as being spiritual; (c) they do not consider their spirituality 
as dogmatic or evangelical and (d) they are conscious that they integrate spirituality in 
their professional and personal lives. These criteria were important as the self-identified 
participants would have thought about the topic and be able to define and discuss 
spirituality in terms of how it relates to tourism education in higher education settings. 
Self-selection was relevant to this study as the respondents were more likely to be 
committed to take part in it, and to have a greater willingness to provide more insight into 
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their lived experiences. Certainly, the limitations of self-selection bias are acknowledged. 
The educators’ decision to participate in the study may have reflected some inherent bias 
in the characteristics/traits of the participants, or may have exaggerated some particular 
finding from the study (Sharma, 2017). The selected sample is recognised as not being 
representative of the tourism academy or educators who consider themselves spiritual. 
The recruitment of the respondents was undertaken through a two-phase process. In 
the first phase, schools or departments of tourism education globally were identified, 
followed by a listing of all tourism educators from the selected schools. These tourism 
educators were then contacted via email to ask if they would be interested to participate in 
the study based on the criteria. The email described the purpose of the study, provided 
informed consent procedures, defined the terms religion and spirituality in the context of 
the current study, and explained the significance of their contribution. The list of questions 
for the semi-structured interview was also provided in the email. To ensure a clear 
understanding of the two notions, spirituality and religion, participants were provided the 
following definitions that were consistent with conceptualisations found in literature 
(Canda and Furman, 2010). Spirituality was defined as “the human search for meaning, 
purpose and connection with self, others, the universe and ultimate reality, however one 
understands it.” Religion was defined as “a systematic body of beliefs and practices related 
to a spiritual search (Sheridan et al, 1994, p. 365).” 
In the second phase, the author utilised academic networks, requesting 
recommendations of educators who might meet the criteria of the study. A list of 
prospective participants was gathered through this process and was further filtered through 
reviewing each prospective’s academic and activist work as well as courses they were 
teaching. For instance, most of the prospective respondents’ academic work centred on 
humanistic and value-based education, critical studies, sustainability, gender issues, social 
justice, feminist research, academic agency and spirituality. Some of their activist work 
include working with NGOs, indigenous communities, community-based tourism, people 
with disabilities and women-centered tourism projects.   Following the vetting, 25 
respondents were contacted and invited to participate in the study. Theoretical saturation 
was achieved after 22 interviews at which point interviewing was concluded. Table 1 
provides a demographic description of the sample group. Pseudonyms were used to protect 
respondents’ privacy and anonymity. 
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5.2.2 Data Collection Process 
A semi-structured interview process was used to encourage deliberation about the 
topic and facilitate spontaneous conversation, questions and inquiry. Questions were 
selected from various related studies (Barker & Floersch, 2010; Kvarfordt & Sheridan, 
2017; Shahjahan, 2010) and modified to be applicable to a tourism education context. 
Respondents were individually interviewed and the conversations were audio-recorded for 
transcription. To further our understanding and complement the interview data, where 
relevant, participants provided documents such as curriculum vitae, published articles, and 
information of courses that they teach. The multiple sources of data collected facilitated 
triangulation and addressed the self-selection bias. 
5.2.3 Data Analysis 
Wolcott (1994) suggested continuously reviewing the transcripts and documents until 
“it makes sense and feels right and key ideas and themes flow from it (p. 99)”. Following 
every interview, a preliminary analysis was undertaken along with a follow-up analysis after 
the conclusion of all the interviews. Participants were provided a copy of the transcription 
of their interviews and feedback was sought to increase dependability of the findings. 
The data was analysed using NVivo software. To begin the coding process from the 
transcribed interviews, interview questions were used as an interpretive framework, and 
to derive primary analytical categories (Shahjahan, 2005). These included: definitions of 
spirituality, its relevance to tourism and tourism education, challenges in integrating 
spirituality and strategies to facilitate the integration of spirituality. Line by line coding 
and analysis was undertaken and memos on the interpretation of each code were 
documented (Braun & Clarke, 2006). A focused coding followed this process, where 
recurrent codes and similar responses were identified to integrate into already existing 
broader categories, or sorted into a new category (Charmaz, 2014). A methodological 
journal was also kept to critically reflect on the influence of the authors’ preconceived 
knowledge and personal experiences on the interpretation of the findings. To ensure 
validity, the final data set was cross-checked so that (i) the codes in relation to the 
responses were consistently applied across all interviews; (ii) codes were correctly 
grouped under the thematic categories; and (iii) themes were appropriately grouped under 
the higher-level constructs. 
Chapter Five.  Integrating Spirituality in Tourism Higher Education 
133 
5.3 Findings and Discussion 
The participants’ perspectives about the integration of spirituality in tourism higher 
education were assessed through questions centring on their conceptualisations of 
spirituality, rationale for its inclusion in tourism higher education, the challenges faced 
and recommendations for the integration of spirituality in tourism education. 
5.3.1 Definition and Meaning of Spirituality 
Some of the respondents expressed the inherent complexity and challenge of 
conceptualising the notion of spirituality and encountered difficulty in articulating their 
understanding. Anand expresses, “I’m kind of, in the process of really finding out. I think 
it’s still a journey in that sense. So, not – at this moment – not able to put a concrete belief, 
and say, Hey, this is it. I’ve defined it, and this is how it looks” 
Key themes in the definitions 
Respondents’ description of spirituality was multi-dimensional and as a meta-concept, 
the umbrella term spirituality covered a wide range of dimensions. The analysis revealed 
the terms “transcendence”, “self-realisation”, “oneness” “divine”, and “connection”, “love 
and compassion”, “purpose” and “nature” as the main descriptors of the notion. The 
various conceptualisations gathered in the interviews can be broadly classified into three 
main themes proposed by Barkathunnisha, Lee, Price & Wilson (2018) which are: 1) 
interconnectedness; 2) transcendence; and 3) personal quest for meaning. 
Interconnectedness 
The relational dimension of spirituality emerged as a predominant theme in the 
definitions. Spirituality was experienced as a sense of interconnectedness with everything, 
which include the Universe, all of humanity and the ecological environment. This was 
observed in Carolyn’s view that spirituality is “about connection to myself, being true to 
myself. But also, to the people who I work with and the people that I live my everyday life 
with.” Jonah who describes himself as non-religious, expresses his connection with nature 
as “I feel spiritual in nature. Being in oneness with nature and feeling the awe of nature.” 
Paula, who practices yoga and meditation regularly adds that: 
“It’s like a higher power or higher energy, beyond our life. And we are 
connected, each of us, to that energy. Therefore, we are connected to 
each other. To me, spirituality is a lot about the sameness, the humanity 
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in each of us. And the connection between all human beings, and all 
living creatures. So, there’s a web of connectivity. I’m at the point now 
where I’m saying that everything is spiritual.” 
A connectivity to their inner selves appeared to be a theme among most of the 
respondents, with Maua identifying it as “self-consciousness” and Waan, an educator from 
Thailand, expressing it as “getting back to your inner self and knowing the deeper you”. 
Transcendence 
Most of the academics’ narratives reflect the metaphysical aspect of spirituality which 
is something beyond what is known and experienced in the physical world. For Anne, 
spirituality is a deep feeling of beauty and love. Maua, who is originally from Zimbabwe, 
relates spirituality to the capacity to stand outside one’s present sense of time and place to 
view life in a broader worldview. To her, spirituality is closely connected to the depth of 
her being and identity (culturally and personally) and she shares, “I think this idea of 
spirituality, I guess it’s not an intellectual question. It’s a bigger question that we don’t 
have answers to. So, it is part of my existence. I don’t know the answer to where the self-
consciousness comes from.”  Pendo, an educator from Nigeria, claims that his spirituality 
is closely connected to the African traditions and culture as: 
“When you talk about spirituality in the African context, it’s all about 
things that we cannot see as ordinary. You’re trying to understand the 
world beyond the things you can see. On a day to day basis, 
transcending from where we are, to understand the things beyond the 
human eye.” 
Personal quest for meaning and purpose 
The educators’ narratives reflected spirituality as the pursuit of something trans-
personal that served as an ontological basis for an ethic of compassion, love and service 
to humanity. Various powerful metaphors were used to reflect the spiritual development 
within themselves that include “inward journeys”, “sacred” and “quests.” Kylie regards 
spirituality as human being’s quest for meaning and as “having a bigger sense of purpose 
in your life, having a connection with something bigger than yourself, feeling connected 
also to the truest version of yourself and knowing yourself”. Internal connectivity and 
introspection appear as main elements of spirituality for some educators. For Anand, an 
educator originally from India, spirituality raises the notion of self and the effort to realise 
oneself through service to humanity while for Erin, who frequently practices yoga and 
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meditation, it is the process of looking inwards at the meaning of doing things. Huda, an 
Indonesian, asserts that: 
“Spiritual intelligence is more related to, the way and purpose of your 
life. It is not about only praying to God. It is about understanding the 
meaning of why I am here. If we understand the meaning of that, you 
will give the best of you. I am here as a human being. I will be mindful 
of people. Being nice to people. It is very, very important.” 
5.3.2 Integration of Spirituality in Tourism Higher Education (THE) 
There was congruence among the educators about the place of spirituality in tourism 
education and the purpose for incorporating it. The relevance of spirituality to tourism 
higher education is rooted in three broad themes; 1) nature of the tourism industry; 2) 
nature of tourism education; and 3) relevance to tourism subjects. 
Nature of tourism industry 
Yaron, an educator from Israel, views the tourism industry as a special industry and 
it’s about “our mind.” Arnold and Carolyn consider it as an industry that promotes care 
for others and where people come seeking connections, with the environment, with people 
and their past. Sanjay observes tourism as a process of reciprocity of various kinds and in 
essence tourists as spiritual and caring.  He explains: “A tourist is somebody who wants to 
make friends. And this is the basis for the platform of spirituality. We want to transcend 
our own culture and make friends with people of other cultures so that we can develop 
peace and understanding with various people of the world.” 
Kylie remarks: 
“Tourism, is all about connections between people and cultures, about 
meetings and places. I feel it's important probably for every discipline, 
but more for ours. I think because there are the ecologies of tourism, 
like culturally, and environmentally, we need to really take good care 
of those. If we don't tend to those carefully, we have no basis for tourism 
in the first place.” 
Nature of tourism education 
There is a consensus among most of the educators that the moral challenges and 
pressures facing the tourism industry necessitates the development of ethical integrity and 
responsible stewardship in future practitioners. Anne and Freida felt that the tourism 
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academia and the industry are not doing well in relation to sustainability, social justice and 
gender equality. George highlights the exploitation of tourism for business purposes and 
the need to teach our learners to appreciate culture, the environment and communities. 
As tourism touches human lives so deeply, Carolyn feels that tourism education 
should not merely focus on the transactional things and profit-making motive but should 
integrate the spiritual dimensions. Pendo and Kylie propose that students have to be guided 
to develop the skills, emotional and spiritual resources to understand their place in the 
world as responsible stewards. 
Tourism’s role in world-making and its role in improving human condition was 
reflected in majority of the educators’ narratives. Paula, who resides in Hawaii, sees the 
face-to-face connection among travellers bearing a huge potential to bring us together as 
human beings, promoting understanding in love and breaking down those barriers of 
separation. She believes in the potential for tourism to be part of the awakening of society: 
“If we can see tourism and the education of tourism with that huge 
potential to connect us together, I think it (spirituality) is extremely 
relevant. Tourism education can allow us to see our common humanity 
and not our differences. Spirituality means honouring yourself and 
honouring living creatures. Our industry has not always done that and 
still doesn’t do that. I believe that those concepts of spirituality are 
absolutely necessary, and we can bring tourism to its higher level.” 
Carolyn believes that spirituality has a role to play as education in itself is about 
meaning-making and being purposeful. She adds that spirituality expands our 
consciousness, in which we feel and we think and we do with clarity and intensity. Jay 
feels that spirituality can raise the awareness in students as learners and their intrinsic 
values. Anne observes that the current education system has in-built within the structure, 
constant judgement and fear. There is a need for educators to create a safe space for 
learning without the fear of failing and building confidence in students’ learning abilities. 
In Anne’s words: 
“The thing about fear is that, it does not help anybody.  From 
educators’ side there is a huge fear of performance. I have seen so much 
fear and people paralysed from anxiety of teaching. I think we need to 
have so much of compassion for our students and for our teachers.” 
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5.3.3 Relevance to Tourism Subjects 
In relation to relevance to tourism subjects, most educators expressed that it is useful 
to integrate spirituality in the teaching and learning of sustainable tourism development. 
Anand provides an example of a reflection activity and debate that he brought into class. 
“70,000 birds were killed in New York airport last year, so that the planes can take off. 
Then you start questioning the class, who has the right to fly?” These ethical dilemmas 
require a spiritual perspective to deliberate. Agnes, an educator from Australia who also 
manages an organic farm business, feels that it is not possible to teach sustainability 
without a sense of spirituality as “it would be almost inhumane, robotic and shallow, and 
it wouldn’t have the full-bodiedness of sustainability. So, spirituality helps give a form of 
understanding to what sustainability means”. 
In the module Tourism Impact Assessment, which Erin teaches in a university in 
Australia, she claims that it is imperative for students to examine impacts that businesses 
can have on the wider ecological environment and see close inter-relationships and inter-
dependencies. Many of the educators hope through viewing tourism’s development from 
a spiritual perspective, learners may be able to deliberate their roles as future practitioners 
responsibly. Sanjay regards the worldview of spirituality as closely aligned with the 
perspectives of ecological economics and thus believes that it will prove to be a potentially 
promising catalyst in the context of the goals and issues of sustainable development. 
Spirituality can be integrated in the teaching of cultural tourism which is about 
transcending from the world in which students exist to another culture. Freida, who has 
done extensive work with indigenous communities explained that teaching indigenous 
tourism and community-based tourism requires a sensitivity to and an understanding of 
the connections and inter-relationships that the people of these communities have with the 
environment and societies. Erin observes that “the indigenous community has a stronger 
spiritual relationship with the land” and understanding their issues requires a “spiritual 
lens”. It also entails the deliberation of ethics and values that a spiritual dimension 
addresses. Waan feels that even in a module such as ‘Strategic Planning and Management’, 
spirituality can be integrated when deliberating the ethics and values behind successful 
and responsible business operations versus profit maximisation. 
5.3.4 Challenges and Barriers to Integrating Spirituality in THE 
Due to the often-evocative nature of the subject of spirituality, integration of this 
concept in educational practice may be distinctively challenging. The challenges the 
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respondents perceived and experienced were organised along the themes of structural, 
inter-personal and personal constraints. 
Structural constraints 
Respondents disclosed that the inherent cultural and structural constraints within their 
academic institutions provided few, if any, opportunities to integrate spirituality. The 
Western paradigm of positivistic, objective and value-free knowledge is accentuated in 
tourism higher education, making it challenging for them to effectively facilitate learners’ 
spiritual development. Yaron, an advocate of critical thinking, voices this: 
“Rationalism is the basis of our education. Under the regime of 
rationalism, all this is not real. It is challenging to bring spirituality 
into the class and curriculum. I think academia is in a big decline, all 
over the world, especially in business schools because we do not 
understand and speak about our responsibility. Our role is to educate 
with social responsibility as intellectuals.” 
Sanjay, an educator who deliberates on the transformative role of tourism questions: 
“When we are thinking in materialistic ways in tourism, how can we 
include spirituality? Balancing scientific ways of looking at the world 
and being spiritual. There are paradoxes in tourism. We are talking 
about spirituality and doing things that are not sustainable.” 
Almost all the educators voiced that corporatisation and accreditation process of 
higher education globally has led to an increasing dependence on performance metrics and 
evaluation systems. Freida laments, “Materialism, that is the problem. Metrics drive 
things”, and emphasises that dominant use of metrics to tangibilise and quantify higher 
education influences knowledge production, creative thinking, human relationships, ethics 
and morality of academic behaviour within scholarly institutions. Erin probed the 
challenge of integrating spirituality in a business school: 
“As long as tourism is tucked under business school, I am afraid, I can’t 
see how this is going to work. Because here, everything is about 
accreditation. It’s about, what can be measured. Because when we talk 
about spirituality, how do you measure spirituality? Our education 
system is still very much quantitative. And I just don’t see this space for 
spirituality in the curriculum designed in this way.” 
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A few of the respondents were afraid to explore spirituality in the classroom space as 
those in power often find such a focus immeasurable, irrelevant or inappropriate to 
consider. George, who teaches in an Australian university, highlights the negative 
repercussions of the materialistic academic culture: “At the end of the day, again it’s that 
sort of restrictions we have on us. We get rated on our unit evaluation. We just have to be 
careful too,” emphasising that the “S” word (spirituality) has to be exercised with caution 
or silenced in the halls of the secular academy. One of the respondents was more 
comfortable using the term “critical thinking” rather than spirituality in this teaching and 
learning as this is more “legitimate”.  It was observed that the academics with less than 
10 years of experience were more apprehensive to experiment and integrate spirituality in 
the classroom space. They were afraid of the repercussions on their career and the negative 
reception of senior colleagues. In the words of Arnold in experimenting new ideas, “I think 
for us, the cost of failure is too high. It’s too much of a risk.” 
Anne, Jay, Freida, Paula and Kylie who were senior academics with more than 15 
years of teaching experience were more confident and comfortable with experimenting 
with new teaching methods that expressed their spirituality. Jay, an emeritus with 40 years 
of teaching experience, shares, “We don’t have to change the universities sometimes. I just 
do what I need to do. I look for opportunities to teach tourism in a particular way that 
makes students interrogate their positions and what they take for granted.” Anne, a 
leading senior academic, voices, “I think to be a human being, is not to be put into metrics. 
I rebel against it. I don’t fear. I speak openly about it and write about it.” 
Many of the educators’ narratives reflect that, within academia, there are dominant 
colonial discourses that are supported and reinforced through the peer review system and 
academic capitalism. The respondents observe that, in the tourism academy, there is 
pressure to publish, to be more research-focused and there is less emphasis on good and 
value-based teaching. Yaron explains that: 
“Universities try to encourage us to be innovative about pedagogy but 
at the end of the day it is important for us to be productive than to be 
good teachers. That’s how we are measured.” 
Kate explains: 
“The way we go through the selection and promotion process, we’re 
pretty much selecting individuals to be research-focused, rather than 
those who are good in the classroom, who can think outside the box.” 
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In the respondents’ views, academics’ lives have become “isolated”, “about taking 
short cuts to achieve”, “wrapped up in ambitions and successes” and “highly competitive 
and unethical”. Kylie notes, “For academics, there is so much of a culture of trapping 
particular kinds of success and defining your identity in terms of how much you publish. 
So, I think that’s a challenge to being spiritual.” 
Other challenging factors within tourism academy include, large class sizes, cramped 
curriculum, shorter class contact time and blended and online teaching. George notes that 
“probably the number one barrier is time. I think we are all under such incredible time 
limitations that, we might have these ideas that sound great and I’d love to do that but at 
the end of the day I don’t have the time.” Freida adds: 
“We need to find a way to honour each other as beings which I find it 
very hard to do as an educator. The problem is we are mass producing 
education and when I am dealing with 90 students and cannot 
remember their names. And you cannot treat people as individuals if 
you can’t remember their names.” 
Inter-personal constraints 
The educators expressed some uncertainty as to whether they should be engaged in 
spirituality and how this should be approached. One of the biggest barriers mentioned was 
the lack of support by colleagues. Erin disclosed that there are occasional disagreements 
in the academy as to whether education should be objective, value-free and disconnected 
from life, or whether it should be heart-centred and ethically aware. Yaron observes that 
for his colleagues, “teaching the models in management is important. They think this is 
what we should do in academia.” 
It was also raised that students may not be receptive to the ideas of spirituality. 
Carolyn, an academic in Australia, queries if students “may find it too weird, too hippy, too 
new age. And that could put them off the class.” Jay and Sanjay narrate that it is endemic 
in higher education for students to enter the classroom space with expectations of being 
taught on how to be successful, to get jobs and better salaries and focused on an outcome-
based learning. They are often distracted in the classrooms with their digital devices, short 
attention spans and expecting fast results. Anand struggles with connecting with students 
at the spiritual level “as many do not find the purpose in what they are doing.” 
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Personal constraints 
The marginalisation of spirituality in tourism education also stemmed from 
respondents’ personal factors and they revealed a common theme of curiosity tempered 
with caution. Though there were desires to infuse spirituality within the classroom space, 
the educators experienced relative unease and unpreparedness as they felt that they lack 
the specialised knowledge. They were unclear about how best to dialogue about 
spirituality given confusions surrounding the terminology and the indistinct boundaries 
that separate spirituality and religion. Kate, shares her predicament that: 
“I don’t know if I have the skills or because I haven’t done that or I was 
moulded in the way that would fit the current system. So, there is a little 
voice within saying that- If I could do that, it’d be great. But I don’t 
know if I can do that.” 
Waan describes her hesitation as: “If I were confident with this approach, and I’m 
resistant enough to the giggling reactions or comments of the students, I would run it until 
I see a significant result.” A few preferred to be careful and conservative in their approach 
with students as they were worried about being perceived as proselytising and 
“unprofessional” and also feared being “stigmatised” and “isolated” from the rest of the 
academy situated within a “rational academic paradigm”. 
Interestingly, some respondents experience spirituality as a source of strength and a 
coping resource. Jomo and Pedro, both educators from Africa, shared that spirituality 
informs or is their way of dealing with difficulties and challenges both in their personal 
and professional lives as it provides a sense of trust and faith in challenging situations. 
Siti, who teaches in Indonesia, confides that “my spiritual core gives me more solace when 
confronted with demanding circumstances at work and in my life”. 
5.3.5 Reframing Barriers and Possibilities 
One desired outcome of the research was to ascertain what strategies and interventions 
might be effective in supporting the integration of spirituality within tourism academy. 
Changes in curriculum and assessments 
All the academics advocate moving away from the current Western academic regime 
that privileges certain forms of knowledge production and developing different ways of 
knowing and understanding the world around us. Anne proposes the need for more 
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flexibility in the curriculum to allow for deep inquiry, curiosity and wonder to happen in the 
classroom space and in the learners. Most of the academics voiced that it is time to change 
the metrics system, the way we assess learners and re-focus on what we want them to learn. 
Kylie recommends that the curriculum emphasise human values and Waan proposes an 
education that encourages in students a deeper appreciation of life and themselves. 
Some of the educators suggested the teaching of philosophy in tourism education. 
Anand adds, “We really have to question the ontological-existential future, who are we, 
and what is going to happen to us, and what kind of life is appropriate for us?” Paula 
provides an example of p4c (philosophy for children), a program introduced in many 
public schools in Hawaii and Japan to encourage curiosity, wonder and meaningful 
conversation among children. She suggests, “If we’re trying to get students to be mindful 
and spiritual, then we need to look at what the generic fields have done, or the field of 
education has done. And then layer tourism on top and as appropriate.” 
Paula and Yaron believe that elements of spirituality should be integrated in all 
tourism modules, but in a subtle manner, without any forms of indoctrination. While Yaron 
proposed a course in ‘Spirituality in Tourism’, Paula’s feels that would be an artificial 
separation. Her perspective is that spirituality should be subtly integrated in all subjects. 
However, prior to that, she suggests more deliberation is required to think deeply about 
“the difference between the goal of having some knowledge content about spirituality in 
tourism, versus the goal of becoming more self-aware, connected, and spiritual as an 
individual who is a tourism student or person. What is that goal? To make them more 
spiritual or make them understand the importance of spirituality in tourism?” 
Less emphasis on business perspective 
Anne feels that there is a need to shift from the utility of business in tourism to a 
creative space for the joy of learning and to fulfil curiosity. Sanjay comments, “When you 
teach tourism from an economic perspective, spirituality will become a distant goal.” 
George adds that there is a need for alternative voices from marginal groups in tourism 
curriculum such as the physically challenged as well as Asian and African voices to bring 
critical shifts in students’ perspectives. Freida expounds that the whole of knowing invites 
wisdom from a vast array of perspectives and views of reality that includes learning from 
personal experiences and the wisdom of indigenous and sacred traditions. 
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Changes in tourism conferences 
Respondents discussed the importance of designing strategies for effecting long term 
transformations within the tourism academy which would address the next generation of 
academics and students. They proposed that tourism conferences should change their 
focus and promote new directions and initiatives. Freida observes that most conferences 
are over-programmed, focusing on the themes, content and publications surrounding these. 
Anne recommends that conferences could focus more on the scholar and explore the spirit 
within the scholar rather than the scholarship. Jay notes that some conferences such as the 
‘Critical Tourism Studies’ and ‘Tourism Education and Futures Initiative’ are paving the 
way for new ideas and with a larger goal of “wanting to have that bigger sense of purpose 
and doing something good for the world through tourism research”. 
Institutional and Management support 
Jonah and Paula identified the key role of administrators and top-level management 
support to be critical. Higher management needs to provide the trust, motivation and 
flexibility to experiment and integrate spirituality into the curriculum. Hana believes that 
“there is no point if only one or two lecturers do that. Everyone has to bring this vision of 
bringing spirituality into activities, practices and curriculum.” 
5.4 Discussion and Conclusion 
Through the interpretive lens of 22 tourism academics, this study sought to understand 
their conceptualisation of spirituality and perspectives on the inclusion of spirituality 
in tourism higher education. The insights and information gained are instrumental to 
tourism academy and higher education management to reflect on the state of teaching 
and learning within their own institutions. 
While there was some degree of consensus in their interpretation, it was apparent that, 
for the educators, the concept of spirituality held multi-dimensional meanings that 
emphasised the elements of interconnectedness, transcendence and personal quest for 
meaning-making. Their conceptualisations were subjectively constructed and shaped by 
different worldviews (Mayhew, 2012) that included their cultural upbringing, life 
experiences, closeness to nature and a close connection to their inner selves. The relational 
dimension of spirituality, within oneself as well as with other humans and the ecological 
environment, was emphasised by all educators. As also noted by Zohar & Marshall’s (2001) 
study, the interviewed educators’ quest for connectedness reflects a need to reach out to 
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students, which demonstrates their regard for human dignity and a desire to forge meaningful 
relationship. This connection promotes compassion and caring in some of the respondents 
that influences them to eliminate the fear of failing in the classroom space. Chickering et al 
(2006) argue that more than content and pedagogical techniques, it is in the safe space 
created by teaching faculty where holistic development happens at all levels – intellectually, 
emotionally and spiritually. Educators with a spiritual orientation can develop students 
through an intellectual discourse, dialogues and a belief that compassion and love are 
integral to assuming responsibility for decisions that affect their lives and humanity. 
While it is not possible to determine a universal conceptualisation or ascribe language 
to understand this ambiguous notion, it is critical to explore conceptual clarity in a research 
process to draw meaningful conclusions (Babbie, 2007) and to further this discourse 
towards integrating spirituality in tourism higher education. In addition, tourism educators 
integrating spirituality in their teaching and learning must consider their understanding of 
spirituality, including any biases, attitudes and behaviours (Barker & Floersch, 2010). An 
inclusive approach, drawn from a variety of perspectives, is suggested to frame our 
understanding of spirituality when developing tourism curriculum. 
The educators supported the critical role that spirituality can play in tourism higher 
education. The neo-liberalistic addiction to growth in the tourism industry which is killing 
tourism (Higgins-Desbiolles, 2018) and the widespread impacts on the ecological and socio-
cultural environment are of major concerns to most of the academics.  However, positively, 
they believe that tourism as a global industry has serious and extensive social purposes to 
fulfil.  Rifkin (2010) states, “What we really teach, at any given time, is the consciousness 
of the era”. The integration of spirituality in tourism education has the potential to address 
the unsustainable approaches in our industry through promoting ethical and socially 
responsible thinking processes and a biosphere consciousness in our future leaders. 
The interviewed faculty did not mention restructuring tourism curriculum but 
suggested the subtle inclusion of spirituality across tourism curriculum. It is acknowledged 
that spirituality concepts and practices are suited to some tourism content, such as the 
teaching of sustainability, culture and tourism, and tourism impact assessments. However, 
spirituality is a deep phenomenon; its presence and value are independent of specific 
course content, and its connection to the development and growth of the learner is present 
in the learning process itself. We can embody and embrace spirituality in our approaches 
and actions without ever explicitly using the ‘S’ word. As shared by the respondents, when 
the learning environment is supportive of self-reflection and critical thinking while 
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eliminating fear within the classroom space, we develop metonia in our students, a deep 
awareness of oneself and realisation of one’s meaning and purpose (Vella, 2000, p. 10).  
Spirituality allows us to experience the world in a new way, allowing us to feel and 
experience the “soul of the world”, what Platonists referred to as anima mundi, or what 
the indigenous refer to as the “spirits” in things (Tacey, 2002). Reckoning with their 
spiritual lives and worldviews allows tourism educators to be open to imagination, 
creativity and the willingness to allow students to “color outside the lines”, be conscious 
of the “bigger picture” (p.26) and to live a life of consequence. 
The elusive nature of the subject of spirituality and the integration of the notion in 
tourism education may be distinctively challenging. An academic culture regulated by the 
language of the neo-liberalistic market, increased workloads, time constraints, 
overcrowded curriculum and a focus on metrics were at the forefront of the discussion on 
barriers. In addition, the respondents faced dilemmas in integrating spirituality as they 
feared the lack of acceptance and being judged as unprofessional by colleagues and 
students. Tourism higher education has to acknowledge that the prevalence of these 
constraints is changing the moral context in which tourism education takes place, where 
care, love and authenticity are being sacrificed for overbearing performativity and 
excellence (Milner, 2006) and concerted efforts must be placed to address these. This often 
terrorises the inner lives of educators, not experiencing the true calling of their professions 
and constantly functioning under feelings of stress and burnout (de-Klerk-Lutting, 2008). 
The tourism academy presents a battlefield for the soul of tourism as stakeholders 
push for a neo-liberalistic and consumerist agenda. There is a need to advocate for the 
social force of tourism and refocus academic work to address society’s big questions 
(Dredge & Schott, 2013). An important strategy for progressing the inclusion of 
spirituality in tourism higher education, as proposed by respondents, would be for there to 
be greater discussion, debates and engagement within academic communities and to 
garner support of higher management within institutions. Higher management needs to 
acknowledge the importance of the “being” functions of teaching and learning instead of 
solely appraising the “doing” and productivity. 
Tourism studies has matured as a field of study over the last 50 years (Airey, 2016) 
and the contemporary tourism educational landscape has embraced changes in curricula, 
program offerings, pedagogies, and the learning environment (Hsu, 2018) to balance the 
vocational needs of students and the wider societal goals. There have been commendable 
moves to incorporate a more humanistic and value-based curricula in tourism education 
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and promote critical thinking in tourism students.  However, Airey (2016) cautions that in 
a world of increasingly complexity and uncertainty, it is not knowledge and skills that are 
of most importance. There is a need to broaden the tourism curriculum beyond a value-
based education to enable students to think deeply about the world that they want to build 
and live a life in a more conscious and intentional manner. 
Barnett (2012, p.66) posit that the new world order in which the rapid and 
unpredictable changes that are taking place are typically internal. They relate 
fundamentally to “how individuals understand themselves, with their sense of identity (or 
the lack of it), with their being in the world’. The primary responsibility of higher 
education is to foster learning that cultivates ways of thinking and being that are framed 
around important human qualities and dispositions that are spiritual in nature, [including] 
authenticity, sense of self, thoughtfulness, humility, criticality, and stillness. Integrating 
spirituality in tourism education is necessary, but not sufficient for higher academic 
institutions to develop responsible practitioners who possess the moral and intellectual 
maturity to address tourism’s growing injustice and inequity and contribute towards 
tourism’s sustainable future (Higgins-Desbiolles, 2018). It is not suggested that the 
proposed inclusion of spirituality should dominate teaching and learning of tourism but 
rather that it should be given adequate consideration to ensure its acceptance along with 
the current focus. The integration of spirituality will promote students’ understanding of 
the complex and inter connected social and cultural environment on which tourism rests, 
to critique current problematic tourism practices, and to imagine possibilities of better 
futures.  The integration of spirituality will complement the current tourism educational 
system by enabling students to function from a spiritual core and move forward with hope, 
responsibility, practical wisdom, and consequential decision-making capacity. 
This paper was inspired by the gracious sharing and passion of the educators who 
participated in the interviews. It aims to motivate and energise us as tourism academics to 
recognise our own spiritual journeys that have helped shape and colour our own academic 
identities. Though this study is limited to a sample of the tourism academy who identify as 
spiritual and focussed on those who demonstrated an interest in the topic, it represents one 
of the first empirical inquiries into spirituality in tourism educators’ lives and their teaching. 
This study can be treated as an initial exploration of educators’ perspectives through which 
a range of areas for future discussion, research and action can be identified. This includes 
examining the philosophical and ideological stance of tourism educators that influence their 
teaching, the pedagogical tools used by educators to integrate spirituality within the 
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classroom spaces, and how tourism curriculum can be designed to provide spaces for its 
inclusion. Further, the perspectives of tourism educators who do not self-identify as spiritual 
can be examined to compare the differences in their views and teaching pedagogies used. 
Most respondents shared that they had neither considered the notion of spirituality 
nor been given the opportunity to reflect or discuss spirituality and tourism education. 
They expressed their gratitude for the opportunity to take an inward journey during the 
interviews. This study has consequently resulted in an increased awareness and analysis 
of spirituality amongst the cohort of respondents and our endeavour has contributed a 
small step towards a decolonising agenda of the current dominant practices in the tourism 
academy. Perhaps, many academics who read the narratives shared in this study may 
“recognize it as congruent with their experiences—their untold stories” (Richardson & St. 
Pierre, 2005, p. 965) and lean in to make themselves heard in the hallways of the academy.  
Freire (1994, p.3) advances that “one of the tasks of the progressive educator, through a 
serious, correct political analysis, is to unveil opportunities for hope, no matter what the 
obstacles may be.” Through this openness, further constructive dialogues and research 
endeavours can be undertaken to promote the cultivation of space within tourism higher 
education for the epistemic inclusion of spirituality and for the professoriate to collectively 
transcend towards a more inclusive, caring, and hopeful academy. 
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Research Objectives 
The research objectives addressed in this paper are: 
− To examine the epistemological and ontological perspectives that influence the 
integration of spirituality in their teaching practices. 
− To explore the pedagogical practices used by tourism educators when integrating 
spirituality in their classroom spaces.  
Abstract 
This paper presents the findings of a qualitative inquiry into the integration of 
spirituality in tourism higher education from the perspectives of tourism academics. A 
thematic approach was employed to develop a nuanced understanding of the ways in 
which the spiritual worldviews of 22 tourism academics informed their pedagogy.  
Analysis of the academics’ narratives gained through semi-structured interviews revealed 
that their spiritual worldviews influenced their roles as tourism educators in significant 
ways, including their pedagogy, scholarship, student interactions, and agency.  Their 
spiritually-based pedagogy was grounded on the principles of humanising the educational 
experience, engaged learning, and authenticity. Their pedagogy was transformative and 
included stories, reflection, the arts, mindfulness, dialogic discourse, and service learning.  
This study advances a stronger conceptual understanding for the inclusion of spirituality 
in tourism higher education and provides some possibilities and challenges for the use of 
spirituality as an approach to enhance tourism higher education. 
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6.1 Introduction 
Tourism scholars have increasingly called for a more holistic, transformative 
curriculum and pedagogy in tourism higher education.  Arguments for redesigning 
teaching methods reflect a growing awareness that tourism and tourism education need to 
proactively engage with an uncertain, rapidly changing and increasingly complex world 
(Ateljevic, 2009; Airey, 2015; Caton, 2015; Hsu, 2018; Barkathunnisha et al., 2017, 2018). 
The geopolitical shifts of China and the USA on the world stage, the impact of climate 
change on global ecologies and economies, and the threat of unpredictable pandemics such 
as the unprecedented spread of the Covid-19 virus all demonstrate significant impacts on 
fundamental aspects of the tourism industry and hence tourism education. Technological 
disruptions, the recognition of the services sector to economic development, and 
internationalisation of education advances the need for high quality tourism education 
(Goh & King, 2019). Such global events require modifications in both the tourism industry 
and the tourism education sector. 
In the context of tourism higher education, one area of modification is through a 
spirituality-based platform such as is proposed by Barkathunnisha et al., (2017, 2018): an 
educational vision to modify tourism education so it balances the cognitive, affective and 
spiritual development in future tourism practitioners to leverage their full potential as 
human beings. The transformative education paradigm focuses on a transcendental, 
transpersonal, and transrational learning experience that aims to develop a practical 
wisdom in students’ personal and professional lives. This perspective has provided the 
authors with an opportunity to question what an educational epistemology, ontology, 
axiology, and pedagogy would be like in our tourism academy if it were spiritually based. 
Would the meaning and purpose of the roles of tourism educators and of the discipline of 
tourism in higher education be different if spirituality is allowed to enter the legitimate 
spaces of the academy and classroom? The deliberation of these philosophical questions 
motivated this research. 
While there are studies focusing on the spiritual experiences in the lives of students, 
those of educators and the pedagogical implications in higher education have been 
inadequately explored (Bhagwan, 2011; Kvarfordt, Sheridan & Taylor, 2018; Pandya, 
2015; Shahjahan, 2010). There is little systematic empirical research that focuses on how 
spirituality informs the thinking or teaching practices of educators, with a few exceptions 
(Bhagwan, 2011; Coholic, 2006; Owen, 2019; Pandya, 2015; Rendon, 2008; Shahjahan, 
2010; Lindhold & Astin, 2008). Further, in tourism higher education spirituality has been 
Chapter Six.  Spirituality and Pedagogy in Tourism Higher Education 
159 
largely absent in academic discourse (Barkathunnisha, et al., 2017). Notwithstanding the 
importance of pedagogy in the integration of spirituality in higher education, little is 
known whether spiritually-based pedagogical methods are being utilised or how they are 
included. A lack of understanding of appropriate pedagogy and a lack of clarity of 
educational praxis will impact the way curricula are developed for a spiritually-based 
higher education. 
Hence this research aims to deepen our understanding of the experiences of tourism 
educators who engage with, think about, or integrate spirituality in their teaching and 
pedagogical processes. We also want to inspire the imagination of the tourism academy 
on what might be possible, to re-envision what education could be if spirituality is 
regarded as an important aspect of the educational experience. We present an alternative 
approach to learning, teaching, and importantly being in the tourism academy. 
6.2 Literature Review 
We take as our starting point the premise that philosophy underpins the educational 
project, despite what neoliberals might say. The philosophical assumptions of curriculum 
planners and educators will influence the tourism curriculum, teaching and learning 
practices, and the eventual outcomes of tourism higher education (Dredge, et al., 2012; 
Palmer & Zajonc, 2010). Therefore, it is necessary to articulate the underlying principles 
and philosophies upon which spirituality in tourism higher education would be based and 
which would inform notions of curriculum, pedagogy, and teacher and student agency. 
6.2.1 An Emergent Philosophy of Spirituality in Higher Education 
A growing body of scholars have started to highlight spirituality in contemporary 
discourses in higher education (Palmer & Zajonc, 2010; Piehl, 2013; Rendon, 2008; 
Shahjahan, 2010). In their conceptualisation, spirituality refers to a way of being and 
making meaning in the world. This influences how we engage within ourselves and 
outwardly towards the human and non-human environment. Scholars identify five key 
themes surrounding the conceptualisation of spirituality: (1) it is different from religion; 
(2) it is a state of transcendence which focuses on an individual’s process of making 
meaning; (3) it contributes to personal values and social action; (4) it enables a sense of 
wholeness and the ability to experience inter-connectedness with one’s inner self, other 
humans, and the biosphere; and (5) it relates to symbolic and unconscious knowledge-
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construction processes (Canda & Furman, 2010; English & Tisdell, 2010; Lindholm & 
Astin, 2008; Tsiris, 2017; Vasconcelos, 2015). 
A spiritually oriented approach to education supports an engaged teaching and 
learning process that focuses on meaning-making, transcendence, and interconnectedness 
within and outside the classroom (Lindholm & Astin, 2008; Tolliver & Tisdell, 2006; 
Palmer & Zajonc, 2010). The integration of spirituality in education aims to develop the 
students’ sense of inter-dependency and their interrelationships with all aspects of life that 
includes humanity, the environment and the larger universe. It nurtures a deep sense of 
compassion and unity, relatedness, and concern for the ultimate meaning and purpose of 
life through education (Wright, 2004). Miller (2002) argues that spirituality is an “inherent 
part of human existence and cannot be ignored in the educational setting” (p. 95). To teach 
students how to think critically about spirituality is to teach them how to engage with their 
lives (Fisher, 2017). 
The spirituality-based platform in tourism education proposed by Barkathunnisha et 
al., (2017, 2018) is a transformative paradigm that focuses on a transcendental, 
transpersonal, and transrational learning experience. Comprising four underlying pillars 
of spiritual development process, the educational experience is metaphysically different 
from traditional teaching and learning models in tourism education. Epistemologically, 
the approach emphasises different ways of knowing; learning and teaching is more holistic 
as the mind, body, and spirit are engaged in the process together with a deepened sense of 
inner consciousness and a connection with the external environment. Learning is 
transpersonal, directing the students away from being individualistic to appreciate wider 
social realities. Ontologically, it is based on a constructivist paradigm emphasising inter-
relationships, compassion, empathy, love, and transcendence that promotes a biophilic 
bond between humans and the biosphere. A transrational perspective also gives 
importance to students’ self-consciousness and consciousness of a larger universe. 
Adopting a spirituality-based platform requires rethinking and a reorientation of current 
dominant curricula and pedagogy towards a more humanistic and transformative form of 
tourism higher education. 
Table 6.1 illustrates the four pillars that were proposed by the authors. 
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Table 6.1 Spiritual pillars of spirituality-based tourism education 
Pillar Description  
Spirit of knowing An expanded approach to knowing where the emphasis is on 
nurturing the reflective capacity for an inner consciousness and 
a deepened awareness of the environmental and societal issues 
in tourism.  
Focus is centred on the knower and the process of knowing 
rather than just the knowledge.  
Spirit of doing Emphasises the cultivation of ethics and values in learners, 
facilitates critical reflection and reflexivity, and promotes a 
deepened sense of personal responsibility towards tourism 
stewardship.  
The pedagogy adopted should promote collaborative 
participation with communities to steer social actions and 
facilitate praxis in the learners.   
Spirit of being Focus is on the transformation of the ‘self’ in the learners rather 
than on the transmission of knowledge and skills.  
Practical wisdom is promoted through an engagement of the 
inner consciousness of the learners, moving towards self-
discovery, authenticity and transcendence in ways that 
empower the individuals to good actions. 
Spirit of becoming Aim is to develop a sense of relational consciousness in 
learners where they become increasingly aware of the social 
and ecological inter-connections and inter-dependencies with 
the community and physical environment and embrace a 
global vision.  
Critical reflection and reflexivity exercises are encouraged as 
pedagogical tools to overcome habitual patterns of the mind, to 
question dominant thinking and assumptions and explore 
multiple perspectives from various stakeholders in tourism.  
 
6.2.2 Curriculum and Pedagogy that Engages the Spirit 
A narrow view of pedagogy sees it as a repertoire of strategies and approaches that 
teachers use. If the principle underpinning educational decisions is always philosophical, 
then pedagogical choices are informed by beliefs about what to teach, when, where, and 
how. In this sense pedagogy is “the ways (strategies and approaches) and philosophy of 
teaching” (Gobby, 2017, p. 13). An overriding principle for a spiritually-based pedagogy 
is that ways of thinking, being, and doing need to be transformed. This necessitates a 
pedagogical transition from a transmissive to a transformative mode (Barkathunnisha et 
al., 2018). Further, the complexity of the concept of spirituality and the controversies 
surrounding its inclusion in the education process (Dillard et al., 2000) requires 
subjectivity, critical reflection, social learning, creativity, and engaged experiences in the 
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classroom.  A progressive spiritual pedagogical approach that values the intellectual, 
cognitive, affective, and spiritual domains of teachers and students is required for the 
inclusion of spirituality in tourism higher education. 
6.2.3 Spirituality and the Role of Educators 
A spiritually-based curriculum and pedagogy also requires a different approach to a 
teachers’ role and agency than that which currently exists.  Research reveals that the 
spirituality of academics in a university faculty plays a vital role in the way they approach 
their teaching practice. To date, the most comprehensive and largest study by Lindholdm, 
Astin & Astin (2006) was of 40,670 faculties across U.S. higher education institutions. It 
found that those who self-identified as being spiritual reflected a predisposition for 
engaging in student-centred approaches to teaching, such as by enhancing students’ self-
awareness, and helping students to develop moral character and personal values. Fleming 
et al.’s (2012) research indicated that student-centred pedagogies (student self- and peer-
assessment, group work, reflective assignments, and interactive classroom behaviours) 
develop an ethic of care, what we consider as a spirituality-related outcome entailing a 
caring orientation towards others and a desire to make the world a better place. 
Scholars have found in their research that spirituality permeates everything that 
spiritually-inclined educators do in their lives. However, they do not integrate it into their 
teaching practices due to the fear of being criticized or alienated. (Dillard et al., 2000; 
Shahjahan, 2005). Shields (2005) explains that “spirituality is not simply a way of 
knowing but a way of being” (p. 611), and adds, “spirituality, therefore, is not simply a 
belief system but the expression of the ways in which we understand and live our lives, 
ground our identities, and relate to the world outside ourselves” (p. 612). The way in which 
spiritually-inclined educators teach and shape classroom experiences are, in large part, a 
reflection of their epistemological and ontological worldview. 
Enriched spiritual epistemology 
Epistemology is the study of knowledge and how knowledge is created and accepted 
in our societies (Edelheim, 2014).  Spiritually-minded educators operate from an 
epistemology that is humanitarian, that values compassion, reciprocity, connection, and 
community (Palmer & Zajonc, 2010).  These educators believe that education’s goal is 
towards a transformation of the self (Vella, 2000) and a metanoia, a holistic intellectual, 
affective, and spiritual shift from alienation into a deeper awareness of life’s meaning and 
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purpose. Palmer, Zajonc, and Scribner (2010) state that the knowledge production process 
of spiritually-minded educators are grounded on perspectives of “subjectification and 
intimacy” rather than “objectification and distancing” (p. 94). The premise for this is the 
view that objectification and disconnection results in a disconnection from understanding 
the consequences of one’s actions and personal responsibility, resulting in global problems. 
Spiritually-minded educators acknowledge and embrace different forms of 
knowledge: sensibilia (knowing through sensations and perceptions); intelligibilia 
(knowing though concepts and thoughts); and transcendelia (knowing through 
the experience of the spirit or gnosis (spiritual knowledge)) for a more holistic 
learning experience (Wilber, 2001, p. 38). Multiple ways of learning that include the use 
of mind, body, intuition, emotion, interconnections between human and non-human, 
observation, and experience are embraced in their classrooms. Operating from a 
spiritually-based epistemology, these educators view their role in education as 
potential catalysts and facilitators rather than mediators of the transformative process 
that students undergo. Or, in the words of Socrates, they see themselves as a “midwife” 
who assists in the birthing of ideas (Burnyeat, 1992, p. 54). 
Expanded spiritual ontology 
Ontology refers to our worldviews which are influenced by how we are 
interconnected in societies and ways of being in everyday life (Edelheim, 2014). Grounded 
on the notion of a relational and communal ontology (Heron & Reason, 1997), spiritually-
minded educators believe we internally and externally inter-connected with everything 
around us. Their worldview is based on an ecological and social consciousness where both 
human and non-human beings are deemed inseparable. 
A spiritual ontological perspective supposes that our thoughts, beliefs and values 
drive our choices and actions. Therefore, social transformation must originate from an 
inner awareness. Spiritually-minded educators embrace a world vision that is grounded in 
a multiplicity of possibilities of ways of being (Shahjahan, 2010). This underscores an 
ontological perspective and practice that education occurs in a diverse community which 
must be acknowledged, honoured, and shared in the teaching and learning environment. 
A spiritual ontological perspective rejects traditional teaching methods which 
disconnect the roles of teacher and student, instead characterising teachers as a “sage of the 
stage” (experts who bank knowledge and skills onto passive students) or a “guide on the 
side” (mediators who lead students towards knowledge and skill acquisition) (Zanchetta, 
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Bailey, Kolisnyk, Baku, Schwind, Osino…& Yu, 2017). Educators who support this 
perspective thus encourage a reflective, experiential, and participatory learning experience 
where students are actively involved in meaning-making and world-making. 
Table 6.2 presents their worldviews and the implications they have on teaching practices. 
Table 6.2 Spiritually-minded educators’ worldview and teaching practices 
Spiritually-minded 
educators’ worldview Teaching assumptions and practices 
Enriched spirited 
epistemology 
Grounded on ethics and values 
Seeking meaning and purpose 
Transformation of learners 
Reality is holistically (objectively and subjectively) knowable 
Interconnectedness of knower with knowledge 
Multiple ways of knowing 
Facilitator role  
Use of non-traditional constructivist pedagogy 
Expanded spirited 
ontology  
Inter-relatedness and inter-connection of the internal and 
external world 
Ecological and social consciousness 
Multiple possibilities 
Co-production of knowledge  
Reflective, experiential and participatory learning 
To integrate spirituality in tourism higher education and facilitate transformative 
learning processes an alternative pedagogical approach that steers away from current 
transmissive models of teaching is required (Hodge & Derezotes, 2008). It is not what we 
teach about spirituality but how we teach it, that is important. However, “As we turn our 
attention…from what we teach to how we teach, we face pedagogical dilemmas” (Adams, 
Bell & Griffin, 1997, p. 30). The next section discusses a spiritually-based pedagogy 
proposed in literature as a progressive approach to teaching and learning. 
Humanising process 
A spiritually-based pedagogy equates with a humanising pedagogy and is, “a 
pedagogy in which the whole person develops and they do so as their relationships with 
others evolve and enlarge” (Price & Osborne, 2000, p. 29). Education is regarded as a 
humanising force, where students, educators and the larger community are valued in the 
education process and where deeper ontological questions of human existence, 
meaning, and purpose are queried (Rodriguez & Smith, 2011). 
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Engaged teaching and learning 
An engaged pedagogy emphasises a relational consciousness that helps students 
experience an awareness of our interdependence with other beings and various arenas, 
including nature (Hay & Nye, 2006). Educators value inter-personal connectedness and 
recognize that learning occurs best when students can be vulnerable with one another. This 
encourages a sense of openness, love (Drago-Severson, 2004), and psychological safety 
in the classroom. They acknowledge that thinking changes from a dispassionate, cerebral 
activity to being inspired by a variety of experiences – from feeling, reading, sensing, 
observing, creating, believing, intuiting, and testing. A connection with subjective 
knowledge and experience is valued to facilitate deeper understanding of a subject 
(Shapiro, Brown & Astin, 2011). Talking circles and storytelling can be used as 
pedagogical tools to encourage social discourse, share emotions and thoughts freely in a 
non-threatening way, brainstorm creative solutions to problems and foster collaborative 
learning. Zizka (2017) proposed digital talking circles and storytelling, using Instagram, 
Wikis, Whatsapp to engage the millennials who are digital natives to make learning more 
engaged and meaningful. 
Authentic and experiential 
A spiritual pedagogy nurtures a sense of authenticity in educators and students in a 
classroom through sharing their passions, vulnerabilities, personal stories and experiences 
(Shahjahan, 2005). Educators validate experiential learning as an alternative form of 
teaching to cultivate engagement and discovery, which is not inferior to objective, 
empirical knowledge.  If knowledge is made meaningful by being grounded within a 
student’s reality, it is essential that students bring their personal narratives into the 
classroom and learn to relate it to intellectual material. 
Table 6.3 presents the methods used by spiritually-minded educators in their teaching 
and learning practices. 
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Table 6.3 Teaching methods used by spiritually-minded educators 




Dialogic interactions in the classroom which promote the exchange of differing perspectives, novel 
and disruptive ideas help to shape and develop learners’ knowledge. Creative and open social 
discourse nurtures students’ ability to explore and imagine potential creative solutions to address 
contemporary challenges facing the society and practice how one may effectively present their ideas. 
To facilitate critical dialogue, educators should encourage skills that include curiosity and inquiry, 
quietude and active listening, suspending assumptions, expressing one’s viewpoint and reflection. 
Personal subjectivity, respect for disagreements, emotionality and a sense of inclusivity can be 
supported in the classroom for critical engagement. Incorporating diverse and previously 
unrepresented voices in group reflective circles may add more value to the transformative learning 
process. Dialogues on power inequalities, diversity and values are encouraged to enable students to 
transcend their existing frames of reference and explore alternative perspectives. 
Blanchard & Higgins-Desbiolles 
(2013); 
Crossley (2017); 
Dale & Hyslop-Margison (2010); 
Dillard et al., (2000); 
Stone & Duffy (2015).  
Contemplative 
pedagogy 
Contemplative inquiry is a powerful pedagogical tool for encouraging students to focus inwardly, to 
introspect issues of purpose and meaning and to gain greater self-awareness.  The student is situated 
in the centre of his or her learning to focus attention on their internal reactions to an experience and 
be connected to knowledge in a deeper, more meaningful way. The moral and spiritual aspects of 
education are emphasised in contemplation practices by cultivating calmness and compassion in the 
learners and an interconnection to others. A variety of practices can be employed which include 
exercises in stillness such as guided meditation, mindfulness exercises, creative arts such as 
journaling and singing, and movement such as yoga and dance. Starting a class with silence or a 
breathing exercise can be used as a means to help students transition from their busy lives and 
introduces quiet and internal focus or even to slow the observation process so that students can 
experience awareness and a connection with their whole self and others.  
Barbezat and Bush (2014); 
Fisher (2017; 
Shapiro, Brown & Astin (2011)  
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Teaching Method Description and Learning Outcomes Source 
Story telling Stories have liberative reflective quality as they provide alternative epistemological and ontological 
perspectives to understanding the world and to and appreciate the perspectives of others. An 
awareness of different ways of knowing and being will strengthen the moral capacities of students, 
such that they are better able to deal with the moral dilemmas they may encounter in their personal 
and professional lives. Stories are instrumental in facilitating meaning making, identity construction, 
and world making in our learners, specifically within tourism education. The new perspectives that 
arise from reading and discussing stories, develop more holistic perspectives in learners. The 
learning is more engaged as stories can elicit responses from not just an intellectual but also and 
emotional and even spiritual level which is essential in transformative learning. 
Teaching using movies have also shown to increases reflection, promotes empathic attitudes, enriches 
professional values, and helps in developing well-rounded qualities in learners.  
Blasco & Alexander, 2005; 
Clark & Rossiter (2008); 
Hoggan & Cranton (2015); 
Glover (2003); 
Lysaker & Furuness (2011); 
Stevens, Grimwood & Caton (2019)  
Music and drawing  It has been suggested that music inspires creativity, imagination and facilitates more complex thinking.  
Incorporating music in a classroom experience is noted to bring calmness, relaxation and increased 
focus and mindfulness in learners. The transcendental power of music is seen to be useful in assisting 
learners to reflect on life’s existential questions, meaning and purpose and activating a sense of 
awareness. Music’s transcendental force and beauty can itself be seen as a spiritual experience 
creating a ‘flow’ experience in the learners. Cultural or indigenous music can facilitate a deeper 
understanding of others cultures and value systems.  
Drawing is known to promote metacognition, develop creative sensibilities and strengthen critical 
thinking and analytical skills. Drawing activities in the classroom can enable learners to imagine 
possibilities, explore emotional responses to a subject matter and to externalise their thoughts. 
Collaborative drawing facilities learners’ reflection and exploration of different perspectives in a 
non-intimidating setting and expressive manner.  




Naug et al. (2011)  
Collaborative 
learning 
Creating a collaborative inquiry promotes viewing issues from various perspectives. Creating learning 
experiences that are communal, collaborative, and incorporating multiple knowledge production 
process, where the knowledge of learners of all cultural groups are respected and honoured, is more 
holistic. Collaborative work serves three main purposes: (1) it promotes inter-connectedness among 
learners and with the communities that they work with; (2) it is praxis-oriented and related academic 
knowledge to real-life practice; and (3) it embodies holistic learning through the engagement of the 
cognitive, affective and spiritual domains of the learner.  
Tisdell (2006) 
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Teaching Method Description and Learning Outcomes Source 
Reflection Reflection is essential to create the time and space for students to transcend into their spiritual 
reservoirs and critically think about their positionalities and the actions they may want to undertake 
to make transformative changes to the world around them. It refers to a metacognition which is a 
basis for unpacking learners’ thinking and can be facilitated via an approach whereby educators 
provide questions not answers, and thus model inquiry and promote critical thinking. Facilitating the 
mental shift in the classroom to a slower more reflective perception, enables learners to discover a 
deeper more authentic sense of self. Quiet time during lessons, journaling, silent reflection and 
critically reflexive practices are highlighted as useful pedagogies to promote reflexivity. The use of 
reflection in service learning has been found to enable students to develop a greater awareness, not 
only about themselves but also about the “other’, that is, those they serve.  
Brookfield (2012); 
Ryoo et al., (2009); 
Stone & Duffy (2015)  
Service Learning Service learning is a powerful means of enhancing students’ sense of connectedness, personal 
reflection, ethic of caring, and ecumenical worldview. It is a form of experiential and engaged 
learning as abstract theories and concepts learnt in class are applied to the “real world”. Praxis is 
facilitated when learners are encouraged to advocate for a particular local or national concern and 
explore possibilities to improve the quality of life in their communities. It promotes an exploration of 
their value systems and ethical views about themselves and their communities, and transcend 
towards addressing larger social issues  
Astin & Vogelgesang, (2006); 
McClam et al., (2008). 
Field Trips Field trips create space for situated learning that is experiential and can influence their emotions and 
critical thinking.  
A field trip to a community-based tourism destination will enable students to examine tourism 
development within its social, cultural, environmental and political context, challenging learners’ 
assumptions and perspectives. Tree planting or beach clean-ups in a tourism destination can promote 
inter-connectedness between the students and the environment. 
Cotton & Winter, 2010; 
Jennings, et al. (2015) 
Role plays During role-plays, for instance, students can be encouraged to take various stakeholders’ perspectives 
on ecotourism or sustainable tourism. This would provide them with the opportunity to gain an in-
depth understanding of others’ perspectives and to empathise with others and their situations. 
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The empirical literature pertaining to faculty culture and its role in influencing the 
spiritual development of students forms the foundation of this study, which seeks to further 
our understanding of this role. As such, the research is designed to examine the lived 
experiences of tourism educators who integrate spirituality into their teaching practices. 
Specifically, this exploration was guided by the following questions: 
1. How do educators view their roles in the teaching and learning in tourism higher 
education? 
2. What are the educators’ epistemological and ontological perspectives that influence 
the integration of spirituality in their teaching practices? 
3. How do spiritually-minded tourism educators integrate spirituality into their 
pedagogical practices in tourism higher education? 
6.3 Research Methodology 
This article is drawn from a broader study by the authors that examines the integration 
of spirituality in tourism higher education. It is based on the interviews of 22 self-identified 
spirituality-minded tourism educators teaching in universities globally. 
6.3.1 Research Design 
This study employed an exploratory, qualitative paradigm based on semi-structured 
interviews with tourism educators from various universities. A purposeful and snowball 
sampling technique was applied to recruit tourism educators in higher education who self-
identified with the following criteria: (a) as teaching tourism in a university faculty (b) as 
being spiritual; (c) as not considering their spirituality to be dogmatic or evangelical (d) 
as being conscious  of integrating spirituality in their professional and personal lives. 
These criteria were important as being self-identified, the participants were able to define 
and discuss how spirituality relates to their teaching practices. They were also more likely 
to be committed to taking part in the study, and more willing to provide insight into their 
lived experiences. The authors acknowledge the potential bias of snowball sampling and 
self-selection, and that the educators’ decision to participate may reflect bias in their 
characteristics/traits or exaggerate particular findings (Sharma, 2017). Further, the 
selected sample is recognised as not being representative of the tourism academy or of 
educators who consider themselves spiritual. 
Each potential tourism educator was contacted via email to invite them to participate in 
the study based on our criteria. As well as defining the terms religion and spirituality (see 
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below), the email outlined the purpose of the study, consent procedures, the significance of 
their contribution, and provided a list of questions for the semi-structured interview. 
The following definitions were used as they were consistent with conceptualisations 
found in literature: Spirituality was defined as “the human search for meaning, purpose, 
and connection with self, others, the universe, and ultimate reality, however one 
understands it.” Religion was defined as “a systematic body of beliefs and practices related 
to a spiritual search (Sheridan et al., 1994, p. 365).” 
A list of prospective participants was further vetted and filtered to review their 
academic and social activist work as well their course content. For instance, many 
academics taught sustainability or Indigenous tourism, and much of their academic work 
was centred on humanistic and value-based education, critical studies, sustainability, 
gender issues, social justice, feminist research, academic agency and spirituality. Some 
activist work engaged with sustainability projects, NGOs, Indigenous communities, 
community-based tourism, disabled communities and women-centred tourism. The 
interviewing was concluded when no new knowledge was gathered after 22 interviews, 
reaching saturation. 
Table 6.4 provides a description of the respondents. Pseudonyms were used to protect 
their privacy and anonymity. 
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Levels taught in tourism 
higher education 
Years of teaching experience in 
tourism higher education 
Carolyn F Taoism Southeast Asian Tourism 
Hospitality 
Undergraduate Postgraduate 15-20 years 
Anne F Christianity White European Tourism 
Hospitality 
Undergraduate Postgraduate 15-20 years 
Jay M Atheist  White Australian Tourism 
Events 
Undergraduate Postgraduate More than 40 years 
Maua  F Christianity Black African Tourism Postgraduate Less than 5 years 
Anand M Hinduism South Asian Tourism 
Hospitality 
Events 
Undergraduate Postgraduate 15-20 years 
Jonah M Christianity White European Tourism 
Hospitality 
Undergraduate Postgraduate  15-20 years 
Paula F Christianity White American  Tourism 
Hospitality 
Undergraduate Postgraduate More than 30 years 
Kylie  F Christianity White American Tourism 
Hospitality 
Undergraduate Postgraduate  15-20 years 
Pendo M Christianity Black African Tourism 
Hospitality 
Undergraduate 5-10 years 
Freida F Christianity White American Tourism  Undergraduate 15-20 years 
Agnes F Christianity White Australian  Tourism  
Hospitality 
Undergraduate 20-25 years 
Arnold M Christianity South East Asian Tourism 
Events 
Undergraduate  15-20 years 









Levels taught in tourism 
higher education 
Years of teaching experience in 
tourism higher education 
Erin F Buddhist South East Asian  Tourism 
Hospitality 
Events 
Undergraduate Postgraduate  5-10 years 
Sanjay M Hinduism South Asian Tourism 
Hospitality 
Events  
Undergraduate Postgraduate  25-30 years 
Huda F Muslim South East Asian Tourism 
Hospitality 
Events 
Undergraduate Postgraduate 15-20 years 
Kate F Buddhist East Asian  Tourism 
Hospitality 
Undergraduate Postgraduate More than 30 years 
Jomo M Christianity  Black African Tourism 
Hospitality 
Undergraduate  15-20 years 
Wattana F Buddhist South East Asian  Tourism 
Hospitality 
Undergraduate 10-15 years 
Yaron M Jewish  Middle Eastern  Tourism 
Hospitality 
Undergraduate Postgraduate 10-15 years 
George M Christianity  White Australian  Tourism Undergraduate Postgraduate 5-10 years 












Chapter Six.  Spirituality and Pedagogy in Tourism Higher Education 
173 
6.3.2 Data Analysis 
Preliminary analysis was undertaken following each interview (Merriam & Simpson, 
2000).  To begin the Nvivo coding process, interview questions were used as an interpretive 
framework to determine primary analytical categories (Shahjahan, 2005). These included: 
definitions of spirituality, relevance to tourism and tourism education, educators’ roles, and 
the challenges in and strategies for pedagogical tools used to integrate spirituality in their 
teaching practices. 
Once narratives were coded and analysed memos on each code’s interpretation were 
documented (Braun & Clarke, 2006). A more focused coding followed with new data 
integrated into pre-existing categories or sorted into new categories (Charmaz, 2014). To 
ensure validity, the final data set were cross-checked so that (i) the response codes were 
consistent across all interviews; (ii) codes were correctly grouped into thematic categories; 
and (iii) themes were appropriately grouped under higher-level constructs. 
6.4 Results and Findings 
The findings for this paper are drawn from a broader study by the authors examining 
the integration of spirituality in tourism higher education. The purpose of this paper was 
to focus on how respondents perceived their spirituality and how this influenced their roles 
as educators in tourism higher education and their pedagogical practices. 
6.4.1 Role and Purpose as an Educator 
Spirituality is an integral part of who we are, how we conduct our lives and how we 
relate to being in the world (Shields, 2005). As Dillard et al. (2000) explain that educators’ 
role and purpose translate into teaching strategies and pedagogical acts, it is important to 
examine their epistemological and ontological frameworks to understand how spirituality 
influenced their teaching practices. 
Facilitate student development 
Most of our study’s respondents see their role in developing students’ individuality 
as the most crucial. George, a lecturer in Australia, visualises his role as planting seeds; “I 
think our jobs as educators is to simply plant the seeds so we can give them perspectives, 
give them things to think about and in their own time and through their own experience, 
some of those seeds will turn into acorn trees”. For Yaron, a senior academic in Israel, 
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student development is in empowering them to be responsible stewards as future tourism 
practitioners. Siti, an educator in Indonesia whose overseas education changed her 
perspectives, feels the responsibility of sharing her experiences to her students. “I try to 
open their minds in the first 15 minutes. We can make small changes. We have a small 
classroom space and this is where we can make changes”. Erin, a lecturer from South 
Asia, regards her role as helping students to “learn how to learn” and see the world through 
various epistemological and ontological lenses. These educators affirm the need to adopt 
teaching practices that address societal issues to develop future practitioners who can 
create a better world. 
Developing the joy of learning and knowledge acquisition 
Anne, an associate professor in Europe, describes her role as introducing the joy of 
knowledge to students. She likens it to opening a treasure chamber and presenting a world 
of abundance to students as “there is so much of beauty, joy, and knowledge, and it is for 
them to reach out? and touch”. George, Jonah, and Paula see themselves as inspired 
educators who “light the fire” of students’ minds and assist to “keep the fire burning”, 
believing they will find their own way and do what’s important to them. Agnes, an 
academic in Australia, finds fulfilment when students report that attending her classes have 
opened their eyes to how they see tourism and the impact of their social actions. These 
educators propose a co-learning and co-teaching process that reflects sharing and support 
for students’ cognitive challenges. Jonah, a European senior professor, claims that teachers 
facilitate students to live out their creative and sometimes radical sides by giving them 
new knowledge. He considers that “world-making is about the interconnection between 
these to create individuals that are aware and wanting to do changes.” He argues that 
assessments based on information retention are pathetic so we need to think about how we 
can engage students in world-making. 
Overcome fears and give confidence 
Pendo, an educator from Nigeria who struggled forging relationships with his teachers 
when a student at university, aspires to make learning more conducive for students by 
building close relationships and removing the “master-servant and ruler-ruled” hierarchy. 
A senior American academic Paula, sees educators as guides and mentors who need to 
create a physically, intellectually, and emotionally safe spaces for students to grow. Freida, 
an American lecturer, and Kylie, an American associate professor, empathise with the 
challenges students currently face in the world and seek to nurture a safe space for them 
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to share their anxieties without judgement and grow in self-confidence. Anne adds that the 
art of teaching is knowing when and how to support and when and how to challenge 
students so they experience a safe space for risk. 
Impacting students’ lives 
Carolyn, a senior academic from South Asia, views her expanded role in educating 
citizens with values and integrity rather than merely preparing students for the tourism 
industry. Jomo, a lecturer in Ghana, experiences indescribable joy when past students 
report they may have forgotten his subjects’ content but remember the values he imparted. 
Likewise, Wattana, an academic in Thailand, and Sanjay, an academic in India, regard 
teaching as a noble and responsible profession to educate students to be better human 
beings than just good tourism practitioners. Kylie inspires her students to think about the 
kind of world they want to create, the impact they will have, and how their participation 
in tourism, hopefully as leaders, will position them to do things of consequence with 
people, communities, and the environment. She notes that “At the end of the day, they have 
to be a human being to best function in a world where they want to influence. So, what I 
want them to be able to do is build those skills and that maturity in those emotional 
resources that they need to figure out, how am I going to function in a world that I can 
make a difference in, and where's my place in that.” 
Kylie expresses her confidence in a better world when she observes the  
transformation in her students; she feels safe when she notices their positive social 
progress in terms of how inclusive they are, as in, “humanity, we're going to be okay…we 
got each other’s’ backs…I can leave the world to this generation… they've got it figured 
out.” Kate, a senior professor in Asia, sums up the fulfilment experienced many of the 
respondents: “The moment you feel rewarded internally, you know that you're at the right 
place, and that you're adding value. As an educator nowadays, in higher education, you 
don’t get a lot of external rewards. So, you have to find that in yourself.” 
6.4.2 Spiritual Epistemological and Ontological Worldviews 
The respondents acknowledge that their spiritual worldviews inform their teaching 
practices. Yaron sees it in the way he places importance on acting with compassion, being 
mindful, and caring about people and the environment. “Tourism brings impacts and we 
teach about impacts. When we are mindful, this mindfulness eventually affects our actions. 
It does not matter really what religion. We just need to develop this capacity and we tell 
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our students to bring this capacity into their practice. It should be the rationale for 
management”. Kylie thinks that it’s important to demonstrate love and kindness to all 
beings and to have an open mind. “Our way of being in the world is so important to the 
change that we make.” Freida feels her spirituality gives her a strong empathy for others 
and is what drives her. Giving and reciprocity are important as they nourish the spirit, and 
students need to be honoured as human beings. However, she finds it challenging when 
education feels mass produced in large classes. Many were also involved in various forms 
of activism, professionally and personally. Freida, who works closely with Indigenous 
communities and undertakes collaborative teaching with Indigenous experts and Elders, 
holds deep respect for their spiritual values and passionately expressed being anti-
commercial and against exploitative tourism. Yaron considers it his responsibility as an 
academic to produce knowledge for social change. 
The respondents acknowledged the importance of diverse ways of knowing, including 
a self-awareness. Yaron feels that while rationalist hegemonic ideologies for thinking and 
doing in universities limits knowledge, he considers it his responsibility to understand 
these limitations. Kate, Anne, and Kylie shared disappointment and frustration with 
academia’s metrics system which they view as a biased way of evaluating what is 
considered valid knowledge as it breeds a culture of fear, kills imagination, and hinders 
diversity. Anne likens the illusion of the metrics system to Hans Christian Andersen’s 
story The Emperor’s New Clothes, “where everybody (academics) comically says what a 
beautiful cloth that is! But that is not the truth. That is not the way to creating amazing 
knowledge!” Through her writing and papers, she rebels against the notion of reducing 
human beings and knowledge to numbers. 
6.4.3 Pedagogical Practices 
Humanised classroom space 
Kylie states her need to provide a safe and nurturing environment for her students to 
explore, gain confidence and become proud of who they are. She reports how the 
gentleness of her yoga teacher helped address her personal anxieties and in turn attempts 
to provide a supportive environment for her students. She observes the comfort and 
warmth in a classroom when students feel safe. Jomo, who values his connection with 
students, builds relationships at the start of each class by engaging in “small talk” for a 
few minutes. He relates “Sometimes, someone comes bouncing into class. I let them play 
Michael Jackson for 2-3 minutes”. 
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Authenticity and experience 
Most educators agreed on the occasional need for authenticity and vulnerability in the 
classroom. Anand, a lecturer originally from India, presently teaching in Singapore, 
reports a sense of ego in his early teaching career to project his knowledge. This later 
shifted: “You realize that there's so much you don't know, and that's the reality. And 
students these days, have access to more things than you do.” Jonah thinks that when 
educators become aloof and claim all knowledge, he or she soon becomes a fake in the 
eyes of the students. However, Freida and Anne admit that educators are often afraid of 
being open and emotional in the classroom, but Anne feels that learning stops when 
educators use armour to demonstrate control and power, adding that, “This is also a sort 
of being vulnerable, because it is fake. You are painting something that you are not.” 
Engaged learning 
To these educators, encouraging students to think critically about life’s big questions 
and evoking the contemplation of existential issues makes learning more enriching and 
meaningful. Many prioritised the joy of sharing knowledge and learning in their classes 
and value dialogic discourse and feedback. Anne envisions a period when students can 
experience the wonder of learning without assessment and evaluation. Kate emphasises to 
her students that regardless of program or subject, her classes provide a platform for self-
and peer-learning to develop their own way of thinking so they can learn independently 
for the rest of their lives. Erin feels she facilitates students to see the world differently and 
to “let them learn how to learn.” 
6.4.4 Teaching Methods 
Reflection 
Many of the educators advocate reflection as a pedagogical tool to encourage self-
awareness, explore different perspectives and evaluate their learning outcomes. Kate, who 
teaches a module for student educators, requests at the start of term that they reflect on 
their strengths and weaknesses, their teaching philosophies, and the changes they want to 
see in their own curricula. Erin reports that when students use reflection activities with 
fieldwork it engages different senses, enhances observation, and helps connect their 
experiences to class content; when the implicit becomes explicit, learning is enhanced. 
Kylie reports the value of a module that focuses on reflecting philosophically on tourism; 
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students toggle between the external world, the ideological forces that impact tourism, and 
their inner world to reflect deeply on what they value and the impact of their actions. 
Stories 
Sharing stories is a common pedagogical tool used by many respondents. Gregory, a 
lecturer teaching in Australia, states, “One of the important things that we do as educators 
is that we don’t just teach knowledge and theory. We actually share our own background 
and experiences as stories.”  When teaching about women in travel, Carolyn openly shares 
her stories as a traveller and discovers closer connections as she and the students become 
subjects in the teaching/learning process. 
Experiential learning 
Siti often invites her students to engage with real life projects in her city. She recalls 
a fulfilling experience when she involved her students in “improving” local tourist 
destinations, and approached several organisations for funding. The mayor supported her 
project and not only did visitor numbers increase but local living standards improved. “So, 
I ask my students to think about how the city was before and after the plans. I remind them 
that this is not about money, do not work for the money. It will come later. It is about 
morality and spirituality”. 
Pendo firmly believes in the value of field work in opening the minds and hearts of 
his students. He shares a common African saying, “In the kingdom of the blind, a one-
eyed man is the king”. He observes that when students go into the field, they meet people 
of different backgrounds, orientations, and religious beliefs. They develop their own 
interpretation of tourism, travel, human interaction, and communication, and this shapes 
who they become. 
Mindfulness and being present 
Respondents were open and comfortable sharing the mindfulness methods they use 
in the classroom, though these are not readily discussed with colleagues. Paula relates how 
chaotic the start of classes can be when students rush in carrying anxieties or fixed on their 
mobile devices. She guides her students to close their eyes and breathe for a short while 
as she feels that “Breathing is a very important technique for centering and breath is what 
brings us to the moment. In just a minute or two, this settles them down and brings them 
to the present.” 
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Yaron takes his students through a mindfulness process to focus and think about who 
they have been, who they want to be and who they want to work and collaborate with in 
the future, ven when they attempt self-administered questionnaires. Though he was 
sceptical the method would work, he observed students being curious and “present” during 
the session. Erin echoes the importance of students learning to be mindful and the 
consequences of their actions on a community’s wellbeing. 
Jomo starts some of his classes by asking students to observe a few minutes of quiet 
and to look into each other’s’ eyes. He feels that, “When I give you eye contact, I am asking 
you if you are Ok”. He observes that this makes some students become preoccupied or 
troubled, but when they share their issues and problems after class it is immensely 
gratifying and reassures him that he is doing a great job. 
Music and art 
Many respondents incorporate music in their classes to inspire imagination and 
creativity, break the ice, build closeness between students, and introduce a diversity of 
culture. George uses music to illustrate cultural stories or introduce concepts or theories. 
He shares the example of playing a piece of Australian Aboriginal music to lead a 
discussion on Aboriginal culture. Students may approach the theory differently or even 
disagree with their perspectives. Anne expressed that when students enjoy music, they 
often see new perspectives and experience changes in their state of being.  When Kylie 
requests her students to present ideas using music, the class becomes very moving as 
“…music coveys a lot and there is plenty of emotion in music and metaphors.” 
Anne, Kylie, George, and Jomo enthusiastically report that the use of visual art in 
their classes engages the students and makes learning more meaningful. Students are less 
intimidated to share their thoughts through drawing and colour. Anne uses Mandala art to 
explore ideas and reported that students’ ideas flow beautifully in class. She considers 
these contemplative activities necessary in teaching and learning as they help students 
examine meaning and purpose. Anne opines that while active critical thinking, and 
analysis is important in knowledge production, it can be momentary. Contemplation is an 
alternative way of being conscious in the world that enables distance from issues that 
avoids contestation or argument. 
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Critical thinking 
Challenging students’ assumptions, facilitating the exploration of diverse 
perspectives, and promoting self-inquiry are common practices used in many of the 
respondents’ classes. Yaron provokes his students to deliberate critically on the meaning 
and purpose of education, the kind of knowledge they seek and who they want to become.  
Carolyn challenges students’ traditional views and assumptions by encouraging them to 
experience communities to try and understand their worldviews prior to recommending 
strategies for the development of community-based tourism. Freida brings Indigenous 
voices into her classes so students gain multiple perspectives and can contemplate actions 
they may want to undertake for positive social change. 
Dialogic conversations and discussions 
All of the respondents gain immense value by engaging in dialogic discourse with 
students as diverse perspectives and new ideas can emerge. Pendo and Kylie ask students’ 
opinions and perspectives on lecture content and reading resources. Kylie finds dialogic 
circles and debates on controversial issues such as care ethics, utilitarianism, colonialism, 
and philosophical ideologies highly engaging and effective. During a tourism economics 
class, instead of using graphs and statistics, Wattanee encouraged the class to discuss free 
market economies, capitalism, budgets and the impact of controversial forms of tourism, 
such as child-sex tourism and slum tourism. She noticed that students were more “switched 
on” and experienced many “aha” moments during these discussions compared to lectures. 
6.5 Discussion and Conclusion 
This is one of the first empirical studies to explore the prevalence of spirituality in 
tourism higher education. It has revealed a number of spiritual experiences of tourism 
academics in their teaching practices which are often silenced or marginalised as an 
embodied knowledge or discourse. This research examined alternative ways of being and 
teaching in the academy and added to the limited but growing body of knowledge 
surrounding educators’ views on the positionality and role of spirituality in higher 
education, specifically in tourism education. 
The research findings reveal that the self-identified spirituality of our respondents 
plays an integral part in how these respondents perceived their roles as educators and how 
it informs their pedagogical practices and teaching methods. The respondents also 
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revealed a deep sense of purpose and awareness that permeates their being which they 
direct towards the greater good of their students, their community and the environment. 
All respondents value a more humanistic educational environment in which safe 
spaces are nurtured and where trust, respect, and authenticity are embraced and reciprocated 
for valuable learning experiences. These qualities encourage changes in power structure in 
student-teacher relationships   where a more egalitarian stance invokes a collective spirit in 
the classroom. They foster a stronger sense of awareness of self and others through 
authentic, experiential, and engaged learning. They see their roles as mediators who provide 
opportunities for students to critically reflect on their socio-cultural values and foster a 
sense of responsibility to build their capacity as positive social change agents. Caton (2015) 
posits that reflexivity is an essential capacity for future tourism practitioners. Tourism’s 
substantial impacts on culture, the environment, and the economy requires decision makers 
who consider the greater good and act with consciousness and intentionality. 
The pedagogical practices of the respondents generally steered away from didactic 
knowledge-focused and lectureship teaching styles to a more process-based, 
transformative, and teacher-student focused approach to learning. They facilitate the 
expression and creation of a space that allows for various forms of learning through 
techniques such as using stories, music, mindfulness, breathing, and dialogic discourse. 
Further, these educators embrace a pedagogy that fosters hope, love, and unity by creating 
spaces of trust and respect where students can share without judgement. Music, art, poetry, 
narrative, mindfulness, and dialogic conversation promote a communal spirit which is 
further fostered through fieldwork, collaborative groupwork, and bringing diverse voices 
into the classroom. 
This study suggests that spiritual ways of knowing, being, and doing could co-exist 
with the rational and objectivist paradigm of teaching and learning in tourism education. 
It is timely to rethink teaching for an unknown future (Barnett, 2012) by incorporating 
educators’ ontological dispositions.  Calls have emerged within tourism higher education 
to shift towards a more humanistic and transformative education paradigm that produces 
graduates who demonstrate an awareness of tourism’s impacts, embrace care ethics, and 
assume responsibility for their actions (Ateljevic, 2009; Hollinshead, 2009; Pritchard et 
al., 2011). Tourism’s potential as a positive social force is increasingly acknowledged and 
academics urge the embracing of teaching practices that respond to the challenges in the 
industry and the broader community and develop graduates as responsible stewards 
(Higgins-Desbiolles, 2010). Educators have an influential and serious responsibility to 
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students, to the global community, and the industry to fully realise the potential of tourism 
to contribute towards a more humane and sustainable world. 
Our study is valuable in the knowledge development of an unexplored area of inquiry 
in tourism higher education. We recommend more research to advance empirically-based 
knowledge in this area. Further, the voices of others in the curriculum space — students, 
curriculum planners and administrators — and the tourism industry need to be heard to 
deepen our understanding of these stakeholders’ perspectives on including spirituality in 
tourism education. 
We acknowledge that not all educators necessarily understand, appreciate, or value 
spiritually-grounded pedagogy. Pedagogical challenges must be anticipated, including 
differentiating between spirituality and religion, creating context for discussion, using 
classroom time and space appropriately, and pressures from testing regimes. Greater 
attention needs to be given to increase educators’ professional knowledge in this area. A 
compelling issue we need to consider is the purpose of including spirituality in tourism 
higher education: What is the real intent of our pedagogical intervention which integrates 
spirituality? What desires motivate our interest in spirituality? What are our conceptions 
of students’ needs that legitimate the inclusion of spirituality in pedagogical practices? 
These questions must be answered as we delve into the complexities of this terrain. 
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This final chapter draws together the key findings of the conceptual and empirical 
research of the thesis. The thesis is a compilation of four publications that explored the 
integration of spirituality in tourism higher education. Two conceptual papers reviewed 
the existing knowledge on spirituality, spirituality in higher education, and tourism higher 
education - exploring the gaps in knowledge. The two empirical papers examined tourism 
educators’ perspectives on integrating spirituality in tourism education and their teaching 
practices. This chapter is structured along the research aims of the thesis and synthesises 
the key findings reported in the four journal articles. The theoretical and practical 
contributions and significance of the findings are discussed, limitations acknowledged, 
and recommendations for future research proposed. 
7.1 Research Objectves and Research Process 
Although there is increased interest in and openness towards integrating spirituality 
in higher education, there is a lack of significant academic discourse of its inclusion in 
tourism education. In response to the paucity of studies focusing on the link between 
spirituality and educators, specifically in tourism education, this thesis addressed the 
overarching research question: What are tourism educators’ perspectives of the integration 
of spirituality in tourism higher education and their lived experiences in integrating it in 
their teaching and learning practices? 
To achieve this, the following research objectives were defined at the start of the thesis: 
1. To provide an understanding of developments shaping tourism education that support 
a spirituality-based platform. 
2. To develop a theoretical framework to position spirituality in tourism higher 
education. 
3. To investigate how tourism educators perceived the integration of spirituality in 
tourism higher education. 
4. To identify the perceived challenges and recommendations for the inclusion of a 
spiritually-grounded paradigm in tourism education. 
5. To examine the epistemological and ontological perspectives that influence the 
integration of spirituality in their teaching practices. 
6. To explore the pedagogical practices used by tourism educators when integrating 
spirituality in their classroom spaces. 
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Figure 7.1 below presents a summary of these objectives, the research process, and 
the papers arising in response to the objectives. 
 
Figure 7.1 Summary of research questions and research process 
7.2 Mapping the Knowledge 
Each paper developed for this thesis addressed different research aims. First, a 
comprehensive literature review was undertaken to draw attention to the existing body of 
knowledge and gaps in the study of tourism higher education and spirituality in higher 
education. Second, the knowledge gaps identified in the extensive review provided robust 
justifications for undertaking empirical research that drew attention to issues that arose in 
the incorporation/integration of spirituality in tourism higher education. The outcome 
resulted in four published journal articles. 
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7.2.1 Paper 1 – Transcending Towards a Spirituality-based Platform in 
Tourism Higher Education. 
This paper addressed the research objective 1 of the thesis: to provide an understanding 
of developments shaping tourism education that support a spirituality-based platform. 
Addressing research objective 1, the first stage of the overall study explored the 
integration of spirituality in tourism higher education and its core contributions and 
pedagogical implications. In order to achieve this, it was essential to develop a strong 
understanding of spirituality as a construct and how it is situated in higher education. In 
addition to proposing its inclusion in tourism higher education, it was imperative to 
examine the nature and purpose of education in recent decades, the current academic 
discourse, the challenges confronting tourism higher education, its future direction, and 
the compelling reasons for the inclusion of spirituality. This necessitated a philosophical 
contemplation of the ideological, epistemological, ontological, and pedagogical issues 
surrounding tourism higher education. 
Based on a comprehensive literature review, it was ascertained that although there is 
a growing recognition and considerable interest in spirituality in higher education, it is 
rarely discussed in the academe, and efforts remain at the individual level rather than as 
an institutional or departmental strategy (Shahjahan, 2005). In the context of tourism 
higher education, there is a lack of significant academic dialogue on the importance of 
spirituality and its inclusion in the curricula. In the scholarly literature, there is little 
pedagogical reflection and discussion on the nature of the content to be taught and the 
instructional strategies that are most appropriate to the teaching of spirituality. 
In tourism education, while there is considerable focus on knowledge content, student 
experiences, and research on graduate attributes and skills, there is inadequate research 
examining pedagogy and the development of innovative and creative teaching approaches. 
In reviewing the literature on tourism education, it was further established that there is 
limited conceptual research on spirituality in tourism studies despite spirituality’s valuable 
contribution to academic knowledge and application. It was also disturbing to note the 
lack of academic discussion and engagement among tourism scholars on the aims and 
values of tourism curricula and knowledge production as well as on the ideological 
perspectives of tourism education, notwithstanding the significance of educational 
philosophy in determining curriculum design. 
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After establishing the existing knowledge and gaps surrounding spirituality and 
tourism higher education, several recommendations were discussed which included: 
integrating spirituality in any transformative learning initiative in tourism education; 
exploring a spiritually-grounded curriculum that facilitates students’ inward journeys to 
explore their values, paradigms, assumptions and meanings; and embodying spiritual 
pedagogy that emphasises a pedagogical transition from a transmissive approach towards 
a transformative teaching and learning practice. The paper raised the challenges that can 
be impediments to a spiritual orientation in tourism education due to the current dominant 
structures that privilege rationality and objectivism.  Despite the challenges, an intellectual 
dialogue that changes the course of tourism education through the integration of spiritualty 
is encouraged in the article. 
7.2.2 Paper 2 – Towards a Spirituality-based Platform in Tourism 
Higher Education. 
This paper specifically addressed research objective 2 of the thesis: to develop a 
theoretical framework to position spirituality in tourism higher education. 
A review of the key themes of spirituality and its inclusion in higher education was 
drawn from the various disciplines of business, social sciences, social work, psychology, 
geography, environmental sciences, and medicine to gain inter-disciplinary knowledge 
and further insights into spirituality’s application to tourism higher education. In addition, 
the paper examined the changes that have taken place in the curriculum space over the last 
50 years that have influenced tourism education and the current context of tourism 
scholarship. The review of the inclusion of spirituality in other disciplines, and an 
understanding of the current changes and demands in the tourism curricula space, were 
important in the proposition of a spirituality-based platform. The paper argued that the 
present, transmodern era necessitates a new worldview that emphasises a transcendence 
towards a sustainable future of humanity and tourism where human beings value the inter-
connected and inter-relationships within the ecological and socio-cultural environment. 
Thus, a 7th platform was proposed, advancing tourism scholarship beyond Jafari’s (1990) 
four platforms and Macbeth’s (2005) 5th and 6th platforms as an educational vision for 
the transformation of tourism education. The conceptual model that is spiritually-grounded 
is comprised of four pillars of spiritual development in learners: 1) spirit of knowing, 2) 
spirit of being, 3) spirit of becoming, and 4) spirit of doing. The educational experience 
proposed is epistemologically and ontologically different from the dominant model in 
tourism education and focuses on the transcendental, transpersonal, and transrational 
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teaching and learning experience that is transformative in nature. The supposition is that 
an educational framework that is spiritually-grounded will nurture the spiritual 
intelligence and development of our future tourism practitioners in order to steward 
transformation for greater global well-being. 
The paper cautioned tourism scholars and academics to be mindful of the overly 
utilitarian and vocational orientation dominant in tourism higher education as this will 
further aggravate the global ecological and social problems. The article reiterated the 
importance of the inclusion of spirituality to develop global understanding, compassion, 
and care for a more sustainable future. Consequently, the paper recommended the need to 
undertake empirical research on instructional strategies, indicators of spirituality, and 
methods of assessment that are currently lacking in the study of spirituality and education. 
Tourism scholars are encouraged to challenge current educational paradigms to bring 
innovative changes to the future of tourism education. 
Guided by the two conceptual papers, this thesis undertook a constructivist empirical 
research approach to gain an interpretive understanding of tourism educators’ perceptions 
of the inclusion of spirituality in tourism higher education, the challenges involved, their 
lived experiences as spiritually-oriented tourism educators, and the pedagogical practices 
that they adopt. Through a self-selection, purposeful sampling process 22 tourism 
educators from various universities internationally were recruited and their narratives were 
drawn individually through semi-structured interviews. The data were analysed using 
NVivo software and a focused coding process was used to derive analytical categories. 
Relevant literature was revisited during the data analysis process to augment the 
abstraction of the emergent findings for further conceptual and theoretical development. 
The findings were presented as lived experiences of the interviewed respondents and 
interpreted from their own epistemological and ontological worldviews. The outcome of 
these findings led to the publication of Papers 3 and 4. 
7.2.3 Paper 3 – Integrating Spirituality in Tourism Higher Education: A 
Study of Tourism Educators’ Perspectives. 
This paper addressed the research objectives 3 and 4 of this thesis: 
− To investigate how tourism educators perceived the integration of spirituality in 
tourism higher education. 
− To identify perceived challenges and recommendations for the inclusion of a 
spiritually-grounded paradigm in tourism education. 
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The growing global interest surrounding spirituality and its inclusion in higher 
education has led to scholarly research and contributions from many geographical regions 
and across various disciplines. Most of the scholarly work focuses on students and centres 
on the integral role of spirituality in meaning-making, its contribution towards student 
development, promoting authenticity and creativity in academic spaces, and the trans-
rational construction of knowledge. As a result, there is a paucity of research on the 
spiritual experiences and lives of educators, their interpretations of spirituality, and the 
challenges they encounter in higher education.  Specifically, in the context of tourism 
higher education, there has been very little dialogue on integrating spirituality in the 
educational process and also on how it informs the thinking and practices of educators 
within the classroom space. 
The findings in the paper revealed that tourism educators’ interpretation of spirituality 
was subjectively constructed and shaped by their different worldviews. Despite the lack 
of consensus in their interpretation, all respondents shared the importance of the relational 
dimension of spirituality that underpinned their teaching and learning practices. There was 
agreement among all the educators regarding the crucial role that spirituality can play in 
tourism higher education to address the unsustainable approaches in our industry. In 
particular, for promoting ethical and socially responsible thinking processes and a 
biosphere consciousness in our future tourism practitioners. The respondents cautioned 
against romanticising spirituality in education as they face various structural, personal, 
and inter-personal barriers in an academic culture regulated by the language of neo-
liberalism. Recommendations were presented to advance the inclusion of spirituality in 
tourism higher education which included the need for greater discussion, debate, and 
engagement within academic communities and to garner support of higher management 
within institutions. 
Paper 3 provided an initial exploration of educators’ perspectives on the inclusion of 
spirituality in tourism higher education. The article recommended future research should 
examine the philosophical and ideological stance of tourism educators that influence their 
teaching, the pedagogical tools used by educators to integrate spirituality within the 
classroom spaces, and how tourism curricula can be designed to provide spaces for its 
inclusion. Further research could explore the perspectives of tourism educators who do not 
self-identify as spiritual to compare the differences in their views and teaching pedagogies. 
Chapter Seven.  Discussion and Conclusion 
196 
7.2.4 Paper 4 – Spirituality and Pedagogy in Tourism Higher Education: 
Voices of Tourism Educators. 
This paper addressed research objectives 5 and 6: 
− To examine the epistemological and ontological perspectives that influence the 
integration of spirituality in educators’ teaching practices. 
− To explore the pedagogical practices used by tourism educators when integrating 
spirituality in their classroom spaces. 
The review of the scholarly literature in Paper 1 ascertained that there is little pedagogical 
reflection and discussion on the nature of content to be taught and the instructional strategies 
that are most appropriate to the teaching of spirituality. Notwithstanding the importance of 
pedagogy in the integration of spirituality in higher education, little is known whether 
spiritually-grounded pedagogical methods are being utilised or how they are included. In the 
context of tourism education, there is inadequate research examining pedagogy and the 
development of innovative and creative teaching approaches. 
Paper 4 presented the narratives of the sample of tourism educators and discussed how 
spirituality shaped and informed their pedagogical practices. The findings affirmed that 
spirituality influenced how the respondents perceived and performed their roles as tourism 
educators and also their pedagogical practices. They viewed themselves as facilitators of the 
educational journey and how they emphasised developing the joy of learning and knowledge 
acquisition in students, promoting holistic student development, and influencing learners to 
question their place in the world to make social changes. They valued a humanised 
educational environment in which they nurtured safe spaces where trust, respect, and 
authenticity were encouraged. These educators favoured a more process-based, 
transformative, and teacher/student focused approach to learning rather than the traditional 
knowledge-focused and lectureship teaching approach. They encouraged various forms of 
knowing such as stories, music, mindfulness, breathing, and dialogic discourse. 
Furthermore, these educators adopted a pedagogy of hope, love, and unity by creating 
organic spaces of trust and respect where learners were able to share openly without 
judgement through reflective exercise, music, art, and poems. 
The paper suggested that spiritual ways of knowing, being, and doing could co-exist 
with the typical rational and objectivist paradigm in the teaching and learning of tourism 
education. Consequently, there is a need to promote a teaching and learning environment 
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that is grounded in spirituality and creates the space for transformative social learning, for 
the expression of imagination and creativity without the fear of judgement, and for the 
development of compassion and love.  The article argued that such a spiritually-grounded 
educational journey can be more humanistic and transformative which addresses tourism’s 
potential as a social force.  Table 7.1 summarises the key findings of the papers. 
Table 7.1 Research questions and findings 
Research Objectives (RO) Summarised Findings 
RO1: To provide an understanding 
of developments shaping tourism 
education that supports a 
spirituality-based platform.  
Tourism developments that have shaped education are 
explained using Jafari’s 4 platforms model and 
Macbeth’s 5th sustainability and 6th ethics-based 
platform.  
The ideological perspectives of the stakeholders 
influencing tourism curriculum at each of the stages were 
discussed. The present transmodern era necessitates a 
new approach to tourism education. The approach should 
be a transformative one, that engages the mind, heart and 
spirit of learners. A tourism education that is spiritually 
grounded was proposed.  
RO2: To develop a theoretical 
framework to position spirituality 
in tourism higher education. 
7th spirituality-based platform is proposed as an 
educational vision for the transformation of tourism 
higher education.  
The educational approach encompasses four underlying 
pillars of the spiritual development process to be 
integrated in contemporary tourism programs. The 
educational paradigm advanced by the platform focuses 
on a transcendental, transpersonal and transrational 
learning experience that can facilitate a transformative 
tourism education.  
RO3: To investigate how the 
tourism educators perceive the 
integration of spirituality in 
tourism higher education. 
Spirituality should be included in tourism education. 
The reasons shared were:  
− Nature of tourism industry 
Tourism is an industry that focuses on the connection 
among people and the environment, promotes care 
and centres on reciprocity.  
− Nature of tourism education 
There is a need to develop ethical integrity, responsible 
stewardship and focus on sustainability in tourism 
education due to the impacts of tourism. Tourism’s 
role in worldmaking and its role in improving the 
human and ecological environment needs to be 
advanced through education. Spirituality has the 
potential to raise the relational consciousness in 
future practitioners.  
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Research Objectives (RO) Summarised Findings 
RO4: To identify the perceived 
challenges and recommendations 
for the inclusion of a spiritually-
grounded paradigm in tourism 
education.  
Types of constraints faced by the tourism educators 
include:  
− Structural constraints 
− Inter-personal constraints 
− Personal Constraints 
Recommendations provided to facilitate the inclusion 
of spirituality include: 
− Changes in the curriculum and assessments 
− Less emphasis on a business perspective 
− Changes in tourism conferences 
− Institutional and Management Support 
RO5: To examine the 
epistemological and ontological 
perspectives that influence the 
integration of spirituality in their 
teaching practices. 
The educators perceived their role as educators to:  
− Facilitate student development 
− Developing the joy of learning and knowledge 
acquisition 
− Overcome fears and give confidence 
− Impact student lives 
RO6: To explore the pedagogical 
practices used by the tourism 
educators when integrating 
spirituality in their classroom 
spaces.  
Pedagogical practices used by the educators include:  
− Humanised classroom space 
− Authenticity and experiential learning  
− Engaged learning 
Teaching Methods employed in the teaching space 
were:  
− Reflection  
− Stories 
− Experiential learning 
− Mindfulness and being present 
− Music and art 
− Critical thinking  
− Dialogic conversations and discussions 
 
7.3 Theoretical Significance 
There is considerable interest among scholars and higher educational institutions to 
bring spirituality into education; however, there remains inadequate academic discourse 
surrounding the topic. Chapter 1 highlighted the theoretical gaps in the literature surrounding 
the integration of spirituality and in tourism higher education.  
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To recap these gaps: 
− There is little conceptual inquiry in tourism research that examines the purpose, aims, 
and values that frame tourism curriculum and higher education. 
− There is inadequate philosophical contemplation within the academy and academic 
discourse that delves into the epistemological, ontological, and ideological 
perspectives surrounding tourism education. 
− There is empirical research on the integration of spirituality in higher education in 
other disciplines and fields of study, while currently there is scant research on this 
topic area in tourism and hospitality. 
− There is a paucity of empirical research that centres on the relationship between 
spirituality and the faculty in higher education and how spirituality informs the 
thinking or teaching practices of educators. 
− Within the small pool of research on the faculty in higher education and their spirituality, 
there is even less research examining the lived experiences of the faculty and their 
pedagogical practices when integrating spirituality within their classroom spaces. 
− There is a lack of qualitative empirical research as most studies are quantitative or 
self-reflective autoethnographic personal narratives. 
This thesis has addressed the knowledge gaps that have been marginalised by existing 
academic research.  It has contributed to the research on the integration of spirituality in 
tourism higher education and the relationship between the faculty’s spirituality and their 
pedagogical practices. It has provided a conceptual and empirical framework for further 
research in this topic area. 
7.3.1 Philosophical Contemplation of Tourism Higher Education 
Globally, the neoliberal agenda has brought about changes to the educational 
outcomes in higher education. Public and private educational institutions are subjected to 
diverse economic, social, political, and educational pressures and policies; changing 
employer needs; and the complexity of the tourism industry. While in previous decades 
the primary focus of universities was on the teaching and valuing of knowledge, in the 
current era the purpose has shifted towards producing knowledge that is socially and 
economically relevant. However, the global over-tourism crisis (prior to the Covid-19 
pandemic) and the growing exploitative nature of tourism as an industry and phenomenon 
has led to urgent calls to contemplate the epistemological and ontological foundations 
underpinning tourism higher education. It is imperative to interrogate the broader 
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questions of the purpose of education and knowledge production in our academy. The 
larger debates and discourse on the transformative role of tourism and education have led 
to the first conceptual paper in the thesis that addressed the philosophical perspectives and 
underpinnings in designing tourism education. 
Tourism curricula are socially constructed from the interactions, various demands, 
and differing values from stakeholder groups in the curriculum space. The initial 
conceptual paper investigated the aims, goals, and purposes of the stakeholders in the 
curriculum space that dictate the knowledge production, curriculum development, and 
instructional strategies in tourism higher education over the last 6 decades. Adopting a 
historical analysis, the paper examined the ontological and epistemological issues that 
influenced the evolving role of tourism as an industry, pursuit, and scholarly concern. The 
compelling reasons for the recalibration of the fundamental ontologies and epistemologies 
underlying teaching in the tourism academy were deliberated. A spiritually-grounded 
ideology and educational approach were advocated to steer the course of tourism higher 
education towards a transformative outcome. 
We are currently witnessing tourism’s contribution towards ceaseless growth 
exceeding planetary thresholds, the invasion of local communities from unregulated 
mobilities, and the exploitation of human conditions in destinations. It is no longer 
conceptually valid to merely focus on the impacts of tourism and to engage in academic 
discourses to mitigate these problems to arrive at a sustainable future. Tourism’s excesses 
and volatilities warrant the scrutiny and interrogation of the fundamental ontologies and 
epistemologies underlying tourism education. The imminent consequences of 
contemporary tourism-based capitalism raise strong moral, ethical, and existential 
questions. Al Gore offers an often-quoted perspective that is illustrated in his book Earth 
in the Balance: “The more deeply I search for the roots of our global environmental crisis, 
the more I am convinced that it is an outer manifestation of an inner crisis that is, for lack 
of a better word, spiritual” (Gore, 1992, p. 12). To promote tourism’s contribution towards 
the world’s well-being beyond sustainability, we need a spiritually-grounded educational 
approach.  Such an approach expands the inner consciousness of learners, enabling them 
to transcend and see beyond themselves and to discover personal meaning to undertake 
transformative actions. 
Considering tourism’s role in worldmaking (Hollinshead, 2007), and as a serious 
social force with transformative capacities (Higgins-Desbiolles, 2006), this thesis argues 
that the moral relativism of the postmodern era is an inappropriate approach for teaching 
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and learning of tourism. This thesis draws on the current academic discourse on the 
transformative role of tourism in the tourism academy and on Ateljevic’s (2009) 
transmodernity philosophy that urges tourism scholars and academics to transcend 
towards a humanistic, value-engaged, and spiritual scholarship. An academic gaze from 
the transmodern ideological approach could inspire us to reconsider and explore other 
dimensions of knowledge production, including the emotional and spiritual domains, 
which are rarely acknowledged in the prevailing rational paradigm that formulates current 
tourism higher education. Epistemologically, a rational and value-free knowledge 
immunises our learners and future practitioners from exploiting the human condition and 
ecological deterioration devoid of values of reciprocity, mutual dependency, and inter-
connectedness. A disengaged epistemology may lead to disengaged lives of our future 
tourism practitioners which are experienced at a distance from the world’s complex and 
real problems. Ontologically, what is needed is a more just and compassionate way of 
thinking, being, and doing in the tourism industry and academy. As part of the tourism 
academy, we need to exercise our choice to change educational mandates where the 
ultimate goal is to empower our learners to develop responsibility and accountability to 
enact transformation in the broader society. 
This thesis is theoretically valuable in advancing the current philosophical 
contemplations of tourism higher education and in examining the epistemological and 
ontological perspectives in light of the complexities of the current era. The research 
approach adopted a transmodern philosophical knowledge gaze in tourism curriculum 
planning and instructional strategy. Embracing a spiritual ideology could disrupt the 
current teaching and learning educational landscape. However, the timing is right, and 
there is a compelling urgency to address the current epistemological vision and ontological 
reality to build renewed hope and possibilities in the world, the tourism industry, and our 
lives as academics, practitioners, and learners. Through my thesis, I advocate a critical 
turn towards a higher human consciousness; one that is driven by spiritual, moral, and 
ethical obligations for a transformative educational outcome. 
7.3.2 Advancing Educational Frameworks 
The development of tourism studies and the ideological perspectives underpinning 
the educational approaches since the 1950s were explained by renowned scholar and initial 
editor of the Annals of Tourism Research, Jafar Jafari, who introduced his 4 platforms 
model (Jafari, 1990). Macbeth (2005) followed up on Jafari’s research and conceptualised 
a 5th sustainability platform. However, it is Macbeth’s 6th platform, the ethics-based 
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platform, that urged tourism stakeholders and scholars to understand and interrogate the 
ethics of their positions and exercise critical reflexivity about the consequences of their 
field which stimulated further scholarship. The platform models have not been revisited 
since the discussion of the 5th platform, although significant changes and challenges have 
taken place in the tourism space. 
Much has transpired in the tourism industry and tourism higher education since the 
proposition of the 6th platform. International tourism has undergone unparalleled growth, 
been affected by economic and geopolitical uncertainties, been disrupted by new 
technologies and supply chains, and witnessed unprecedented global mobilities. These 
occurrences have resulted in volatility of the industry and the generation of exploitative 
conditions on the ecological and social environment in various destinations. Griffiths 
(2015, p. 629) posited that “neoliberal sleights of hands are surreptitiously pulling all the 
strings”. To support the global sustainability agenda, the tourism industry has been 
requested to undertake a pivotal role in addressing and achieving sustainability goals related 
to economic growth, quality education, responsible consumption, life on land and below 
water, and climate action (World Tourism Organisation & United Nations Development 
Plan, 2017). The impacts of tourism that we have witnessed in this decade, and the evolving 
role of tourism as a transformative force, necessitate the cultivation of tourism practitioners 
with skills, value systems, and mindsets that enable them to enact transformational change 
in the wider society. 
Tourism scholars have argued that tourism education, and the knowledge that is 
produced within tourism curricula, should be held responsible for the impacts of tourism on 
the Earth’s systems (Höckert, Rantala, Eskenazi, & Haanpää, 2019). There are some scholars 
who suggest that the moral challenges and pressures facing the tourism industry necessitates 
the development of ethical integrity and responsible stewardship in future practitioners 
(Liburd & Hjalager, 2010; Sheldon, Fesenmaier, Woeber, Cooper, & Antonioli, 2008). Rifkin 
(2010) posits that the content that we use in our teaching at any given time involve the 
consciousness of an era. A more value-engaged, ethically-oriented, and humanistic 
scholarship in tourism education has been advocated since the 6th platform (Caton, 2012, 
Pritchard et al, 2011; Tribe, 2002). We need to advance beyond promoting the interrogation 
of values and moral reflection to developing learners’ “conscientization” (Gadotti, 2008). 
Airey (2016) cautions that in a world of increasing complexity and uncertainty, there is a 
need to broaden tourism curriculum beyond a value-based education to enable students to 
think deeply about the world that they want to build and live a life of consequence. 
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In a humanistic education approach, the human dimension needs to be further 
emphasised. The liminal nature of the human dimension as an expression of the cerebral 
domain, and also of the heart and spirit, should be affirmed. To be truly transformative, 
tourism higher education needs to go beyond a humanistic and value-based curriculum to 
design a comprehensive and integrated learning and teaching environment that embodies 
a holistic vision of humanity. A transformative educational approach should promote 
multiple realities, possibilities, and forms of knowing giving importance to every domain 
of the human self. Echoing the thoughts of Orr (1992), it is education of a certain kind that 
will advance or progress us towards our collective goal of a more sustainable present and 
future. I have advocated through my second conceptual paper that a spirituality-based 
platform serves as an educational vision for the transformation of tourism higher education 
as it is philosophically and metaphysically different from the dominant teaching and 
learning models in tourism education with a focus on the transcendental, transpersonal, 
and transrational learning experience. 
This thesis has contributed to tourism studies by introducing the 7th platform - a 
spirituality-based tourism scholarship that can facilitate transformative tourism education. 
A conceptual framework with four pillars of a spiritual development process is proposed 
to be integrated into current tourism curricula and pedagogical practices. The pillars 
advocate holistic development in learners and alternative ways of knowing to be given 
legitimacy in the tourism curriculum. The approach promotes the inculcation of ethics, 
values and spiritual principles, the development of relational consciousness, and an 
adoption of a praxis orientation to cultivate practical wisdom in our future practitioners. 
The spiritual educational paradigm is transpersonal and deepens the understanding of our 
students’ inner selves and their relationship to the wider society and ecology. 
The conceptual framework highlighting an education grounded in the spiritual 
platform is imperative in the current transmodern era as the tourism academy needs to be 
mindful of the utilitarian and neo-liberalistic orientation that underpins today’s higher 
education. The materialistic paradigm will only further aggravate the global social and 
environmental problems. The prevailing ethos for educational and pedagogical practice in 
tourism higher education is often focused on students’ mastery of subject matter and 
vocational skills, academic accomplishment, and test-taking abilities. The knowledge 
produced and learned should be socially relevant and applicable to the industry. While 
technical knowledge and skills are important to prepare students for employment and to 
function in contemporary society, these will be inadequate to deal with society’s and 
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tourism’s most pressing problems. We need to support the development of global and 
relational consciousness in our future practitioners to live lives of consequence and to act 
in sustainable, ethical, and environmentally responsible ways. I note that the spiritual 
development of our learners is not novel in our educational landscape. However, my 
argument is that the skills, mindset, and worldview recommended in the 7th platform model 
must be taught more intentionally and effectively in our tourism curricula in order to 
address the unique problems and challenges of the current decade. 
7.3.3 Empirical Research on Spirituality in Tourism Higher Education 
The growing global interest surrounding spirituality and its inclusion in higher 
education has led to scholarly contributions from across various disciplines such as 
geography, business, healthcare, and environmental sciences (Dylan & Coates, 2012; 
Harlos, 2000; Wright, 2004; Zapf, 2005). Academic discourse on the integral role of 
spirituality in adult education and adult development theory has permeated research 
publications, conferences, and books (Carr & Haldane, 2003; Illes & Zsolnai, 2015; Tsiris, 
2017; Waggoner, 2016; Wane, Manyimo, & Ritskes, 2011). Scholarly work has originated 
from many regions across the globe (Bhagwan, 2011; Lindholm, Astin, & Astin, 2006; 
Pandya, 2015; Shahjahan, 2010; Watson, de Souza & Trousdale, 2015) advocating support 
for the inclusion of spirituality in higher education. Empirical studies have validated the 
spiritual development in students as a critical role in advancing academic, psychological, 
and social outcomes of higher education (Astin et al, 2011; Palmer & Zajonc, 2010; 
Watson et al, 2014). A limited number of scholars have also focused on the faculty in 
higher education and raised the benefits of centering spirituality in the academy (Pandya, 
2015; Rendon, 2000; Shahjahan, 2010) There have been a greater push for spirituality in 
the workplace as research presents evidence of positive outcomes such as improved 
productivity, job satisfaction, reduced absenteeism, and turnover associated with 
workplace spirituality (Choerudin, 2014; Siddiqi, Chick, & Dibben, 2016; Zohar & 
Marshall, 2010). Despite the significant growing interest in spirituality in higher education 
and in the workplace, as well as the supporting empirical base on the benefits of its 
inclusion, there has been little academic dialogue on the topic of integrating spirituality 
into tourism higher education. This knowledge gap prompted my narrative review of the 
literature and empirical investigation that examined tourism academics’ perspectives on 
the integration of spirituality, their challenges, and the teaching practices they adopted that 
were grounded in a spiritual orientation. 
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My empirical study of tourism educators is significant as it has made an original 
contribution to the field of tourism higher education. Tribe (2018) examined the creating 
and curating of tourism knowledge and suggested that originality may be found in the 
problem addressed and in the advancement of theory or practice. As discussed in sections 
7.3.1 and 7.3.2, the problems and challenges confronting the tourism industry and tourism 
higher education necessitated the conceptualisation of the 7th platform. An educational 
vision was proposed to inspire and steer the tourism industry towards a transformative 
educational experience and outcome. 
Empirical papers 3 and 4 were guided by a comprehensive literature review on 
spirituality and its inclusion in higher education from different disciplines, across several 
geographical regions, and from various bodies of literature. The presentation and 
integration of the various concepts, frameworks, and discourse surrounding higher 
education and spirituality in the four articles published for this thesis is important to 
tourism scholarship as the papers have contributed to the theoretical base that advances 
further discussion and provided alternative perspectives on teaching and learning in 
tourism higher education. Bramwell and Lane (2014) argued that knowledge that informs 
tourism education should be holistic, multi-disciplinary, and inter-disciplinary. The 
findings from this thesis revealed innovated and creative pedagogical practices that are not 
commonly adopted in the tourism teaching space. These include storytelling, music and 
the arts, mindfulness and breathing, reflection, and critical thinking. Pertinent issues were 
raised on the need to provide creative spaces, to foster a teaching space devoid of fear and 
criticism, and to promote imagination and risk-taking in our learners. This is meaningful 
knowledge to the tourism academy where revolutionary changes have not occurred and it 
has remained isolated from progressive and potentially transformative academic changes 
(Crossley, 2017; Hsu, 2018). Tourism education needs to further transform, remain 
relevant, and differentiate itself from other fields of study through embracing the 
educational changes and pedagogical developments in other disciplines and adapting to 
the unique nature of tourism studies. I believe that the new knowledge garnered through 
the four research papers incrementally extends tourism knowledge and also makes an 
original contribution to teaching and learning in tourism higher education. 
7.3.4 Relationship Between Spirituality and the Faculty in Tourism 
Higher Education 
The relationship between spirituality and higher education tourism faculty, play a 
pivotal role for transformative outcomes in students. Educators have a strong influence on 
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shaping the learning environment as well as student experiences. The faculty in higher 
education has a significant part to play in establishing what constitutes knowledge and in 
the knowledge production process itself through their teaching, research, and service. The 
empirical research of this thesis focused on the relationship between spirituality and the 
faculty’s perspectives and pedagogical practices in tourism higher education. While there 
are studies focusing on the spiritual experiences of students, the spiritual experiences in 
the lives of educators and the pedagogical implications in higher education have been 
inadequately explored (Bhagwan, 2014; Kvarfordt, Sheridan, & Taylor, 2018; Pandya, 
2015; Shahjahan, 2010). There is little systematic empirical research with a few exceptions 
(e.g., Bhagwan, 2014; Coholic, 2006; Lindhold & Astin, 2010; Owen, 2019; Pandya, 
2015; Rendon, 2008; Shahjahan, 2010) that focus on how spirituality informs the thinking 
or teaching practices of educators. Palmer and Zajonc (2010) point out that the ways in 
which we educate learners today are largely a reflection of our worldview and experiences. 
The philosophical assumptions of curriculum planners and educators will influence the 
tourism curricula, teaching, and learning practices and the eventual outcomes of tourism 
higher education (Dredge et al., 2012). Therefore, to effectively integrate spirituality in 
higher education, it is important to develop a deeper understanding of the experiences of 
tourism educators who integrate spirituality into their teaching and pedagogical processes. 
My comprehensive literature review identified that there were limited studies on the 
spirituality of the faculty in higher education and these were mostly based on personal 
narratives, or were theoretical or normative in nature, which reflect a lack of empirical 
research. Noting this, I am of the opinion that in order to centre spirituality in tourism 
higher education, and to gain higher management and institutional support, more empirical 
research evidence is required. Further, the review of the literature also indicated that the 
majority of the research on the faculty and their spirituality is undertaken in a Western 
setting. There is a lack of literature examining the spiritual worldviews of non-Western 
educators. Over the past decade, universities have been implementing university-wide 
diversity initiatives and policies (albeit with inherent structural barriers) (Sensoy & 
DiAngelo, 2017). Hence, I deemed it valuable to understand the perspectives of non-
Western educators through my study considering the influence of one’s culture and 
community on the expression of spirituality and the importance placed on it. 
This thesis was undertaken in order to provide research offering an in-depth emic 
perspective of tourism educators’ experiences, their challenges, recommendations, and 
pedagogical practices. The respondents were considered as participants rather than objects 
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of the research to draw out their multiple and complex realities. The thesis has also 
explored the epistemological and ontological worldviews of the educators and their 
lifeworld. Their ontological stance is seen through a spiritual lens and it is not just about 
worldviews and assumptions of the nature of reality. Their ontological beliefs illuminate 
the interconnection between various forms of knowing and these educators’ way of being 
in their daily lives personally and professionally. One significant finding is that the 
educators’ spiritual worldviews serve as a context for their being and doing. Irrespective 
of whether spirituality is consciously or unconsciously experienced and expressed, it 
permeates their teaching, their interactions with the students, their roles as educators, their 
research, and their academic agency. Allowing the space within the academy for the 
spiritually-oriented educators to reckon with their interior world would facilitate their 
sense of purpose, meaning-making, authenticity, transcendence, and hope to surface. As 
educators, when we are able to bring our whole self - mind, body, heart, and spirit - into 
the subject matter and teaching and learning experience, we may be more able to 
understand our learners more deeply and engage with them more fully. Importantly, the 
openness and hopefulness may open our capacity to enact a transformative educational 
experience that we have envisioned for tourism education. 
This thesis also revealed the challenges faced by educators in the tourism academy in 
expressing their spirituality in the academy. These considerable barriers are deeply 
connected to issues of knowledge production, corporatisation of education, the prevalence 
of an audit culture, traditional institutional structures, and expectations of stakeholders of 
tourism as a field and industry. Their concerns about being ridiculed or marginalised may 
result in little connection with their spirituality and the expression of it in their teaching 
and research. When educators’ spirituality (which is an inherent part of their being) is 
marginalised or made to feel irrelevant in the academy, it may alienate them from their 
deeply-held values and force them to lead fragmented and inauthentic professional and 
personal lives. The disconnection, consequently, may have an effect on their relationships 
in the teaching environment (importantly, with their students) and the various aspects of 
their academic work. 
An important contribution of the thesis is that the sample of respondents reflect a 
variety of educators selected from different geographical regions, racial orientations, and 
more than half of them were from non-Western faculty. Spirituality is a multifaceted 
phenomenon with diverse and paradoxical manifestations depending on the context within 
which people live, act, relate, and form their personal and collective identities (Rolvsjord 
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& Stige, 2013). In particular, it is noted that for ethnic African educators, spirituality is a 
significant foundation of their worldview and cannot be separated from an educator who 
is rooted in and embraces an Afrocentric worldview (Allison & Broadus, 2009; Dillard et 
al., 2000; Shahjahan, 2009). The cultural norms of Afrocentricity adhere to a worldview 
in which spirituality is the central core of life and identity which defines individuals’ 
thought patterns and behaviours. This in turn influences their communication strategies 
and, importantly, impacts their roles as educators. Similarly, ethnic Asian respondents 
often made references to their culture and upbringing when discussing their spiritual 
orientations and practices. Therefore, teaching from a Eurocentric perspective of 
education that favours objectivity presents challenges for the African and Asian educators 
to leave their spirituality at the door because for them spirituality, purpose, and cultural 
identity are critically intertwined. It is important that the spiritual identities of these non-
Western faculty be acknowledged and multiple ways of being, knowing, and doing be 
accepted in academic spaces. The findings and analysis of this thesis indicate the need to 
decolonise the present traditional institutional structures and educational approaches 
evident in higher education institutions in an era of globalisation and internationalisation. 
This thesis has also highlighted the saliency and relevance of spirituality in educators’ 
research and scholarly work as well as in their academic agency. Many of the academics 
are committed to researching topics that they are passionate about and topics that will 
impact larger communities and the industry. Further, their spiritual ontologies influence 
their social actions and their considerations of who is privileged by their work. For 
instance, some of the respondents were directing their efforts towards indigenous 
communities, disabled travellers, gender, and diversity-related work. These initiatives 
address the call from several tourism scholars who have advocated the need to embrace 
research practices that positively impact and contribute towards societal issues 
(Dredge & Schott, 2013; Hollinshead, 2009: Prithcard et al., 2011). Stewart-Harawira 
(2005) proposed that an ontological analysis to comprehend people’s way of knowing, 
being, and doing is required. An understanding of the ontological stance of spirituality-
oriented educators will help us appreciate the sense of purpose and meaning-making of 
their academic work and agency in the tourism academy. When we encourage academics 
to undertake research that is congruent with their spiritual worldviews and/or those of the 
communities that they are researching, we may promote room for passion, creativity, and 
imagination in the creation and curation of research in the tourism academy. Echoing 
Tribe’s (2018) proposition, we can perhaps reverse the mantra of publish or perish and 
inspire researchers to publish with passion …or perish. 
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I believe that when the key stakeholders in the tourism academy support and 
legitimise the space for spirituality in research undertakings, and allow research 
pursuits to originate from academics’ spiritual core, we may witness some truly 
phenomenal research that reflects what Rendon (2000, p .1) describes as “a marriage 
between precise inquiry and poetic intuition”. 
7.3.5 Influence of the Faculty’s Spirituality on Pedagogical Practices 
An educator’s spirituality can help influence their pedagogical practices and 
outcomes. There is little systematic empirical research how spirituality informs the 
worldviews and pedagogical practices of educators (Kvardfordt, Sheridan, & Taylor, 
2018; Pandya, 2015). It is imperative to understand whether spiritually-grounded 
pedagogical practices are being utilised by educators who are spiritually inclined and how 
they are included within the classroom space. This thesis has contributed towards an 
understanding of the pedagogical practices of tourism educators when teaching from a 
spiritual platform and the influence of spirituality on their academic choices. 
The tourism educators interviewed valued a humanised educational experience which 
steers away from the traditional knowledge and skills-focused teaching style. The 
respondents adopted a more transformative approach to teaching and learning where an 
egalitarian relationship between the educators and students was embraced. Therefore, a 
pedagogy of hope, respect, love, care, and unity is embodied and there is respect for 
multiple realities and forms of knowing. The teaching principles and approaches closely 
reflect the tenets of the Hopeful Tourism Academy which include cooperation, 
compassion, reciprocity, interdependence, support, and hope (Pritchard et al., 2011) and 
the values proposed by the Tourism Education Futures Initiative (TEFI) which includes 
mutual respect, ethics, and stewardship (Sheldon, et al. 2011). 
The tourism academy needs to acknowledge the potential of tourism to contribute 
towards social and ecological change in the world and consider embracing teaching 
practices as shared by the respondents which would foster global consciousness in our 
learners. A pedagogical focus on rationalism and materialism would result in a 
“detachment from the human being teachers encounter in the classroom” (Rodriguez & 
Smith, 2011, p. 91). This disengagement could possibly immunise our learners and future 
tourism practitioners from developing a deep understanding and consciousness of the 
complex problems in our society and industry. It is paramount that as tourism academics 
we relentlessly question the hegemony in knowledge production under the prevailing neo 
liberalistic and rational paradigm through our research. 
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The educators interviewed validated experiential learning in the classroom space as an 
alternative form of learning to cultivate engagement and discovery. They demonstrated that 
these teaching methods could coexist with traditional and objectivist modes of teaching such 
as lectures. These educators demonstrated the courage to take sensible risks and to deviate 
and engage in novel pedagogical tools that reflect their spiritual identities. Examples of their 
creative methods, which are not commonly used in the tourism teaching space, include 
breathing exercises, music, stories, dialogic discourse, mindfulness, reflection, and critical 
thinking. The learners’ wholeness is deemed to be integral to a transformational learning 
experience and the domains of the heart, mind, body, and spirit are engaged in the learning 
process. A spiritual reflection is combined with an intellectual critique to develop the 
practical wisdom in our future philosophical practitioners (Tribe, 2002). 
This thesis argues that tourism educators rethink teaching and learning and provide 
spaces for alternative paths to influence the spiritual development in our learners. As 
educators, we need to have the courage and moral vision to step aside from conformity, 
escape the constraints of conventional thinking and traditional disciplinary boundaries, 
and steer transformational changes for the sustainability of tourism education. 
7.4 Practical Significance 
At a practical level, the efforts to integrate spirituality remain at the faculty level and 
within the walls of the classroom rather than at a departmental or institutional level. Based 
on the review of literature and analysis of the narratives of the respondents, some practical 
implications for tourism higher education institutions to centre spirituality within the 
academic space are presented in the following sections. 
7.4.1 Changes in Curriculum, Pedagogy and Assessments 
Changes in curriculum, pedagogy, and assessments are necessary if there is to be 
transformational outcomes in students. The prevalent reductionist ideology for education 
and pedagogical practice in higher education, including tourism education, traditionally 
emphasises quantifiable outcomes that include development of students’ test-taking 
abilities, their knowledge attainment, and job readiness (Dredge et al., 2015) often at the 
expense of learners’ psychological, social, and spiritual growth (Giroux, 2016; Pritchard 
et al., 2011). There is a need to move away from the current Western academic regime that 
privileges certain forms of knowledge production and develop different ways of knowing 
and understanding the world around us (Shahjahan, 2005). We need to enable students to 
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use the gifts of their minds and the wisdom of their hearts (Rendon, 2000). Therefore, 
tourism education that is grounded in a spiritual orientation needs to develop curricula, 
assessments, and pedagogy that embodies spirituality and shifts from a transmissive to a 
transformative educational approach. 
The inclusion of spirituality in tourism education does not require the restructuring of 
tourism curricula but the subtle inclusion of spirituality across tourism programs. We can 
embody and embrace spirituality in our approaches and actions without ever explicitly 
using the ‘S’ word. Paper 2 proposed the four underlying pillars of spiritual development 
process in our learners that can be integrated in the current tourism programs. Pillar 1 
focused on the spirit of knowing, and proposed an expanded approach to nurturing the 
reflective capacity for an inner consciousness and a deepened awareness of the social and 
ecological consequences of tourism. The recommended pedagogy should promote 
participative and empathetic ways of knowing rather than objectification and distancing 
the learner from the issues. Teaching methods such as video journaling, storytelling, 
critically reflexive practices, and community-based service learning are encouraged to 
develop the cognitive, affective, and spiritual domains of the learners for a more holistic 
educational experience. 
Tourism education that aims to develop learners’ relational consciousness to become 
increasingly aware of the social and environmental interdependencies and inter-
relationships is required. Higgins-Desbiolles (2018) warns that tourism is killing tourism 
due to the neo-liberal addiction to growth. By viewing tourism’s development from a 
spiritual perspective, learners may be able to deliberate their roles as future practitioners. 
Hedlund-de-Witt (2011) supports this by arguing that the worldview of spirituality is 
closely aligned with the perspectives of ecological economics and the integration of 
spirituality in higher education could be a promising catalyst in the context of the goals 
and issues of sustainable development.  A spiritual worldview inherently emphasises 
interconnectedness that may promote a service-ethic and a deepened sense of 
responsibility for the larger community and ecological environment. Even in modules with 
a business orientation, such as tourism marketing and tourism planning, spirituality can be 
integrated when deliberating the ethics and values behind successful and responsible 
business operations versus profit maximisation. 
Tourism education should also incorporate philosophy in the curriculum for learners 
to deliberate on life’s big questions and their inner consciousness. We are living in a 
moment in time that necessitates an expansion of a human awareness (Bussey, 2006) that 
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we are ancestors of the future and a human reflection of our role and responsibility to enact 
social transformation. Luhmann (1998, p.7) points out that “The question (for humanity) 
is no longer What should I be? but rather How should I be?’. A spiritual pedagogy that 
promotes self-reflexivity in our learners, and facilitates the engagement of existential 
questions to search for deeper meaning and purpose in their personal and professional 
lives, is more relevant to produce change agents in society. 
For the inclusion of spirituality in the classroom space, it is essential that a safe 
learning environment be fostered. Schon (1987) encourages educators to assist the learners 
to critically reflect and engage in questions without fear, challenge paradigms, explore 
assumptions without judgements, and explore alternate ways of knowing, doing, and being 
to discover greater wholeness in the learners and educators. More than content and 
pedagogical techniques, it is in the safe space created by the teaching faculty where holistic 
development happens at all levels – intellectually, emotionally, and spiritually. Kasl and 
York (2016, p. 4) advanced the notion of a “paradox of diversity” where the diverse 
backgrounds and experiences of learners provide powerful richness and value to the 
teaching and learning environment. However, the paradox happens when the value of 
diversity is not attained when learners do not feel safe enough in the classroom to express 
their differences or if they are not encouraged to see each other’s diverse perspectives. 
Tourism educators should provide the empathetic space within their classrooms of felt 
connection and encourage expressive ways of knowing to connect learners and teachers’ 
diverse experiences and rationality. Students and educators should not be forced to reveal 
their spiritual selves and orientations but a safe encompassing climate should be created 
for such discussions to unfold. 
Higgins-Desboilles and Whyte (2013, p.2) cautioned that “people can hope for a 
world with greater justice while simultaneously failing to understand the need to confront 
the role their own privileges can play in reproducing injustice”. Tourism educators need 
to be mindful and critically reflexive when deliberating what hopefulness entails and how 
it can be given meaning through teaching (Dredge & Schott, 2013). Providing a supportive 
environment to students to explore meaning, purpose, and wholeness would help to enrich 
their lives and their learning experiences. 
Epistemologically, a spiritually-oriented educational approach validates different 
ways of knowing and conceptualising reality. “Subjugated ways of knowing” and 
alternative ways of learning should be given legitimacy in the current dominant 
neoliberalist context of learning (Clark, 2005, p. 5). Historian Broomfield (1997) posits 
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that the whole of knowing invites wisdom from a vast array of perspectives and views of 
reality that includes learning from personal experiences, wisdom of indigenous and sacred 
traditions, and feminine ways of knowing. There is a need to explore alternate ways of 
knowing and knowledge and engage in diverse world views in tourism education. The 
relationship with the ecological environment can be studied through the Indigenous 
worldviews on the interconnections and relationships with the natural world (Boluk, 
Cavaliere, & Higgins-Desbiolles, 2019). Alternative voices from marginal groups such as 
the physically challenged and non-Western groups such as Asian and African people are 
needed in tourism curricula to provide a more holistic perspective to our learners. 
It is important for educators not to romanticise the discourse of spirituality within 
academic spaces. Spiritual knowing, being, and doing can be unhealthy when it becomes 
dogmatic, imposing, and proselytising. Besides encouraging students to express their 
spirituality, educators need to foster an environment where students learn from each 
other’s spiritual differences, critically reflect and question their spiritual selves and 
orientations, interrogate their spiritual worldviews, and address stereotypes. These issues 
should be openly debated in an inclusive and respectful manner, ultimately leading to a 
state of enhanced sharing and learning. 
7.4.2 Institutional and Management Support 
One of the biggest barriers for the inclusion of spirituality in the academy is the lack 
of support by colleagues and higher management. Educators and administrators in public 
universities may have the greatest uncertainty as to whether they should be engaged in 
spirituality and how this should be approached (Dalton, Eberhardt, Bracken, & Echols, 
2006). There are occasional disagreements in the academy as to whether education should 
be objective, value-free, and disconnected from life or whether it should be heart-centred 
and ethically aware. 
To progress the inclusion of spirituality in tourism higher education, there is a need 
for greater discussion, debate, and engagement within academic communities and garner 
the support of higher management within institutions. Integration cannot be readily 
expected purely by the additional efforts of the faculty members who are spiritually-
oriented. Higher management needs to acknowledge the importance of the being functions 
of teaching and learning instead of solely appraising on the doing and productivity. Higher 
management needs to be conscious that the dominant use of metrics to tangibilise and 
quantify higher education influences knowledge production and education, human 
Chapter Seven.  Discussion and Conclusion 
214 
relationships, ethics, and the morality of academic behaviour and creative thinking within 
scholarly institutions (Munar, 2019). The academic culture characterised by competition, 
tension, and conflict leaves academics with little time to self-reflect and to get in touch 
with their own lives and its meaning and purpose (Rendon, 2000). Further, the stress on 
overbearing performativity is also changing the moral context in which tourism education 
takes place where care, love, and authenticity is often sacrificed (Milner, 2006). 
In recent decades, there is mounting evidence that workplace spirituality programs 
result in positive personal outcomes that include job satisfaction, commitment, and social 
responsibility and are also associated with increased productivity, reduced absenteeism, 
and turnover (Giacalone & Jurkiewicz, 2003). Reputable companies such as Taco Bell and 
Deloitte and Touche are including spirituality at the workplace (Mitroff & Denton, 1999). 
Despite extensive research, spirituality in academic workplace still lags behind those in the 
corporate workplace (Bradley & Kauanui, 2003). In the context of these developments and 
empirical findings, higher education institutions have tremendous potential to shape our 
workplaces to provide the space for academics to connect with their interior dimensions of 
life and achieve a better alignment between their academic work and personal values. 
More opportunities could be provided for the faculty to explore with other colleagues 
the relationship between spirituality with teaching and learning as well as how it affects 
their lives.  Academic meetings, retreats, and service-learning initiatives could provide 
space for the discussion and practice of spiritual values. Dei (2002, p. 131) suggests that 
academics who are more spiritually-oriented should become “subjects of change” and 
interrogate the institutional structures in place that regulate what we teach and how we 
teach  as “what we know cannot be truly what we know until we have embodied and used 
it to teach others” (p. 703). For this to happen, higher institutions management need to 
respect faculty colleagues, be more open, and place trust in spiritually-oriented educators 
to experiment and bring elements of spirituality into the classroom. 
The marginalisation of spirituality in tourism education also stems from educators’ 
relative unease and unpreparedness as they feel that they lack specialised knowledge 
(Coholic, 2006). Academics struggle with the unfamiliarity of the growing literature on 
the topic of spirituality and consequently lack the qualifications, relevant knowledge, 
pedagogical skills, and understanding of appropriate evaluation methods (Bhagwan, 
2011). Academics need to develop their theoretical understanding of spirituality and to 
teach it with empirically validated knowledge. There is a need for spiritually-influenced 
theories and practices within the field of tourism to be developed and empirically validated 
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as this is critical for professional accountability. To facilitate this, journal editors and 
tourism academic conferences need to be more open and provide more support for research 
on spirituality. The encouragement in the academy could help address some of the 
educators’ concerns regarding the inclusion of spirituality in their courses as the material 
can be seen to be “fuzzy”, unprofessional, and not suitable for graduate education. 
7.4.3 Academic Community Support 
It is important to design academic support strategies for affecting long-term 
transformations within the tourism academy. Tourism conferences should change their 
focus and promote new directions and changes. Most conferences are over-programmed, 
focusing on the themes, content, and publications. Conferences could focus more on the 
scholar rather than the scholarship and explore the spirit within the scholar. Based on the 
feedback provided by the respondents in my research and other scholars, I - with a fellow 
academic - planned an academic conference titled “Humanising the Academy” for 
delivery in June 2020 focusing on the interior dimensions of scholars by adopting a 
spiritual and humanistic orientation. We have received positive feedback and interest 
among tourism academics and were very excited to pave the way for conferences such as 
these in the tourism academy. However, due to the current Civid-19 pandemic this has 
been postponed to 2021. 
Professional networks similar to the Academy of Hope and Tourism Education 
Futures Initiative that promote spiritual values such as love, compassion, and ethics could 
also be initiated to advance the spirituality agenda in the tourism academy. Tourism 
educators also need to connect the academy with different communities in society to bring 
alternative voices and perspectives into the classroom space. For instance, invited 
representatives from marginalised communities such as indigenous people, refugees, 
disabled people and women tourism entrepreneurs could be invited to share their 
perspectives and challenges. Strategies such as these can lead to longer term 
transformations within the tourism academe. 
Scholarship on spirituality should also be legitimised in the tourism academy. Tourism 
academics should engage in research projects that examine issues of spirituality in teaching 
and learning. Academics should share through their publications and in academic 
conferences research projects about the spiritual dimensions of their research, their 
interpretive paradigms, worldviews that have influenced their research, and the 
communities that they were working with and researching. These scholars should be given 
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the opportunity and space to write in a language and style that is congruent with their 
spiritual centres. Multi-disciplinary and inter-disciplinary knowledge should be drawn from 
other disciplines and applied to expand tourism research and knowledge.  Research 
methodology courses should embrace and teach research paradigms, strategies, and 
methods that reflect a spiritually-grounded research inquiry. Hence, potential “gatekeepers” 
of research publications such as journal editors, editorial boards, and referees should 
legitimize the intellectual platforms to validate spirituality discourses and scholarship. 
7.5 Limitations 
There are several limitations that should be acknowledged in this thesis. This research 
advances the knowledge on the integration of spirituality in higher education and the 
spiritual experiences of educators in the academic space. First, there was a possible bias 
in the sampling process. Self-selection was used in this study as I wanted to hear the voices 
of tourism educators who considered themselves to be spiritually-inclined rather than 
tourism academics at large. My assumption was that they would be more likely to be 
committed to take part in the study and also demonstrate greater willingness to provide 
insight into their lived experiences. Nevertheless, the educators’ decision to participate in 
the study may have reflected inherent bias in the characteristics/traits of the participants 
or may have exaggerated some particular finding from the study (Sharma, 2017). The 
sample of educators was not selected to be representative of the tourism academy or 
educators who considered themselves spiritual. To address the self-selection bias, multiple 
sources of data such as the curriculum vitae of respondents, their published articles, and 
information of courses they taught were gathered to facilitate triangulation and also to 
further my understanding of their narratives. 
Second, this study was limited to understanding perspectives of tourism educators 
who were recognised as being spiritually-inclined. Their views may be different from 
those who did not participate, and no conclusion can be drawn about the total population 
of tourism educators in higher education. This study focussed on small patterns and in-
depth research of a specific phenomenon or experience and generalization was not a key 
objective. The aim of the research was not to collect data from a diverse range of tourism 
educators across the academy; rather, the research was interpretive in nature. This 
exploration sought to understand the perspectives and lived experiences of the selected 
tourism educators regarding the integration of spirituality in academic spaces. Therefore, 
future research should examine the perspectives of tourism educators who do not self-
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identify as spiritual and compare the differences in the views and teaching pedagogies 
used between these two groups. 
Third, there are cultural limitations in this study. I recognise that spirituality is not an 
individualistic expression but is connected to one’s community and culture. The notion is 
a multifaceted phenomenon with diverse and paradoxical manifestations depending on the 
context within which people live, act, relate, and form their personal and collective 
identities (Rolvsjord & Stige, 2013). Due to the limitation of content in this thesis by a 
series of publications, the research was not able to examine and document the individual 
cultural differences of the respondents. I also acknowledge that academics are not a 
homogeneous group of professionals. It would be useful to further analyse the diverse 
professional and personal characteristics of the respondents in order to gain more depth 
and insights. Hence, further research should be undertaken to extend this study to elicit 
the variations among educators to establish influencing factors such as culture, religion, 
seniority, and institutional structures. 
Fourth, another limitation is the focus on the Western or Eurocentric understanding of 
spirituality.  There are limited studies, with the exception of a few (e.g., Bhagwan, 2011; 
Pandya, 2015; Shajahan, 2010) that examined spirituality from the perspectives of non-
Western faculty. Most of the literature and theoretical frameworks used in this thesis were 
written and developed by Western scholars in a Western context. Though the research 
critiqued the dominant Western approach to higher education and the need to decolonise 
teaching and learning through the integration of spirituality, there was a lack of examination 
of spirituality from a non-Western, local or Indigenous perspective. It was beyond the scope 
of this thesis to fully consider the complexity and influence of non-Western culture on the 
worldviews, perspectives, and teaching practices of the non-Western faculty. From the 
findings of this thesis, I gained insight that cultural beliefs, and the complex identities of 
racially minoritized faculty in higher education, shaped and influenced their instructional 
practices and perspectives in the classroom space, and this merits further research. 
Cooperative inquiry and a participatory research approach could be adopted in 
collaboration with researchers from non-Western higher educational institutions to gain 
more insight into local ideologies, worldviews, and practices to examine how their spiritual 
orientations influence pedagogical practices and roles as educators. 
Both quantitative and qualitative paradigms are concerned with the issues of 
trustworthiness, credibility, validity, and authenticity (Creswell, 2007). The qualitative 
interpretive research that I undertook cannot make claims to objectivity as subjectivity is 
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deeply ingrained in my personal and professional background as a researcher. As Patton 
(2002, p. 575) posits, qualitative research can claim to be “being balanced, fair and 
conscientious in taking account of multiple perspectives, multiple interests, and multiple 
realities”. Qualitative inquiry can have its own processes and procedures for ensuring 
quality research. As a qualitative researcher, I was aware of these limitations and 
undertook proactive steps to address my subjectivity. Memos were taken during the 
interview and coding process, and a reflection diary was kept during the data collection 
and analysis phases so I could be aware of my subjectivity as a researcher. Different 
sources of information (curriculum vitae, published articles, and courses taught) were used 
to cross reference findings, triangulate, and authenticate findings. 
7.6 Future Research 
As I summarise the practical implications for tourism higher education, I believe that 
the thesis opens up more questions than it provides answers. What is the real intent of 
integrating spirituality in tourism higher education? What desires motivate our interest in 
spirituality? Where are our own spiritual worldviews grounded on, and what are our 
conceptions of learners’ needs that legitimate the inclusion of spirituality in pedagogical 
practices? What impact does a spirituality-based platform have on students, 
administrators, the industry, and the larger community? These questions must be carefully 
deliberated and answered as we wade into the spiritual terrain in tourism higher education.  
The spirituality discourse can result in the “disruption of established assumptions” (Asad, 
2003, p. 185) but we need to be risk-takers in the academy to pave the way towards a 
tipping point in tourism education. 
My thesis addresses the gaps in the broader literature on how spirituality informs the 
worldviews and teaching practices of educators and is the first empirical exploration of 
the integration of spirituality in tourism higher education. A range of areas for future 
discussion, research, and action have been identified to advance the study topic. More 
research is recommended to advance empirically-based knowledge in this area. A larger 
non-purposive sample of tourism educators, regardless of their views on spirituality and 
its relevance (or irrelevance) to their work, could be undertaken. A comparison of Western 
and non-Western educators, and the influence of spirituality on their worldviews and 
teaching practices, could be examined. 
Further, the voices of others in the curriculum space - students, curriculum planners, 
university management, administrators, and industry - need to be heard to deepen our 
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understanding of their perspectives on including spirituality in tourism education. Student 
perspectives on how they respond to and view spiritual pedagogy, and their relationship 
and interactions with spiritually-minded educators, will be important. It would also be 
beneficial to examine how the curricular content of spiritually-minded educators’ courses, 
and their associated pedagogical practices, promote students’ developmental interests and 
needs. Another relevant area of research is the institutional challenges and the influence 
of different institutional cultures on educators’ spiritual praxis could be investigated. 
Future research in the above areas could shed more insight and generate rich 
quantitative and qualitative data to provide a comprehensive and in-depth understanding 
of the complex relationship between educators’ spirituality, academic institutions, 
students’ learning experiences, and development in higher education. Through this 
understanding, the scholarship on the integration of spirituality will be further legitimised 
in the tourism academy. In doing so, spaces will be cultivated for the epistemic inclusion 
of spirituality within tourism higher education and the voices of spiritually-inclined faculty 
can be heard in the academic spaces. 
7.7 Final Thoughts and Reflections 
The writing of this thesis has been a process of personal development. The journey 
started when I experienced and witnessed the impacts of corporatisation of education and 
“fast academia” (O’Neil, 2014) characterised by the need to be productive all the time, on 
academics and students. The fear, anxiety, stress, overload, and burnout among academics 
and the detachment of students from the educational experience made me realise that 
something pivotal to education was missing. My trip to Bhutan and my experience there 
convinced me of the importance of spirituality to our way of being in the world and in 
academia. I understood that in the Bhutanese lives, spirituality was the main determining 
factor that fostered a deep sense of, relatedness and connection to the sacred, humanity, 
and nature.  Based on this realisation, I embarked on my Ph.D. journey to explore the 
integration of spirituality in tourism education from the perspective of tourism educators. 
As I continued to read the literature on spirituality deeply, and pen my thoughts on the 
relevance of spirituality to tourism higher education, I was often confronted with the 
question “Well, so what? Why is this so important to me”? Is this merely an academic 
inquiry; a cognitive exercise; or a bigger, personal commitment? What impact will this 
study make to tourism education and the academy? How will my work be able to contribute 
to students’ learning experience? One evening, as I meditated with deep emotion, I said to 
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the universe: “Please show me some direction that will help me put everything that I am 
reading and thinking together, and give purpose and meaning for my work”. 
The realisation and answers came through the voices of my respondents. My first 
respondent said to me: “Nisha, I am deeply indebted to you for giving me this opportunity 
to be awake, and to be alive. As I speak with you, I am reconnecting with my purpose and 
passion that I have forgotten lately. I am sure I will make a difference when I enter my 
class today”. My second respondent said: “I feel like crying when I speak to you about my 
meaning and purpose. I have been waiting to share these with someone … your work is so 
important to our academy right now”. During every interview, I could sense that the voices 
of these academics had been silenced and the important work that they have been doing 
has been marginalised for too long. The respondents wanted to talk, to have someone to 
listen to them, and be able to share their thoughts with the larger academic community. 
It was during these profound conversations that I felt a deep sense of gratitude that I 
was able to make a difference to the lives of these academics through my work. It has also 
been a blessing to receive feedback from my supervisors, who have been my guides and 
mentors, that my work has been an inspiration to them and made a change in their 
professional and personal lives. In the words of the famous author Paulo Coelho: “When 
you want something, all the universe conspires in helping you to achieve it” (1988, p. 22). 
I finally found the meaning and purpose of my scholarly endeavour. 
Through my interactions with the respondents, I went through a process of self-
discovery and self-reflection where I saw myself and understood my ontological being. 
Their sharing helped me make sense of my own “hidden stories”. I learnt how any search 
is a journey that comes back to the “re-searcher”. The narratives of the participants in my 
thesis inspired me, ignited my passion for teaching, and expanded my knowledge horizon. 
They invited me into their interior space and generously shared their experiences. Through 
this sharing, I discovered what quantum physicists would explain as the interconnectedness 
among human beings and how we influence each other through our interactions. 
The COVID-19 pandemic has presented us a picture, one that is both frightening and 
beautiful, of a world without tourism. We now witness the restoration of the natural 
environment when tourists are largely absent in overcrowded destinations. As the planet 
appears to take a breath right now, we have also been presented an opportunity for 
introspection, to be mindful of the way we look at tourism as a phenomenon, industry and 
field of study. The pandemic has given us the space and pace to reflect on the impact 
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tourism has on our planet and its’ potential as a world making force. The spiritual 
reflections that I had while working on my thesis, guided my conversations with my 
students in the recent months following the COVID-19. We had meaningful dialogues on 
the mutual inter-dependency of tourism and the environment, the importance of values and 
ethics in our industry post-COVID and the need to nurture a deep sense of compassion, 
personal responsibility and an inner consciousness in all of us for the reconciliation of the 
ecological and social worlds.  My spiritual journey has provided me with a new lens to 
relook at tourism and the pedagogical tools to facilitate purposeful discourse in my classes.    
The completion of my Ph.D. took 7 memorable years and I experienced a profound 
spiritual transformation personally. I struggled raising two teenage boys and caring for my 
aged parents while balancing a tourism consultancy business and working as an academic. 
I experienced the biggest loss of my life, the demise of my beloved father, my ardent fan 
who longed to witness my graduation.  At the peak of writing the thesis, I grappled with 
being a support for my husband who was battling with stage three cancer. These 
challenging moments in my life became my catalyst to think deeply, dialectically, and 
critically about spirituality. I gave myself the mental space and spaciousness for 
contemplation and reflection to “re-search” the person and educator within me. I 
developed a deepened awareness of myself and reconnected with my purpose and passion 
to be a tourism educator. The spiritual process allowed me to approach my work and life 
with care and attention and to live life in a more meaningful and thoughtful way. I have 
realised that a deep spiritual journey never leaves one knowing, feeling, and being the 
same again.  I have had many struggles professionally and personally as an Indian woman. 
However, I reflected and counted the many blessings life has bestowed on me. At the tail 
end of the thesis, I was inspired to start a business with the hope and vision of empowering 
women in tourism. I incorporated two companies, World Women Tourism and 
SheInTourism to realise my desire to pay it forward.  
My spiritual awareness of who I am, and what my meaning and purpose is, has been 
important towards actualising one of my biggest dreams – to do something meaningful 
that will make a difference to humanity. The universe provided me with a platform through 
my thesis to realise my deepest and heartfelt aspiration. As Alexander (2005, p. 107) says: 
“we are all inhabitants of this world. The question we must pose is how do we inhabit this 
new world order?” We create our own journeys. My life journey while doing my Ph.D. 
has made me conscious of how I want to inhabit this world spiritually.  I want to be awake, 
alive, and live a commitment to make a difference to the ecological world and humanity. 
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